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FIRST EARLY GRADE READING STUDY
Implementation in North West
3 Interventions targeting HL literacy (Setswana) in no-fee
schools

Control group
(80 schools)

“Training”

“Coaching”

Lesson plans, reading
materials
+
central teacher training

Lesson plans, reading
materials
+
on-site coaching

(50 schools)

(50 schools)

2015 - 2017

“Parent Involvement”
(50 schools)

FIRST EARLY GRADE READING STUDY
Implementation in North West

Estimated effect size (SD)

Control: 2 years of school

0.3
0.25

Coaching: 40% of a year of learning

0.2
0.15
0.1
0.05
0

Intervention 1 - Training

Intervention 2 - Coaching

Intervention 3 - Parents

FIRST EARLY GRADE READING STUDY
Sustainability – Grade 4 results

Learners that were
in classes that
directly received
Training and
Coaching support
have very similar
outcomes, but
perform
significantly better
to learners in
control group
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Coaching course

COACHING COURSE
PURPOSE

To develop an accredited on-site coaching programme for teaching
reading in the Home Language and English First Additional language
in the Foundation Phase targeted at specialised coaches supporting
teachers in delivering the curriculum
• To develop the required package of on-site specialised coaching
learning materials that focus on the knowledge and practice
• To develop norms for the recruitment and employment
• To deliver the comprehensive specialised on-site coaching
programme to at least 1 cohort

COACHING COURSE
DEVELOPMENT- GROUNDWORK

COACHING COURSE
RAPID REVIEW- PURPOSE

To understand current practice and learn from it

• Review of coaching programmes and materials that have been
successfully used in South Africa for early grade literacy.
• Review recruitment and management practices and standards
• Review of experiences of local sources including higher education
institutions, SACE, training organisations and NGOs.

COACHING COURSE
RAPID REVIEW- METHODOLOGY

An online survey was sent to these providers to collect targeted
information on coaching – 11 organisation working from 2013 to date
Call to tertiary institutions that could potentially already offer
accredited coaching courses – 31 HEIs
Local service providers:

Tertiary institutions:

Course accreditation
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Recruitment
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Coaching practices
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Coach management
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Course design
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COACHING COURSE
RAPID REVIEW- KEY FINDINGS

•

Many organisations utilise coaches as a recognised teacher support and
development strategy.

•

However, there is little consistency in :
a)
Approach to teacher support and development
b)
Relationship management and stakeholder engagement
c)
Recruitment (communication; entry requirements; salary scales;
resource provisioning; interviewing process)

a)

Conditions of service (benefits; travel; relocation; accommodation;
dosage alignment in relation to distances, teacher numbers, etc)

•

Individual projects and funders determine the coaching model in terms of
dosage

•

Theory of Change developed within different service providers impacts on the
way the coaching model is interpreted and then implemented.

COACHING COURSE
RAPID REVIEW- KEY FINDINGS

•

Widely acknowledged that coaches themselves need professional
development, regardless of paper-based qualifications and experiences.

•

A standardised model of coaching is not followed, and while this in itself is
not problematic as many different approaches do exist, the wide-ranging ad
hoc nature of coaching should be discouraged given coaches’ current skills’
levels.

•

Coach accountability is acknowledged as important; but different strategies
are used to secure this (performance appraisal; quality assurance;
supervision; monitoring).

•

Some form of school-based monitoring is required for teachers to be fully
supported; it is generally accepted that this should be through structured
HOD engagement with teachers.

COACHING COURSE
RAPID REVIEW- KEY FINDINGS

•

Providing teachers with structured learning programmes (SLPs) is widely
acknowledged and used by service providers; though in relation to specific
iterations of SLPs developed projects.

•

Clear guidelines concerning the role that data plays in the coaching process
do not exist; thus no cross-project conclusions can be drawn about the
relationship between coaching and teacher learning.

•

Similarly, the way coaches keep reports varies greatly across different
projects.

•

Currently, no accredited course exists to directly target the development of
coaches who work with Foundation Phase language teachers at an
appropriate NQF level (5).
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