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TEACHER ACTIVITY 1

1.   Introduction

1.  Discuss in groups and make notes: 

a.What is reading? 

b.How do you teach it?

2.  Read the views of the South African teachers quoted 
below (1-4). Compare your answers to theirs. 

3.  Now read the rest of the introductory section.

When a group of South African teachers was asked to give their 

views on what reading was and how they taught it, they gave 

various answers:

1.  Reading is important because it makes children to 

pronounce words correctly.

2.  I read a sentence then the learners read it after me. That 

way they learn how to read properly.

3.  When children can say the words aloud without stopping 

too much when they are reading, then I know those 

children are good readers.

4.  Reading is very important. I make my children read the 

sentences from the board and I point with the stick and we 

practise reading those words.

Although nearly all the teachers in the group agreed that reading 

was important, from the way they spoke about reading it was clear 

that in their view, reading was mainly about pronunciation and 

reading words aloud. None of them said anything about enjoyment 

or children’s books, about reading to understand, how they taught 
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comprehension, how they read storybooks to their learners, or 

linking writing with reading.

The things that teachers mention in such interviews tend to be 

things that they think are important. Yes, pronouncing words 

correctly and being able to read smoothly without stopping too 

much are important in reading. Having a good role model to 

follow in reading and practicing reading are also very important 

factors. Yet, from their responses the teachers seemed to have a 

rather narrow view of reading. They also came from schools where 

children were obtaining 55% and lower in the ANAs. Research 

shows that there is a relationship between what teachers know and 

do about reading and how well learners in their classrooms read.

The aim of this unit is to build up your knowledge about reading. 

In order to become an expert reading teacher you, as a Foundation 

Phase Teacher, need to increase your content knowledge of reading 

– you need to understand many things about reading, such as 

what reading comprises, the different processes in reading and 

how they are related, how reading develops, what factors help or 

hamper reading development, what kinds of reading norms children 

are expected to achieve in Grades 1, 2 and 3, how reading can be 

assessed, and why it is so difficult for children to catch up later 

if they fall behind in reading in the Foundation Phase. Knowing 

these things about reading makes you a more knowledgeable and 

professional teacher and gives you a good foundation for teaching 

reading in the early grades. Such knowledge also makes you feel 

more confident about yourself as a Foundation Phase teacher.
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2.   Three principles of 
reading

There are three principles associated with reading that expert 

reading teachers should be aware of.

1.  Language is acquired naturally; reading is taught: Reading 

is a fairly new phenomenon in the history of humans. Different 

writing systems emerged in different parts of the world about 

3,000 years ago, and with writing comes reading. Because it 

is still a relatively new cultural tool in human history, reading 

is not part of humans’ genetic makeup in the same way 

that language is. This means it must be taught. The ability 

to acquire language naturally is genetic – children acquire 

whatever language to which they are exposed, without being 

explicitly ‘taught’ language. The acquisition of language starts 

spontaneously and children go through typical ‘milestones’ or 

developmental stages at different ages, irrespective of what 

language they are acquiring and where. For example, cooing 

starts at about 3 months, babbling starts at about 6 months 

(even deaf babies can go through the initial babbling stage), 

first words (e.g. mama, dada, papa, nana gogo) typically 

emerge around 12 months or soon after, and the two-word 

stage starts around 18 months. In contrast, we do not have 

a reading gene in the way we have a language gene. Reading 

does not start spontaneously; it must be explicitly taught 

otherwise children won’t learn to read. Children do not follow 

typical milestones in reading. How well they read depends on 

how well they are taught, how many oopportunities they are 

exposed to storybook reading, and how many opportunities 

they have to practise becoming skilled at reading, and how 

much reading is valued in their community.

Spontaneously 
adv Instinctively, 
of its own accord
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2.  Only reading develops reading: Although children all over 

the world are typically taught to read within the first 2-3 

years of school, becoming a fast, accurate and skilled reader 

who reads with understanding takes many years of practice. 

Speaking a language does not automatically make one a reader 

in that language. One only becomes a good reader through 

reading. This is not surprising – the same principle applies to 

other skills. One does not become an expert ballroom dancer 

through playing cricket or programming computers. One does 

not become an expert football player through playing rugby or 

playing the trumpet. One becomes an expert ballroom dancer 

after hundreds of hours of training and practice; one becomes 

an expert football player after hundreds of hours of playing and 

practicing football. Children become good readers if they are 

given lots of opportunities to read, read, read. The golden rule 

in reading is: only reading develops reading.

3.  Reading cannot occur in a vacuum: Children need to 

be exposed to books or any other source of print material 

in order to read. Learning to read without having access to 

books is like learning to play football without a ball. It is easier 

for learners to become readers if they attend schools with 

print-rich classrooms. This is especially true for children who 

come from poor homes as there are unlikely to be books, 

magazines, newspapers or computers in their homes. It is 

therefore important for schools to become sites of rich literacy 

experiences and to have print-rich classrooms. This also sends 

a message to children that reading is valued in the school. 

The quality of reading instruction in the classroom and the 

opportunities for reading practice have a big influence on how 

well children read.
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3.   Understanding the 
different parts of the 
reading process

To properly understand the 

different parts of reading, 

let’s take the example of 

rocket science. In order to 

become an expert in the 

field, a rocket scientist must 

know what functions a rocket 

performs (its purpose), the 

different parts of the rocket, 

how the different parts work 

together, how to successfully 

launch a rocket into space 

and what factors keep the 

rocket in its trajectory. Like 

rocket scientists, Foundation 

Phase teachers need to launch 

children on successful reading trajectories in Grades 1-3. To do so, 

a Foundation Phase teacher must understand the aim of reading, 

and must know about the different components of reading, how 

they relate to one another how they develop, and what is required 

to launch young children on successful reading trajectories before 

they enter the Intermediate Phase.

Image source: Wikepedia 
https://upload.wikimedia.org/wikipedia/commons/thumb/1/1f/V-2_rocket_
diagram_%28with_English_labels%29.svg/767px-V-2_rocket_diagram_%28with_
English_labels%29.svg.png
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TEACHER ACTIVITY 2

1.  Discuss and make notes:

•  What different skills does a reader put together in 
order to make sense of a piece of writing? 

•  How do you teach these different skills?

2.  Report back to the class on what you have discussed. 

3. Go through the next section of the manual.

Teachers are often told to use a balanced approach to reading. 

Indeed, the CAPS document specifi cally states that a balanced 

approach must be followed. However, many teachers don’t really 

know what this means. After you have learned about the different 

parts of reading in Section D, you will see that it becomes much 

easier for you to properly understand what it means to adopt a 

balanced approach to reading.

Reading is a complex process and consists of different components. 

The three main components that we will look at are decoding, 

comprehension and response, as shown in Figure 1 below.

ResponseResponseCOMPREHENSIONDecoding

Figure 1. The interrelated components of reading

Comprehension is the most important component, so it is the 

biggest component that occupies central position. However, there 

can be no comprehension without decoding, so the decoding aspect 

is a necessary component. Likewise, we are affected in some way 
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by what we read – even though we are not always consciously 

aware of it – so Response is an outcome of reading. In order to 

teach reading effectively and properly, expert reading teachers 

must be aware of these different components, what role they play 

in reading, how they develop and how they come together in skilled 

reading.

Decoding

Decoding refers to that part of reading 

where the eyes read the printed symbols 

on the page (or electronic screen) and the 

brain processes them by ‘translating’ them 

into language. Being able to decode 

written language fast and accurately is important for skilled reading 

as it supports comprehension. If learners struggle with decoding, 

they will fi nd it diffi cult to understand what they are reading.

COMPREHENSION

Comprehension is the whole purpose of 

reading. Whatever it is we read, we must 

be able to understand it – whether it is a 

children’s story, a detective thriller, a 

magazine article about a celebrity’s latest 

scandal, a religious text, a leafl et explaining how to install a new 

TV, or a scientifi c article on the ebola virus. Through comprehension 

we make sense of the words and sentences in the text and in our 

minds we unconsciously put together a bigger picture of the 

meanings of all the separate hundreds or thousands of words that 

make up the text.

Decoding and comprehension are tightly interrelated components 

in reading. Decoding is necessary for reading – but it does not 

guarantee comprehension. Many children may learn to decode very 

well without understanding what it is they are decoding. Decoding 

without comprehension is called ‘barking at print’. Many teachers 

think that they have taught their learners to read if they can read 

aloud without making mistakes. If they have got their learners this 

far, then they are doing a fairly good job – but their work is far 

from over! Reading is about comprehension, and the whole purpose 
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of developing decoding skills is to enable children to understand.

Because there can be no comprehension without decoding, we 

say that decoding is necessary but not suffi cient for proper 

reading. Think of the relationship this way: in order to get rain we 

need clouds. Clouds are necessary for rain for without them, there 

can be no rain. However, we often have cloudy days without any 

rain. So, even though there may be clouds in the sky, they do no 

guarantee rain. On their own, clouds are not suffi cient for rain. 

Other factors that cause precipitation also need to happen in order 

for rain to fall. In reading, decoding is like clouds – necessary, but 

not suffi cient for rain. Comprehension needs to happen for proper 

reading. In order for children to become skilled readers, they need 

to develop both decoding as well as comprehension skills.

Response

Another important component of reading 

is a reader’s response to a text. 

Depending on the reasons why we are 

reading a particular text, through reading 

we can be enlightened, entertained or amused, we can escape into 

another world, we can get spiritual, emotional or practical 

guidance, or gain access to information and learn something new.

Reading can awaken possibilities in us. These are positive 

responses to reading. This is an aspect of reading that is often 

neglected, yet teachers should pay attention to it as children’s 

responses to reading are strongly linked to motivation. Many 

children experience reading as effortful and diffi cult, they see little 

purpose in it and they get no pleasure from it. What’s the point of 

reading if all they do is say words aloud when a teacher points to 

them on a chalkboard? Such children have a negative response to 

reading that can affect them for the rest of their lives.

Expert reading teachers enjoy reading and are enthusiastic about 

it. Through sharing storybooks and information books with their 

learners and having interesting discussions about people and 

events in stories and learning new things through information 
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books, teachers motivate children to read and instil in them a 

love of and excitement for reading, developing in them positive 

responses to reading that stay with them for the rest of their lives.

The different parts of decoding, comprehension and response will 

now be explained in a bit more detail in the sections below.

3.1 Decoding processes

There are four aspects (or subcomponents) of decoding that an 

expert reading teacher needs to know about, as shown in Figure 2 

below.

Decoding

Alphabetic 
knowledge/

Phonics

Word 
recognition

Phonemic 
awareness

Oral reading 
fl uency

Figure 2: Subcomponents of decoding

3.1.1  Phonological and phonemic awareness

Phonology refers to the sound system of a language. Phonological 

awareness thus refers to being aware of sounds in a language. 

This includes being able to hear how many syllables there are in 

a word (e.g. hearing that potato and ixoxo both have 3 syllables), 

being able to identify words that rhyme (e.g. hearing that rain, 

plain, Spain, mane, crane sound the same except for the beginning 

sounds, despite the fact that their spelling is different), and that 

the fi rst sounds in play consists of two separate sounds /p/ and /l/.
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TEACHER ACTIVITY 3

Phonemic awareness is a term that refers specifi cally to the ability to 

hear sounds within words and being able to manipulate them. This 

includes the ability to hear which sounds occur at the beginning, in 

the middle or at the end of words (picnic starts with /p/ and ends 

with /k/), the ability to blend sounds (d+o+g = dog), or to delete 

sounds (dog without /d/ is og), or thetha without the fi rst /th/ is 

etha.

ASSESSING PHONEMIC AWARENESS

This is a listening activity 

Work in pairs. One of you is a Grade 1 learner, the other, 
the teacher

•  Face each other. 

•  The teacher asks the learner to say aloud the given 
words, and then to say it again minus one of the 
sounds.

WORDS (English)    WORDS (isiXhosa)

send (s) end   thetha  etha 

train (t) rain   funda   funa 

light (l) ight   jika (j) ika

near (n) ear   isonka  isona 

boil (l)  boi   hamba amba

Phonological awareness is the ‘bigger’ or superordinate term (just 

as vehicle is the superordinate word for different kinds of cars, 

trucks and buses), while phonemic awareness is the ‘smaller’ 

or subordinate term and refers to something more specifi c, 

namely sounds within words. Phonemic awareness in particular is 

associated with success in early reading development.

Move them 
around, to add or 
delete parts
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Phonemic awareness is a term that refers specifically to the ability to 

hear sounds within words and being able to manipulate them. This 

includes the ability to hear which sounds occur at the beginning, in 

the middle or at the end of words (picnic starts with /p/ and ends 

with /k/), the ability to blend sounds (d+o+g = dog), or to delete 

sounds (dog without /d/ is og), or thetha without the first /th/ is 

etha.

ASSESSING PHONEMIC AWARENESS

This is a listening activity 

Work in pairs. One of you is a Grade 1 learner, the other, 
the teacher

•  Face each other. 

•  The teacher asks the learner to say aloud the given 
words, and then to say it again minus one of the 
sounds.

WORDS (English)    WORDS (isiXhosa)

send (s) end   thetha  etha 

train (t) rain   funda   funa 

light (l) ight   jika (j) ika

near (n) ear   isonka  isona 

boil (l)  boi   hamba amba

Phonological awareness is the ‘bigger’ or superordinate term (just 

as vehicle is the superordinate word for different kinds of cars, 

trucks and buses), while phonemic awareness is the ‘smaller’ 

or subordinate term and refers to something more specific, 

namely sounds within words. Phonemic awareness in particular is 

associated with success in early reading development.

Consistently adv 
regularly, over and 
over again

Why is phonemic awareness important? 

The alphabetic writing system that is used in the majority of 

languages in the world - and for all languages in South Africa – 

uses symbols that represent the sounds in a language. Thus the 

symbols th, f and m represents the sounds /ð/ or /Ө/, /f/ and /m/ 

in English. When we talk we produce a steady stream of sounds 

which make it difficult to know where one word ends and a new 

one begins. In writing we separate the stream of sounds into words 

with space boundaries between them. Thus in spoken language 

the stream of speech thefitmanrunsdowntheroad comes across in a 

written sentence as The fit man runs down the road. It is important 

to be able to hear differences between these sounds otherwise 

we might misunderstand the words (The fat man burns down the 

row?).

Over the past 40 years there has been a lot of research that 

consistently shows that phonemic awareness is important in early 

literacy development. This applies both to reading in a home 

language and to FAL or bilingual reading. Children who have good 

phonemic awareness learn to read and write more easily than 

children who struggle to hear these sounds differences. Although 

we are all born with the ability to hear differences in speech 

sounds, some children are better at this than others. The good 

news is that children can all be taught to become better at it. In 

other words, phonemic awareness also develops as a result of 

literacy, i.e. through the formal teaching of reading and writing, 

and especially through phonics instruction, children develop greater 

phonemic awareness.
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ACTIVITIES THAT IMPROVE PHONOLOGICAL 
AND PHONEMIC AWARENESS

All these activities involve saying words and listening to 
words and sounds. In each case, encourage your learners 
to listen carefully to the sounds in words.

1.  Ask learners to identify the number of syllables in a 
word by saying the words and getting them to tap or 
clap the syllables. This is fairly easy in African languages 
since they are syllabic languages where stress falls 
equally on each syllable. However, in English and 
Afrikaans, some syllables in a word are stressed more 
than others (which is why they are called stress-timed 
languages). English, for example, has many words that 
only have one syllable even though they contain several 
letters, e.g. run, train, horse, through, school.

2.  Draw learners’ attention to sounds in words by asking 
them questions such as What is the fi rst sound we hear 
when we say the word? or What is the last sound in the 
word?

3.  Draw learners’ attention to rhyming words and let them 
play with sounds in words, e.g. What words rhyme 
with ‘ten’? – Ben, den, hen, then, men, pen, when .... 
There are not many rhyming words in African languages 
because of their complex morphological structures, but 
analytic languages such as English and Afrikaans have 
many rhyming words, as found in nursery rhymes:

Humpty Dumpty sat on a wall
Humpty Dumpty had a great fall
All the King’s horses and all the King’s men
Couldn’t put Humpty together again

Learning nursery rhymes in the FAL also helps children to 
develop a feel for the rhythms of the language and they 
provide opportunities for vocabulary development (always 
make sure that your children know the meanings of the 
rhymes or songs that you teach them!)

Again in this 
context is 
pronounced as 
[agε n],to rhyme 
with men



MODULE A1
Reading: Important things to know about it 13

MODULE A1
Reading: Important things to know about it

4.  The play on sounds in the agglutinating African 
languages through alliteration in songs and sayings 
also help children develop phonological awareness. For 
example, Amadada ayadada edameni. Duda, Deliwe, 
duda!

3.1.2  Alphabetic knowledge (Phonics)

Alphabetic knowledge refers to knowledge about letter-sound 

relationships, i.e. knowing what sound each letter or letter 

combinations represents, e.g. knowing that the letter c represents 

the sound /k/ in English, as in cat, catch, call but /s/ as in city, 

citizen, while c in Xhosa and Zulu represents the dental click sound 

[|] as in cinga (think). This kind of knowledge is also called phonics 

knowledge.

Why is phonics knowledge important? 

Our writing system is based on written symbols that represent the 

different sounds in a language. It is diffi cult for children to work out 

what these symbols stand for if we just leave them to it. After all, 

when we teach children Mathematics we explicitly teach them what 

the different mathematical symbols represent, e.g. + ∑ √ ≤. Likewise, 

if children study music formally they are also explicitly taught what 

the different symbols stand for and how the notations represent 

sounds in music:

Source: 'Songs Sung by South African Children' (1990, 1992 and 2002). 
© Grassroots Adult Education and Training Trust.
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Research consistently shows that children who are taught phonics 

in a systematic and explicit way benefi t from this knowledge and 

can learn to read new words that they have not come across 

before.

ACTIVITIES THAT IMPROVE 
ALPHABETIC KNOWLEDGE

The teaching of phonics helps children learn letter-sound 
relationships and how combinations of letters represent 
the blending of sounds.

1.  Teach phonics explicitly (i.e. make sure the children 
understand the sound that the letter represents). 
Give your children plenty of opportunities to practice 
recognising and writing the letter and saying the sound 
that it represents

2.  Teach phonics systematically, i.e. teaching letter-sounds 
one-by-one, starting with the easier, most common 
sounds. At least two new letter-sounds should be taught 
and practised every week until the children know all 
the letter-sounds well. African languages have many 
digraphs and even though these are more diffi cult than 
single sounds, some digraphs need to be taught early 
becasue they are occur so commonly, e.g. ph, hl, nk, ng. 
Make sure that you consolidate the learners’ alphabetic 
knowledge, i.e. go over sounds that they were taught 
previously to make sure they remember them.

3.  Commercial phonics programmes in English such as 
Letterland, Jolly Phonics and THRASS have all been 
shown to help children develop good sound-letter 
knowledge.

4.  Remember that phonics is just one component of 
teaching reading. It is a means to an end. The end in 
reading is comprehension. Teachers who only teach 
phonics and who think that teaching phonics is all that 
is required for teaching reading are not expert reading 
teachers.
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3.1.3  Word recognition

Word recognition refers to the ability to recognise a written word 

automatically, without conscious effort, i.e. without having to sound 

out the individual letters or guess what the word is. It relies on 

letter identification, knowledge of letter-sound relationships, and 

combining groups of letters into larger units (i.e. blending skills).

Why is word recognition important? 

Automatic (i.e. fast, without working out the sounds) and accurate 

word recognition is important because it enables us to distinguish 

different words from each other (e.g. perceiving the difference 

between tree and three). It also frees up attention in the mind 

while we read so that we can focus on meaning. If we spend too 

much time trying to work out the sounds in a word then we don’t 

have enough memory space to pay attention to meaning.

When children start to learn to read, word recognition is a slow, 

halting, conscious and often effortful process. Through practice it 

becomes increasingly accurate and speeds up. Automaticity thus 

develops through practice, through regular, extensive exposure to 

reading print.

Word recognition in the African languages is a bit different from 

English, mainly because there are many long words in the African 

languages, especially in the Nguni languages. 

It is therefore important for young readers in African languages to 

know their letter-sounds well so that they can  combine them into 

syllables and combine syllables into words.

Halt means stop, 
so halting means 
in a stopping-
starting manner
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ACTIVITIES THAT IMPROVE WORD 
RECOGNITION

Any kind of reading helps to develop word recognition skills 
in learners.

•  You can design word games that help children focus on 
accurate word recognition by producing strips of words 
on cardboard that look similar but differ in one or more 
letters, e.g.

read red rode ride raid rand rent

when wet well web wall will win

map mad man men mess met mew

or

sala sula sela lala lila linda londa

baba bala beka buka bula buya buza

You can write the meanings of the words on the back of the 
strip of cardboard in the HL or the FAL so that the learners 
can also check their vocabulary knowledge after they have 
practised word recognition.

•  You can design a ‘Snap!’ game, with similar sounding 
words written separately on cards. The children play 
in groups where they put all the cards face down and 
take turns to turn a card up. If they turn one over that 
matches another they can snap it. This game can easily 
be done in any language.

•  Children must also practise recognising and reading words 
in sentences and not just lists of words on their own. 
Group guided reading, paired reading and independent 
reading all provide opportunities for word recognition in 
the context of other words.
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•  Reading homework is VERY important for children in the 
Foundation Phase – reading homework gives them extra 
practice opportunities and helps develop word recognition 
skills. Schools that produce good readers ALWAYS give 
reading homework.

3.1.4  Oral reading fl uency

Oral reading fl uency (abbreviated to ORF) refers to how fast and 

accurately we read aloud, and how natural we sound. Fluency 

refers to the ease and speed with which reading takes place. 

Dysfl uent readers read slowly and in a heavy, monotonous tone. 

Fluent readers sound natural when they read, they pay attention to 

punctuation and natural pauses in sentences and phrases, and they 

chunk strings of words appropriately.

Why is ORF important in reading development? 

Research has found that it is very diffi cult to process meaning 

when reading slowly and with diffi culty. ORF has been called the 

‘bridge’ to comprehension because once a learner is able to read 

the printed word with ease, it becomes easier to pay attention 

to meaning in the text. It is at this stage that learners make the 

transition from ‘learning to read’ to ‘reading to learn’.

Oral fl uency is measured in terms of words read per minute. The 

norms for ORF are linked to a language’s orthographic system, so 

the ORF norms for English will be different from those in Afrikaans, 

Zulu or Xhosa. ORF norms are also affected by age and skill level; 

Grade 3 ORF norms will be different from Grade 1 ORF norms 

because by Grade 3 children should be reading faster and more 

accurately than their younger peers.

Dysfl uent adj the 
opposite of fl uent 
(dys-ordis-is a 
prefi x that gives a 
negative meaning 
to a word).

Orthographic 
system adj+noun 
orthography is 
a CALP word for 
spelling. So the 
orthographic 
system refers to 
the spelling rules 
of a language. 
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TEACHER ACTIVITY 4

ASSESSING ORF 
This is a timed reading aloud activity. Work in pairs. One 

of you is a Grade 5 learner, the other the teacher.

1. Face each other. 

2.  The teacher asks the learner to read the passage 
aloud within ONE minute. 

3.  The teacher underlines the words that are missed or 
mispronounced. Circle the last word read. 

4.  Count the words read, minus the number of words 
read incorrectly. This gives you a total of words 

correct per minute (WCM).

PASSAGE

John was on his way to school. He was terribly worried 
about the mathematics lesson. He thought he might not be 
able to control the class again. He thought it was unfair of 
the teacher to make him supervise the class again. After 
all, it was not a normal part of a janitor’s duties.

There has been a lot of research on reading speeds in English 

linked to age levels, for example the average reading rate of Grade 

2 Home Language English readers is 90 wpm. Research has found 

that it is very diffi cult to process meaning when reading slower than 

this in English. The norms for ORF in English at the different grade 

levels is given in Appendix A. Very little research has been done on 

reading norms in the African languages. We hope that by paying 

attention to this aspect of your learners’ reading development and 

assessing them on a regular basis you will be able to establish 

guidelines for ORF fl uency at Grades 1, 2 and 3 in Zulu and Xhosa.
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ACTIVITIES THAT IMPROVE ORF

Research has found that reading practice and repetition in 
reading texts helps to improve ORF. Remember the golden 
rule: Reading improves reading.

•   Make the learners aware of the importance of ORF 
and encourage them to practice their reading so that 
they become better at it.

•   Once you have read a story aloud with your children, 
and they are familiar with the story and know the 
meanings of the words, then get the whole class to 
read a chunk of the story aloud. Time how long it 
takes them. Then ask them to read the story again, 
and time them again. Do this at least three times. You 
will fi nd that with each reading they become more 
fl uent and can read the story in slightly less time. 
(Remember that the purpose of a faster reading time 
is to make reading less halting. It does NOT mean 
rushing through a text; readers need to read in such a 
way that their reading rate refl ects the natural tempo 
of speech.)

•   It is important to focus on ORF in Group Guided 
Reading. You will fi nd that the different groups will 
probably read at different rates. Try and ensure 
that their reading rates improve by a few words per 
minute each term.

 •  A fast and accurate reading rate does NOT mean that 
learners must rush through their texts when reading 
aloud. The main aim of ORF is to be able to read 
at a natural pace and with feeling, paying attention 
to punctuation (e.g. pausing briefl y at the end of 
sentences after full stops).

 •  You are the role model for ORF for the learners in your 
class, for both home language and FAL. Make sure 
that you read texts accurately and with ease. Always 
practice reading a new story aloud to yourself before 
you read it to the class.
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TEACHER ACTIVITY 5

As an expert reading teacher it is important that you develop good, 

strong decoding skills in your learners. Remember the golden rule 

in reading instruction: only reading improves reading. If you want 

your learners to develop good decoding skills, they need to read a 

lot.

However, remember too that decoding on its own is not reading 

– decoding is necessary for reading but it doesn’t guarantee 

comprehension. Make sure that your learners are not simply 

barking at print. Decoding is the start of the reading journey, not 

the end. Expert reading teachers develop decoding skills in their 

learners to empower them to become good comprehenders.

3.2 Comprehension processes
Comprehension is what reading is all about – the main purpose 

when we read a text is to understand what it is we are reading.

Comprehension is a very neglected component in South African 

classrooms so it is important for you as an expert reading teacher 

to pay attention to building up the comprehension abilities of your 

learners. In order to do this, you need to know how comprehension 

works.

WHAT IS NEEDED FOR COMPREHENSION?
1.  Discuss in your groups and make notes: 

a.  What does a person need in order to comprehend 

(understand) a piece of writing (a text)?

b.  What kinds of texts are easier to comprehend? 

Why? 

c.  What kinds of texts do learners need to read in Inter-
mediate Phase and in high school?

d.  Can we teach learners how to read more diffi cult 

texts?

2. Report back to the class on your ideas.
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There are many different processes that come into play when we 

comprehend texts. Some of the main ones are illustrated in Figure 

3 and will be discussed below. The comprehension processes 

are coloured in green in the fi gure below. You may therefore be 

wondering why oral reading fl uency is in blue. As you will recall 

from section 3.1.4 above, ORF has been called “the bridge” 

between decoding and comprehension. In Figure this 3 below this 

bridge is blue. If learners have good ORF then it is easier for them 

to pay attention to meaning while they read.

COMPREHENSION

Vocabulary 
knowledge

Oral reading 
fl uency

Knowledge 
of text 

structure

Language 
knowledge

Background 
knowledge

Infl uencing
ability

Figure 3: Factors that infl uence reading comprehension

3.2.1  Vocabulary

As already mentioned in Sections B and C, vocabulary knowledge is 

very important for reading comprehension. We cannot understand 

a text if we do not know what the words in the text mean. It is 

therefore very important for you as an expert reading teacher to 

build up your learners’ vocabulary knowledge every day and every 

week of the year!

After studying Section C you should by now have a good idea of 

how to improve the vocabulary levels of your learners but below we 

highlight a few important points in this regard.

Recall verb 
remember
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ACTIVITIES THAT BUILD VOCABULARY

•   Always pre-teach at least 5 new words before reading 
a new story to your class. Knowing the meanings of 
new words before they read the story will help the 
learners understand the story better. This is especially 
important for FAL learners. Put these words up on 
your word wall.

•   Encourage the children to take notice of words they 
don’t know and to be proactive about it. Encourage 
the use traffi c lights in your classroom – whenever the 
learners hear or see a new word, they can put up a 
red traffi c light and ask for clarifi cation. This applies 
equally to HL and FAL. Encourage your learners to 
write the words down in their vocabulary books.

•   Most of the kind of vocabulary learners need to learn 
at each grade level is used in the graded readers 
and storybooks. Regular and repeated reading of 
stories provides multiple exposures to new words 
and deepens knowledge of newly learned words. 
Storybooks provide an excellent medium for both 
incidental and explicit learning.

•   Encourage independent reading at home and in the 
classroom. This increases the chances of vocabulary 
growth through incidental learning. Remember that 
children who read more also know more words.

3.2.2 Language knowledge

Having knowledge of a language is obviously an important 

ingredient in successful comprehension. We may be able to 

decode a text successfully but we may not understand what we 

are decoding unless we have some knowledge of the words in that 

language and know something about the grammar of the language. 

In analytic languages like English and Afrikaans, we need to pay 

attention to word order and the word class (e.g. nouns, verbs, 

Proactive adj 
making things 
happen or change 
rather than 
reacting to events
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adjectives) to which words belong in order to make sense of what 

we read. A small change in word order can change the word class 

and the meaning of a sentence, as can be seen below:

We fed her dog the biscuits.  

We fed her the dog biscuits.

In the first sentence dog occurs as a noun and the object of the 

verb fed, but in the second sentence it becomes an adjective to 

describe the kind of biscuit, viz. a dog biscuit.

In the morphologically rich agglutinating African languages, small 

changes in the morphology of words in sentences can change the 

meaning of sentences that we read. Take for example the English 

sentence They have not yet been employed which consists of 6 

separate words. The Zulu version of this sentence consists of one 

word Abakaqashwi. The elements of meaning are not represented 

by separate words but within syllables of a single word (A/ba/ka/

qash/wi). In this case the change of one letter, a “b” to a “k” to 

form Akakaqashwi changes the subject of the sentence from plural 

to singular. Morphological knowledge of Zulu is required to make 

meaning of this ‘word’ sentence (Land 2011), and readers need to 

pay attention to these small morphological details.

Although it is obviously easier for learners to understand a text 

when it is in their HL, research shows that both HL and FAL learners 

have comprehension problems when reading. Paying attention to 

small grammatical details in words and sentences is an important 

aspect of reading with understanding. It is important to improve 

the language knowledge of your learners, in both their HL and their 

FAL.
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ACTIVITIES THAT BUILD 
LANGUAGE KNOWLEDGE

Storybook reading is one of the most effective and 
powerful ways of providing rich language exposure 
for children. Make sure that you read a story to your 
class every day. Research shows that much language 
development occurs via reading – in both the HL and 
the FAL.

3.2.3 Activating background knowledge

If learners know something about the topic that they are reading 

(i.e. if they have ‘background knowledge’ of the topic) then 

they are more likely to understand the text. If you know quite a 

lot about the rules of football and the different soccer teams in 

South Africa, then it is easier for you to read and understand a 

soccer article in the sports section of as newspaper than someone 

who does not know anything about soccer. This is because your 

background knowledge of soccer provides you with mental ‘hooks’ 

onto which you can ‘hang meaning’ while you read the newspaper 

article on soccer so that it makes sense to you. 
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TEACHER ACTIVITY 6

BACKGROUND KNOWLEDGE
Read the passage below and see if you can make out 
what it is about.

The procedure is actually quite simple. First you arrange 
things in different groups, depending on their makeup. 
Of course, one pile may be suffi cient depending on how 
much there is to do. If you have to go somewhere else due 
to lack of facilities, that is the next step, otherwise you 
are ready to start. It is important not to overdo anything. 
That is, it is better to do too few things at once than too 
many. In the short run this may not seem important, but 
complications from doing too many can easily arise. A 
mistake can be expensive as well. The operation of the 
appropriate mechanisms is quite easy and will not be 
explained here. At fi rst, the whole procedure will seem 
quite complicated. Soon, however, it will just become 
another aspect of life. It is diffi cult to foresee any end to 
the necessity of this task in the immediate future.

Even though we may know the meanings of individual words 

and sentences in this text, it is diffi cult to understand what it’s 

really about. It seems to be about sorting things but we can’t 

really be sure. The text is actually about ‘Doing the laundry’. Now 

that you know this, read it again and see how much easier it is 

to understand it! Because you have been given a hook on which 

to hang meaning while you read, suddenly all the words and 

sentences make sense.

In the learning context of school, we most often need to read texts 

about things we don’t know much about. As learners get older 

they need to read their textbooks in order to learn more about 

economics, biology, the natural sciences or literature. This is what 

‘reading to learn’ is about. Even if we don’t have much detailed 

knowledge about a topic before we read about it, it is important to 

think about the topic beforehand and become aware of what we 

already know.
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ACTIVATING BACKGROUND KNOWLEDGE

Do not jump into a story straightaway (this is called 
reading a story cold). It is very important to ask the 
learners a few questions about what they know about the 
topic beforehand. This can be done in the following ways:

•   Read the title of the story to the learners. If there are 
new or diffi cult words in the title, explain what they 
mean.

•   Get the learners to look at the cover illustration (the 
picture or drawing) and discuss what it is about.

•   Ask the learners if they think the book is going to ‘tell 
a story’ or provide information.

•   Relate the title and/or picture to the learners own 
lives. For example, if the book cover has a picture of a 
giraffe running on it, ask them if they have ever seen 
a giraffe and where.

•   Ask the learners what they think the story might 
be about, based on the title and the picture. For 
example, if the book cover has a picture of a giraffe 
running on it, ask them why they think the giraffe is 
running? Is there anything on the cover that gives us 
a clue?

•   Even if the children do not know much about the 
upcoming topic and have not had personal experience 
about it, simply talking about it beforehand helps 
them to activate their background knowledge so 
that they are more receptive to the text and can 
understand it better.
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3.2.4  Making inferences

While we are reading we are constructing meaning from the text 

and trying to make sense of what we are reading. Not all the 

information that we need to construct meaning is in the text – often 

we have to ‘read between the lines’ to figure out what is happening. 

This is called inferencing – making links between things in the text 

and our background knowledge.

Take for example the following text:

Lerato’s brother stopped speaking. Lerato looked at him in 

silence. She did not say anything, but a tear slid down her 

cheek.

The author does not tell us explicitly that Lerato was feeling sad 

after her brother spoke to her, but because it is stated that “a tear 

slid down her cheek”, we can make the inference that the brother’s 

words caused her some pain or made her feel sad. Understanding 

a text must necessarily go beyond the sum of the sentences in 

the text. It is all about making connections – connections between 

words in the text and also connections between the text and what 

we know about the world and about life in general.

Research has shown that the ability to make inferences 

while reading is one of the most important factors in reading 

comprehension. Teachers can developed this ability in their learners 

from Grade R onwards by asking them questions when they read 

and by encouraging them to make connections between the things 

they read.
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MAKING INFERENCES

You can help your learners see links and make connections 
by asking them questions and discussing the text or story 
with them.

•   Asking why questions encourages children to give 
reasons for their answers and this helps them make 
connections. For example, Why does this big truck have 
so many thick wheels? Helps children see a connection 
between the size and weight of a vehicle and the 
number of wheels and their thickness to support the 
weight.

•   Encourage your learners to look at the visuals (drawings 
or photographs) and ask them questions about the 
pictures. For example, in the story “Let’s have a swim”, 
ask the children to describe how the animals are feeling 
(happy, sad, excited, scared...?) and why they think so

•   Discuss the story with them afterwards and ask questions 
that help to relate the story with the learners own 
lives. In this way you guide them to make connections 
between what they read and their own world.

Let's have a swim! by Joy Cowley, 
illustrated by Jan van der Voo 

(Sunshine Books)
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3.2.5 Text structure

Text structure refers to the way in which information is organised 

and presented in a text. Texts belong to different genres such as 

stories (narratives), recipes, newspaper articles, textbooks, etc. 

Each genre has its own way of presenting information. For example, 

in recipes, the name of the dish is first given as the title (e.g. Lamb 

stew), then the ingredients needed to make the dish are listed, 

followed by step- by-step instructions on how to make the dish. A 

picture of the finished dish is also usually given. This is the way a 

recipe is structured.

In narratives/stories, the text structure usually consists of a setting 

(time and place where the story happens), characters, a problem 

faced by the main character(s), one or more events relating to 

resolving the problem, and a conclusion (the final event where the 

problem is resolved).

Information texts may contain different types of text structure such 

as the following:

• Categorisation (e.g. The animal kingdom can be divided into 

mammals, birds, fishes and reptiles.)

• Description (e.g. A fire engine is a large truck specially made 

to carry water, long ladders and hose pipes to help put out 

fires.)

• Comparison-contrast (e.g. All animals belonging to the family 

of Primates are mammals, such as gorillas, chimpanzees and 

humans. However, humans are the only primates with small 

mouths and small teeth.)

• Cause-effect (e.g. If people chop down all the trees in their 

area this can cause soil erosion. The roots of trees help to 

bind the soil. Without the roots of trees, the soil washes away 

when it rains.)

• Problem-solution (Bullying is a common problem in schools. 

There are different ways to control the problem. 

Resolving verb 
solving, bringing 
to a conclusion

Categorisation 
noun putting 
things into 
categories
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• Research has shown that if children are made aware of the 
way in which different texts are structured then they fi nd it 
easier to understand the texts.

In Section 4 of the First Additional Language CAPS, you will fi nd a 
list of the text types used in the Foundation Phase CAPS (personal 
and factual recounts, instructions, information reports and 
narratives). Examples are given of each text type showing the text 
structure and language features.

IDENTIFYING TEXT STRUCTURE

Help your learners become familiar with different kinds 
of text structure by drawing their attention to the way in 
which information is presented in the text.

•   After reading a story, ask the learners where, when, 
what, where and who questions about the setting, 
characters, problem, events and resolution.

•   When reading an information text, draw their attention 
to the use of headings and subheadings in the text. 
These are important ‘signposts’ that tell us what the 
main topic is about.

•   In information texts there is often a topic sentence 
that identifi es the main topic ofa paragraph. It usually 

comes at the beginning of a paragraph.
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USING REPAIR STRATEGIES

In sum, remind your learners that reading is all about 
comprehension. Teach them about ‘repair strategies’, i.e. 

how to ‘fi x up’ comprehension when they don’t understand.

•  If they don’t understand what they are reading, then 
they must go back to the beginning of the sentence or 
paragraph and re-read that part of the text that they 
don’t understand.

•  What is causing the comprehension problem? Is it a 
new word? If so, try and fi nd out the meaning of the 
word.

•  Is the language or grammar diffi cult to understand? 
If so, ask the teacher or another adult to explain the 
sentence.

•  Sometimes just re-reading the sentence again makes it 

easier to understand.

3.2.6 The rope model of reading

The reading researcher Scarborough (2001) usefully describes the 

relationship between decoding and comprehension skills in reading 

in terms of a rope. Just as a rope is made up of different strands of 

cord woven into each other for strength, so too is reading made up 

of different component skills all woven into one another. Separately, 

each strand in a rope is not strong enough on its own, but together 

the strands give strength to the rope and make it function well. 

So too in reading: each subcomponent on its own does not make 

a skilled reader, but when all the components work together, then 

learners can read fast, accurately and with understanding and 

enjoyment.
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The image, courtesy of the author, originally appeared in the following publication: 
Scarborough, H. S. (2001). Connecting early language and literacy to later reading 
(dis)abilities: Evidence, theory, and practice. In S. Neuman & D. Dickinson (Eds.), 

Handbook for research in early literacy (pp. 97–110). New York, NY: Guilford Press.

When you do your term and year planning, keep the rope model in 

mind throughout the year and make sure that you are developing 

all the reading strands in your young learners and weaving them 

into strong reading ropes.

3.3 Response

The way in which we respond to texts is an important component 

of reading but one which is often neglected in the classroom. It is 

important for children to see reading as a positive and stimulating 

activity and to associate it with pleasure. There are three main 

factors that help learners in this regard, as shown in Figure 4 

below.
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Response

Role 
models

Motivation Self 
effi cacy

Figure 4: factors that affect reading response

Motivation: Learners need to be constantly encouraged and 

motivated to read and to perceive reading as something positive 

and enjoyable. Motivating learners to read is especially important 

during the primary school years. Research indicates that if we 

‘catch’ them early and turn them into strong and enthusiastic 

readers who read for pleasure in the primary school, then they tend 

to remain lifelong readers.

Role models: Children need to be exposed to positive reading 

role models. Simply telling children that reading is important is not 

enough – they need to see adults in their environment reading and 

valuing books. Principals and teachers need to create a culture of 

reading at their schools so that children can see on a daily basis 

that reading is important, that books are valued, that being a good 

reader is a cool thing, and that learning about the world through 

books is a normal part of learning. This is especially important for 

children who come from poor communities, where they are unlikely 

to see many books or literacy practices at home.

Self-effi cacy: Self-effi cacy refers to a learner’s belief in his/

her ability to do something. Learners’ sense of effi cacy can affect 

their motivation, how much effort they put into learning, and 

their willingness to persist despite diffi culties. If children perceive 

Persist verb to 
continue doing 
something, 
despite obstacles
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reading to be difficult or boring they may think that it is not worth 

the effort and will give up trying to master it. It is important to 

identify learners who struggle with reading and to help them 

become better at it. Help learners understand that, with your 

support and under your guidance, their own efforts and willingness 

to practise reading will help them become skilled readers.

As learners become better at reading, their self-efficacy improves 

and their self-confidence grows, and this in turn will motivate them 

to read more – and the more they read the better they become and 

the more their vocabulary, language and background knowledge 

grows!
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BUILDING POSITIVE 
RESPONSES TO READING

1.  Create enjoyable storybook reading sessions during 
shared reading. Make it something that your class 
really looks forward to and enjoys!

2.  Remind learners that reading improves with effort and 
practice. This gives them a sense of control over their 
learning.

3.  Remind learners of the wonderful benefi ts that reading 
provides – through reading we can travel the world, 
reading gives us access to information, reading opens 
up new worlds and possibilities to us.

4.  Discuss with your class the things that show that your 
(and their) classroom is a reading classroom. Draw 
up a list of Characteristics of a reading classroom and 
Characteristics of a cool reader with the class and 
display them in the classroom.

5.  Discuss with your colleagues in the Foundation 
Phase, with your HOD and with your principal how 
a culture of reading can be created at your school. 
Try and think of a new reading theme for the school 
each term. For example, one term you can have as 
a theme ‘Travelling the world through books’. Design 
little ‘passports’ for learners. When they read a book 
from another country or about another country, they 
write the name of the story and the author into their 
passport and they get it ‘stamped’ by the customs 
offi cer – their expert reading teacher! Learners who 
have ‘visited’ the most countries through reading can 
get prizes in assembly.

6.  Find out where your local community library is and 
encourage your learners and their parents to become 
members of the library. This will give them a sense of 
membership to a community of readers beyond their 
classroom.
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4.   Why is learning to 
read so important 
in the Foundation 
Phase?

Research has shown that if children do not learn to read with ease, 

accurately and with comprehension by the end of Grade 3 then they 

find it very difficult to catch up later and they usually fall behind 

in their schooling. Such children are also more likely to drop out 

of school later on. Reading problems do not go away on their own 

as children get older, they become more problematic. In fact, the 

differences between skilled and unskilled readers grow bigger with 

more years of schooling. Thus the differences between skilled and 

unskilled readers at the end of Grade 1 may be one year only; by 

the time learners reach high school, the poor readers may be 4-5 

years behind their grade level, and only be reading at the level of a 

Grade 2 or 3 child, while the skilled Grade 8 learner may be reading 

at the level of a Grade 9 or 10 learner.

Differences in reading ability create what have been called 

Matthew effects whereby ‘the rich get richer and the poor 

get poorer’. In other words, good readers get better and weak 

readers stay weak and fall behind. The term comes from the New 

Testament, Matthew 25:29: “For unto everyone that hath shall be 

given, and he shall have in abundance, but from him that hath not 

shall be taken away even that which he hath.”

Matthew effects develop as follows: Learners with difficulty in 

reading read less than good readers. Because they read less, their 

decoding skills do not develop well. Because they do not read 

much, their vocabulary develops more slowly. Poor decoding skills 

and a small vocabulary make reading a slow and effortful task and 

make comprehension difficult. The books they read are too difficult 



MODULE A1
Reading: Important things to know about it 37

MODULE A1
Reading: Important things to know about it

for them. This can also lead to low self-esteem. Because reading is 

slow and frustrating, they lose the motivation to read, which in turn 

affects the amount of reading practice they get. Poor reading also 

leads to low expectations for these learners by parents or teachers. 

Thus, low levels of practice, poor exposure to print, poor decoding 

skills, low motivation, low self-confi dence and low expectations 

aggravate the reading problems - and so these learners get into a 

negative cycle of poor reading, as illustrated in Figure 5 below.

Little 
exposure and 

practice

Lack of 
automaticity 

and 
speed

Texts 
become too 

diffi cult

Unrewarding 
experience, 

lack of 
engagement

Very little 
reading

Comprehension 
diffi culty

Poor 
decoding

Figure 5: Matthew effects in reading when reading problems arise

The opposite happens for learners who have a successful start 

in reading. They read more, their decoding skills improve, their 

vocabulary grows larger, they understand better and so they are 

motivated to read more. Because they read well, their parents and 

teachers have high expectations for them.
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As a Foundation Phase teacher and expert reading teacher, 

launching learners on successful reading trajectories is the most 

important goal in the Foundation Phase. You must never lose sight 

of this goal: helping your learners to become fluent, accurate and 

motivated readers who read with understanding.

You will know you are approaching this goal if your class attains 

an average of 75% or more in the annual national assessments 

(ANAs).
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5.   Reading and CAPS

CAPS recommends a balanced approach to the teaching of 

reading. It states that reading teaching has 5 main components: 

phonemic awareness, word recognition (sight words and phonics), 

comprehension, vocabulary and fluency. In CAPS these components 

are developed, separately and together, through the following 

reading activities: shared reading, group guided reading, paired 

and independent reading, and phonics (including phonemic 

awareness).

The reading activities are the same in HL and FAL:

• Shared reading is done in all the grades of the Foundation 
Phase. It begins in Grade R in HL. It is the main focus for 
teaching reading in FAL in Grade 1.

• Group guided reading begins in Grade 1 for HL and Grade 
2 for FAL. CAPS emphasises that routines for group guided 
reading are established first in HL. The teacher can then use 
the same routines to teach group guided reading in FAL.

• Children do independent reading from Grade R (picture 
books) in HL and from Grade 1 in FAL. They do paired 
reading from Grade 1 in HL and Grade 2 in FAL.

• Phonics begins in Grade R for HL and Grade 1 for FAL.

The teaching of reading in HL provides the foundation for teaching 

for teaching reading in FAL. For example, learners will get used to 

the routines for Shared Reading in HL in Grade R: sitting around 

the teacher, looking at the pictures in the Big Book, listening to 

the story, answering questions, reading with the teacher, etc. So 

when the children come to read Big Books in FAL, they should be 

familiar with the activity and the teacher can focus on reading and 

communicating with the learners in their FAL. It is very important, 

therefore, that routines are established early on for the different 

reading activities.
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CAPS allows schools to choose whether they use maximum time for 

HL (8 hours) and minimum time for FAL (2 hours in Grade 1 and 

2 and 3 hours in Grade 3) or minimum time for HL (7 hours) and 

maximum time for FAL (3 hours in Grades 1 and 2 and 4 hours in 

Grade 3). It is recommended that if children are going to use their 

FAL as the LoLT in Grade 4, maximum time should be given to FAL 

in the Foundation Phase.
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BUILDING ON THE FOUNDATION 
OF THE HL TO TEACH FAL

Use opportunities to build on language and reading skills 

already established in the HL.

•  Use the same theme to teach both HL and FAL. For 
example, if you are teaching about the farm, read a 
story and introduce concepts and vocabulary fi rst in 
HL (e.g. umfama, ibhokwe, igusha, inkomo, ihagu, 
isikhukukazi, iphiko, ikhuba). After this, teach some 
of the words in the FAL. Keep in mind, however, that 
sometimes children may know a word in English 
fi rst (e.g. they may know the word windmill before 
they know iphiko). In this case, you can use their 
knowledge of the FAL to teach the word in HL.

•  Have the same graded readers available in HL and 
FAL. Once children can read one fl uently in their HL, 
let them try reading it in their FAL.

•  Encourage children to use the reading strategies they 
have learned in their HL to read in their FAL (e.g. 
using background knowledge to predict, sounding out 
words, etc.)
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5.1  The reading activities in CAPS

5.1.1 Shared reading

In shared reading the teacher models how to read. She reads 

fluently and with expression. She uses reading strategies (e.g. what 

to do if you come across an unknown word). She models a positive 

response to the text by showing enthusiasm and enjoyment. 

She shows her engagement with the text by saying things like 

Goodness, I wonder what will happen next! A good reading model 

will make children want to read!

The teacher also uses shared reading to develop learners’ language 

and reading skills. She develops their comprehension skills 

by asking questions to elicit their background knowledge and 

predict what might happen. This is likely to involve inferencing. 

She uses the pictures to develop learners’ vocabulary. During 

and after reading she asks questions to develop vocabulary and 

comprehension. She may put some of the words up on the word 

wall. She may ask questions that give learners an opportunity to 

respond to the text (e.g. How do you think the little pig felt when 

the wolf blew his house down? How did you feel?).

The teacher develops learners’ knowledge of texts by asking them 

questions about the title and author. She may also discuss what 

type of text it is. For example, is it a story or an information text? 

How do the learners know this? The teacher may, for example, 

write a recipe in large print on a poster and use this for shared 

reading. She could discuss with the learners how a recipe is 

structured. This could lead into shared writing in which the learners 

write their own recipes.

The teacher may also use shared reading to focus on an aspect 

of phonics, for example, she may look at some rhyming words 

in a text or she may ask learners to tell her words that have 

the same sounds in them (e.g. ihashe/ihagu). She may teach 

children reading strategies (e.g. how to decode a long word such 
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as hippopotamus or indlulamthi by breaking it down into syllables 

and then building it up again). The teacher may focus on some 

words that are used repeatedly in the text (e.g. said or watsho) to 

develop learners’ word recognition.

Once the children are familiar with the text, the teacher may 

involve them in reading it with a focus on developing fluent and 

expressive reading. She may, for example, teach them to use the 

punctuation to guide their reading. If there is some dialogue, she 

may show them how speech marks are used to indicate this, and 

she may encourage the learners to think about how the character 

would say the words.
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HOW TO DO SHARED READING

In the CAPS, shared reading is usually a whole class 

activity. It is done for 15 minutes every day if the school 

is using maximum time for HL, and for 3 days if the school 

is using minimum time. It is usually the fi rst activity in the 

reading lesson. The same text is usually used for different 

purposes over the period of a week.

You should use a range of different text types (e.g. stories, 

poems, information texts). Choose a text that is slightly 

beyond the learners’ current reading level because you 

are going to mediate it. The print must be big enough 

for the whole class to see. If possible, there should be 

clear illustrations that support the text (this is especially 

important for FAL). Make sure you have read the text 

before the lesson and noted any potential diffi culties.

Below are suggestions for what you might do on each day 

of the week in shared reading. You may want to skip the 

picture walk if children are reading in their HL:

•  Day 1: Introduction and picture walk

 ◦ Make sure all the children can see the book.

 ◦ Show cover and read or discuss the illustration, title 
and author.

 ◦ Ask questions to link the story (or information text) to 
what children already know.

 ◦ Ask learners to predict what they think the story may 
be about e.g. What do you think will happen? Who do 
you think is the main character?

 ◦ If children are not reading in their home language, it 
may be helpful to do a picture walk before reading the 
text. Take the children through the story, pointing to 
the illustrations, without reading the text.
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 ◦ Introduce the core vocabulary using the pictures.

•  Day 2: First reading

 ◦ Revise the new vocabulary.

 ◦ Read the text pointing to the words as you read. Read 
at a natural pace.

 ◦ Make the story (or information text) as interesting as 
you can.

 ◦ Encourage the children to engage with the story (or 
information text) e.g. How does Zimkhitha feel? I 
wonder what could happen now? What do you think 
she’ll do?

 ◦ After reading ask questions such as the following to 
encourage children to respond to the story and to 
develop their comprehension:

 ▪ Did you enjoy the story?

 ▪ What was your favourite part? Why?

 ▪ Where did this story happen?

 ▪ Can you name the characters in the story?

 ▪ Did you ever lose a ball like Zimkhitha?

 ▪ What did you do to get it back?

 ▪ How did Zimkhitha get her ball back?

•  Days 3, 4 and 5:

 ◦ Read the story again focusing on interesting words to 
develop vocabulary – write them on the word wall.

 ◦ Ask some questions that require inferencing e.g. What 
do you think would have happened if Zimkhitha had 
climbed over the wall to get her ball?

 ◦ Notice punctuation and how it helps us to read fl uently 
and expressively: full stop, comma, speech marks.

 ◦ Build ORF, for example, by getting the whole class to 
read a part of the story aloud and timing them while 
they do this.
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 ◦ Develop phonemic and phonological awareness.

 ◦ Get learners to retell the story or act it out Discuss the 
characters e.g.

 ▪ Who were the main characters in the story?

 ▪ Who was your favourite character in the story?

 ▪ What sort of person was Zimkhitha? Could you 
choose one word to describe her? Was she clever? 
Why do you think this?

 ◦ Draw/paint a picture of the story. This could be done as 
part of Life Skills.
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5.1.2 Group guided reading

Group guided reading provides the teacher with the opportunity 

to hear each child read individually at least once a fortnight and 

to assess their reading progress. Because children are reading 

in ability groups, the teacher can tailor instruction to the child’s 

individual reading level. This is very important in order for learners 

to experience success and build their self-efficacy as readers. This 

will help children to become motivated readers.

In group guided reading the children in a group all read the same 

graded reader. This may be a text that has already been used 

in the form of a Big Book for shared reading. The teacher helps 

each child to read and understand the text using the reading skills 

and strategies they have already learned, for example in shared 

reading.

The teacher encourages children to use strategies to decode 

and comprehend text. She helps them to read more fluently and 

expressively. The conversations that the teacher has with the 

children about this are important.   For example, the teacher may 

say, Does that make sense to you? Try reading the word again. Can 

you sound it out? Well done! Now try reading the sentence again 

more fluently this time. This helps the learners to become more 

strategic readers.

The support that children get in group guided reading should enable 

them to read independently.

Tailor verb adapt, 
change, customise

Expressively adv 
with expression, 
with feeling
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HOW TO DO GROUP GUIDED READING (CAPS)

In CAPS, group guided reading is done in ability groups for 
15 minutes every day. The teacher works with two different 
groups each day (30 minutes in total per day). While she 
is working with this group, the other groups are involved in 
other activities: reading in pairs or groups, or doing writing 
activities related to reading e.g. answering comprehension 
questions on the graded reader.

1.  At the beginning of the year, you need to assess your 
learners’ reading ability and put them into reading groups. 
The easiest way to do this is to listen to each learner 
reading from a levelled (or graded) reader. If the reader 
is too diffi cult, give the learner an easier one. If it is too 
easy, give the learner a harder one. Continue until you 
can judge what level the child is reading at. If the child 
can recognise and quickly decode 90% to 95% of the 
words and read the text fl uently, it is at the right level. 
You could also look at the learner’s ANA results. There 
should be between 6 and 10 learners in each group.

2.  The steps in a group guided reading lesson are as 
follows:
a.  Choose an appropriate reader for the level of the 

group. It should be slightly easier than the Shared 
Reading text (or it could be the same one if they have 
already read it as part of the shared reading activity). 
Make sure you have read the text beforehand and 
noted any potential diffi culties.

b.  If it is a new text, introduce it very briefl y. Ask 
questions to link the text to the learners’ lives. 
Introduce any new vocabulary. (2 to 3 minutes)

c.  Each child then reads part of the text individually (one 
or two pages depending on the grade and the ability 
of the readers) while the other group members read 
silently in their own books. 

The child fi gures out new words while reading for 
meaning. The teacher prompts, encourages and 
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gives feedback. Where appropriate the teacher 
might engage the child in a meaningful conversation 
about what they are reading (e.g. How do you think 
Zimkhitha is feeling? Why is she worried?).

d.  The teacher observes, assesses and records the 
children’s reading ability. This will infl uence what 
she focuses on in subsequent lessons. The teacher 
may also decide to move an individual child to 
another group.

3.  While the teacher is working with one reading group, 
the other groups could be reading in pairs or groups, 
or working independently on a text (e.g. reading 
silently and answering comprehension questions in 
writing). They could be doing a written exercise in their 
Workbooks.

4.  You may wish to spend additional time with the weaker 
reading groups. If necessary, this could be done after 
school fi nishes in the afternoon.

5.  Group guided reading is a complex activity to manage. 
There are some simple strategies you can use, for 
example, giving the groups names (e.g. Monday group, 
Tuesday group, etc., or Lions, Tigers, Elephants, etc.) 
and putting a schedule on the classroom wall for group 
reading. It is very important that children are taught the 
necessary routines early in the fi rst term and that they 
can work independently.
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5.1.3  Paired and independent reading

In paired reading, children take it in turns to read to each other. 

Repeated reading of the same text builds learners’ word recognition 

and ORF.

Paired reading is required in the CAPS but specifi c time is not set 

aside for it. The teacher must then fi nd the time when she plans 

her reading lessons.

HOW TO DO PAIRED READING (CAPS)

Learners of the same ability can be paired together. In this 
case, they read a familiar text aloud to each other. During 
the group guided reading session, one of the other groups 
could go outside to do paired reading. This would avoid the 
classroom becoming too noisy.

Alternatively, a strong reader can be paired with a weaker 
reader. In this case, you can use the following steps:

1.  List your learners in order from highest to lowest 
according to reading ability.

2.  Divide the list in half. Place the top learner in the fi rst 
list with the top learner in the second list. Continue until 
all the learners have a partner.

3.  Be sensitive to pairing learners with special needs. Make 
sure they are paired with a supportive partner who can 
manage the situation.

4.  The stronger reader should read fi rst while the weaker 
reader listens and follows along.

5.  The weaker reader should pick up where the stronger 
reader stops. If the weaker reader needs more fl uency 
practice, they can re-read what the stronger reader 
read.
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6.  Encourage pairs to ask each other about what was 
read e.g. What was your page about? (This strategy 
is taken from the Reading Rockets website: http://www.
readingrockets.org/ strategies/paired_reading)

In order to ensure that paired reading is successful, you 
will need to teach the necessary routines to children early 
in the fi rst term. This should include teaching learners an 
error-correction procedure to use when supporting each 
other’s reading. It should also include training the learners 
to give each other positive feedback.

Independent reading also builds learners’ word recognition and 

ORF. In addition, it can be used to develop learners’ comprehension 

and language knowledge. When children are allowed to choose 

what they want to read, reading becomes purposeful and 

motivated.

Like paired reading, independent reading is required by CAPS but 

specifi c time is not set aside for it. However, there are a number 

of ways in which independent reading can be built into the reading 

programme:

•   During the group guided reading lesson, one of the groups 
could work individually, reading a text silently and answering 
questions in writing. The questions could be designed to 
develop learners’ vocabulary and comprehension.

•   During the group guided reading lesson, another group could 
go to the reading corner. Each child could choose a book and 
read silently.

•   When children fi nish an activity, they could be rewarded by 
going to the reading corner and reading silently.

•  Children can do independent reading for homework.
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INDEPENDENT READING FOR HOMEWORK

Children need to get a lot of practice to build word 
recognition and ORF and become independent readers. 
There is not enough time for this in class so it is important 
that children do independent reading for homework. Each 
learner will need the following:

•  A book to take home to read every day. The book will 
need to be at the right level – 98% of the words should 
already be known.

•  A reading record card and a book bag.

The learner will take his/her book and record card home in 
the book bag. He or she will read to a parent or caregiver 
who will sign the reading record card.

The learner will take the book and reading record card 
back to school in his/her book back next day.

The teacher needs to inform parents or caregivers that 

they should:

•  Listen to their child read

•  Assist them with any words that are unknown

•  Praise the child and sign the reading record card

•  Look after the book

Reading Record Card

C. Plaatjes
Grade 3B

Name of book Signature Date read
1. Timothy and the Taxi K Plaatjes 5/5/2014

2. Sea Creatures K Plaatjes 7/5/2014
3. The Giant Pumpkin

(These guidelines are based on the Independent Reading 
Handbook, Read Educational Trust 2012, pages 14-15.)
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5.1.4   Phonics (including phonemic awareness and 
word recognition)

As we have seen in section 3.1.1, 3.1.2 and 3.1.3, the development 

of phonemic awareness and phonics knowledge is essential for 

decoding text in alphabetic writing systems such as Zulu, Xhosa, 

Afrikaans and English, and automatic recognition of high frequency 

words is necessary for developing ORF.

In HL 15 minutes per day is set aside for work on phonics, which 

includes the development of phonemic awareness. There is 

very little time available for phonics in the FAL and teachers are 

encouraged to think creatively about how to plan it into other 

reading activities.

CAPS provides a suggested sequence for introducing the phonic 

elements in which one to two new sounds are introduced each 

week in HL in Grade 1. In Grades 2 and 3 more consonant and 

vowel sounds are taught increasing in complexity. However, CAPS 

emphasises that these are simply guidelines and schools are free 

to choose a programme that will provide explicit and systematic 

teaching of phonics.

It is recommended that in the early stages, phonics and 

handwriting should be linked since the teaching of the letter sound 

and how to write it go together. Phonics should also be linked to the 

teaching of spelling. It is recommended that phonics should not be 

an isolated activity and should be incorporated into shared reading.

A number of suggestions for teaching phonemic awareness, phonics 

and word recognition are made in Sections 3.1, 3.1.2 and 3.1.3 

above.
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5.2   Summary of the contribution 
of CAPS activities to reading 
development

Below is summary of how the different reading activities in CAPS 

contribute to the development of the reading process.

Shared reading The teacher provides a model of fluent and 
responsive reading and the use of reading 
strategies. Shared reading develops language 
and comprehension skills (e.g. vocabulary, 
inferencing) and responsive reading in 
learners. It also develops concepts of print, 
knowledge of books and text structure, 
phonemic awareness and phonic knowledge in 
context. It can be used to develop ORF.

Group guided 
reading

The teacher supports individual children to 
use the reading skills and strategies they 
have learned. She prompts, encourages and 
gives feedback. This activity helps learners to 
become increasingly strategic in their reading, 
and builds their self-efficacy and motivation 
as readers. It allows the teacher to assess 
individual learners and tailor instruction to 
their needs.

Paired reading Repeated reading of the same text provides 
practice to develop word recognition. It 
enables decoding to become increasingly 
automatic and builds learners’ ORF. ORF is the 
bridge between decoding and comprehension. 
Paired reading also supports the development 
of self-efficacy and motivation.

Independent 
reading

Independent reading builds learners ORF, 
self-efficacy and motivation. It develops 
learners’ language knowledge and reading 
comprehension.

Phonics (including 
phonemic 
awareness and 
word recognition)

Phonics supports decoding and ORF. It also 
supports spelling.



MODULE A1
Reading: Important things to know about it 55

MODULE A1
Reading: Important things to know about it

5.3   Time allocated to different 
reading activities in CAPS

The two diagrams below show the proportion of time allocated to 

phonics (including phonemic awareness and word recognition), 

shared reading and group reading in the HL CAPS. This fi rst 

diagram shows this where maxium time is given to reading in HL (5 

hours per week) and the second diagram where minimum time is 

given to HL (4 ½ hours per week).

These diagrams could be useful when planning your reading 

programme. They would help you to see whether you are giving 

appropriate weighting to the different reading activities. Paired and 

independent reading would be done in the time allocated to group 

guided reading.

Time allocated to reading activities 
(maximum time - 5 hours)

Phonics Sh reading G G reading

Activities (minimum time - 4 ½ hours)

Phonics Sh reading G G reading
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5.4  The reading wheel

1.
Storybook 
reading

2.
Vocabulary, 

morphology and 
spelling

3.
Phonics and 

phonetic 
awareness4.

Word 
recognition

5.
Writing

6.
Oral reading 

fl uency (ORF)

7.
Text 

comprehension

The reading wheel provides a useful reminder of the different 

components of teaching reading. It can be used by teachers to plan 

and evaluate their reading programmes, and it helps them adopt a 

balanced approach to reading instruction.
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7.   Appendices

7.1   Appendix A: Reading Norms, English 
Grade 1-7

(adapted from Hasbrouck & Tindal, 2006)

Grade Percentile First quarter WCPM Mid year WCPM End of year WCPM

1 90 81 111

75 47 82

50 23 53

25 12 28

10 6 15

2 90 106 125 142

75 79 100 117

50 51 72 89

25 25 42 61

10 11 18 31

3 90 128 146 162

75 99 120 137

50 71 92 107

25 44 62 78

10 21 36 48

4 90 145 166 180

75 119 139 152

50 94 112 123

25 68 87 98

10 45 61 72

5 90 166 182 194

75 139 156 168

50 110 127 139

25 85 99 109

10 61 74 83

6 90 177 195 204

75 153 167 177

50 127 140 150

25 98 111 122

10 68 82 93

7 90 180 192 202

75 156 165 177

50 128 136 150

25 102 109 123

10 79 88 98
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7.2   Appendix B: Accomplishments in Reading:

Preventing reading difficulties in young children

(taken from Snow et al. 1998: pp80-83)

Kindergarten Accomplishments

• Knows the parts of a book and their functions.

• Begins to track print when listening to a familiar text being read or when 
rereading own writing.

• “Reads” familiar texts emergently, i.e., not necessarily verbatim from the 
print alone.

• Recognizes and can name all uppercase and lowercase letters.

• Understands that the sequence of letters in a written word represents the 
sequence of sounds (phonemes) in a spoken word (alphabetic principle).

• Learns many, though not all, one-to-one letter sound correspondences.

• Recognizes some words by sight, including a few very common ones (a, the, 
I, my, you, is, are).

• Uses new vocabulary and grammatical constructions in own speech.

• Makes appropriate switches from oral to written language situations.

• Notices when simple sentences fail to make sense.

• Connects information and events in texts to life and life to text experiences.

• Retells, re-enacts, or dramatizes stories or parts of stories.

• Listens attentively to books teacher reads to class.

• Can name some book titles and authors.

• Demonstrates familiarity with a number of types or genres of text (e.g., 
storybooks, expository texts, poems, newspapers, and everyday print such as 
signs, notices, labels).

• Correctly answers questions about stories read aloud.

• Makes predictions based on illustrations or portions of stories.

• Demonstrates understanding that spoken words consist of a sequences of 
phonemes.
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• Given spoken sets like “dan, dan, den” can identify the first two as being the 
same and the third as different.

• Given spoken sets like “dak, pat, zen” can identify the first two as sharing a 
same sound.

• Given spoken segments can merge them into a meaningful target word.

• Given a spoken word can produce another word that rhymes with it.

• Independently writes many uppercase and lowercase letters.

• Uses phonemic awareness and letter knowledge to spell independently 
(invented or creative spelling).

• Writes (unconventionally) to express own meaning.

• Builds a repertoire of some conventionally spelled words.

• Shows awareness of distinction between “kid writing” and conventional 
orthography.

• Writes own name (first and last) and the first names of some friends or 
classmates.

• Can write most letters and some words when they are dictated.

First-Grade Accomplishments

• Makes a transition from emergent to “real” reading.

• Reads aloud with accuracy and comprehension any text that is appropriately 
designed for the first half of Grade 1.

• Accurately decodes orthographically regular, one-syllable words and 
nonsense words (e.g., sit, zot), using print-sound mappings to sound out 
unknown words.

• Uses letter-sound correspondence knowledge to sound out unknown words 
when reading text.

• Recognizes common, irregularly spelled words by sight (have, said, where, 
two).

• Has a reading vocabulary of 300 to 500 words, sight words and easily 
sounded out words.

• Monitors own reading and self-corrects when an incorrectly identified word 
does not fit with cues provided by the letters in the word or the context 
surrounding the word.
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• Reads and comprehends both fiction and nonfiction that is appropriately 
designed for grade level.

• Shows evidence of expanding language repertory, including increasing 
appropriate use of standard more formal language registers.

• Creates own written texts for others to read.

• Notices when difficulties are encountered in understanding text.

• Reads and understands simple written instructions.

• Predicts and justifies what will happen next in stories.

• Discusses prior knowledge of topics in expository texts.

• Discusses how, why, and what-if questions in sharing nonfiction texts.

• Describes new information gained from texts in own words.

• Distinguishes whether simple sentences are incomplete or fail to make 
sense; notices when simple texts fail to make sense.

• Can answer simple written comprehension questions based on material read.

• Can count the number of syllables in a word.

• Can blend or segment the phonemes of most one-syllable words.

• Spells correctly three- and four-letter short vowel words.

• Composes fairly readable first drafts using appropriate parts of the writing 
process (some attention to planning, drafting, rereading for meaning, and 
some self-correction).

• Uses invented spelling/phonics-based knowledge to spell independently, 
when necessary.

• Shows spelling consciousness or sensitivity to conventional spelling.

• Uses basic punctuation and capitalization.

• Produces a variety of types of compositions (e.g., stories, descriptions, 
journal entries), showing appropriate relationships between printed text, 
illustrations, and other graphics.

• Engages in a variety of literary activities voluntarily (e.g., choosing books 
and stories to read, writing a note to a friend).
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Second-Grade Accomplishments

• Reads and comprehends both fiction and nonfiction that is appropriately 
designed for grade level.

• Accurately decodes orthographically regular multisyllable words and 
nonsense words (e.g., capital, Kalamazoo).

• Uses knowledge of print-sound mappings to sound out unknown words.

• Accurately reads many irregularly spelled words and such spelling patterns 
as diphthongs, special vowel spellings, and common word endings.

• Reads and comprehends both fiction and nonfiction that is appropriately 
designed for grade level.

• Shows evidence of expanding language repertory, including increasing use of 
more formal language registers.

• Reads voluntarily for interest and own purposes.

• Rereads sentences when meaning is not clear.

• Interprets information from diagrams, charts, and graphs.

• Recalls facts and details of texts.

• Reads nonfiction materials for answers to specific questions or for specific 
purposes.

• Takes part in creative responses to texts such as dramatizations, oral 
presentations, fantasy play, etc.

• Discusses similarities in characters and events across stories.

• Connects and compares information across nonfiction selections.

• Poses possible answers to how, why, and what-if questions.

• Correctly spells previously studied words and spelling patterns in own 
writing.

• Represents the complete sound of a word when spelling independently.

• Shows sensitivity to using formal language patterns in place of oral language 
patterns at appropriate spots in own writing (e.g., decontextualizing 
sentences, conventions for quoted speech, literary language forms, proper 
verb forms).

• Makes reasonable judgments about what to include in written products.

• Productively discusses ways to clarify and refine writing of own and others.
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• With assistance, adds use of conferencing, revision, and editing processes 
to clarify and refine own writing to the steps of the expected parts of the 
writing process.

• Given organizational help, writes informative well-structured reports.

• Attends to spelling, mechanics, and presentation for final products.

• Produces a variety of types of compositions (e.g., stories, reports, 
correspondence).

Third-Grade Accomplishments

• Reads aloud with fluency and comprehension any text that is appropriately 
designed for grade level.

• Uses letter-sound correspondence knowledge and structural analysis to 
decode words.

• Reads and comprehends both fiction and nonfiction that is appropriately 
designed for grade level.

• Reads longer fictional selections and chapter books independently.

• Takes part in creative responses to texts such as dramatizations, oral 
presentations, fantasy play, etc.

• Can point to or clearly identify specific words or wordings that are causing 
comprehension difficulties.

• Summarizes major points from fiction and nonfiction texts.

• In interpreting fiction, discusses underlying theme or message.

• Asks how, why, and what-if questions in interpreting nonfiction texts.

• In interpreting nonfiction, distinguishes cause and effect, fact and opinion, 
main idea and supporting details.

• Uses information and reasoning to examine bases of hypotheses and 
opinions.

• Infers word meanings from taught roots, prefixes, and suffixes.

• Correctly spells previously studied words and spelling patterns in own 
writing.

• Begins to incorporate literacy words and language patterns in own writing 
(e.g., elaborates descriptions, uses figurative wording).
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• With some guidance, uses all aspects of the writing process in producing own 
compositions and reports.

• Combines information from multiple sources in writing reports.

• With assistance, suggests and implements editing and revision to clarify and 
refine own writing.

• Presents and discusses own writing with other students and responds 
helpfully to other students’ compositions.

• Independently reviews work for spelling, mechanics, and presentation.

• Produces a variety of written works (e.g., literature responses, reports, 
“published” books, semantic maps) in a variety of formats, including 
multimedia forms.
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