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Learning and Using Language: 
Home Language and First Additional Language

1.   Introduction:  
Language development

The Foundation Phase is all about laying foundations in education, 

especially in language, literacy and numeracy. After much thought 

and deliberation as to how to help improve education in South 

Africa, the Zenex Foundation decided to focus attention specifically 

on literacy in the Foundation Phase, especially reading literacy, 

since this is the basis for successful schooling. The Zenex Literacy 

Project has two main aims:

i. to help Foundation Phase Teachers become expert reading 
teachers

ii. to improve the reading abilities of Grade 1-3 learners (as a 
result of teachers’ increased skill and expertise as reading 
teachers).

Research shows that when learners have expert reading teachers 

in Grades 1-3, they make the transition to Grade 4 far more easily. 

They are also more successful at coping with the more challenging 

demands of the Intermediate and Senior Phases of primary school.

Building strong language development is very important in the 

Foundation Phase. In multilingual countries such as South Africa 

which have a bilingual education system, children are expected 

to develop language proficiency in more than one language. 

Furthermore, they are also expected to develop reading and writing 

skills in more than one language. In order to become expert 

reading teachers, Foundation Phase teachers need to have sound 

content knowledge about both home language (HL) development 

as well as the development of first additional language (FAL). 

Since reading is done in and through language, expert reading 

teachers not only need to have sound knowledge about language 

development they also need to understand the relationship between 

language and reading development.

Deliberation 
noun careful 
and systematic 
reflection and 
consideration
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The purpose of Unit A2 is thus to increase your understanding of HL 

and FAL development in the Foundation Phase and the factors that 

influence it. We also draw your attention to the nature of language 

use in the schooling context, why it is important for success at 

school, how it differs from everyday spoken language, and how 

you, as a Foundation Phase teacher and expert reading teacher, can 

nurture this kind of language proficiency in your learners as early 

as Grades 1-3 in both HL and in FAL. Some of the main differences 

between isiXhosa and isiZulu as home languages and English as 

FAL are also discussed to improve your linguistic content knowledge 

as an expert reading teacher. Finally, since expert reading teachers 

also need to be familiar with the curriculum, we draw your attention 

to the links between bilingual language development and CAPS.

In writing this section, we have drawn on research into language 

learning and teaching, focusing in particular on common principles 

underlying successful language development in the schooling 

context, whether this be in the HL or the FAL. The information in 

this section is therefore evidence-based and, to make it relevant to 

your own classroom situation, we have adapted it to fit the South 

African schooling context.

We’ll continue to discuss the joys and challenges of HL and FAL 

development, their similarities and differences, throughout the 

Zenex Literacy Project. We hope that we’ll all learn from each other 

and deepen our understanding of language development in Xhosa 

and English. As a result of your expanding content knowledge of 

language development in the schooling context, in the process you 

will also increase your expertise as an expert reading teacher, to 

the great benefit of all your learners!
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TEACHER ACTIVITY 1

2.   Education in the 21st 
century 

As teachers you lead very busy lives: you have the needs of 

children to attend to, lessons to prepare, exercise books to mark, 

classes to organise, meetings to attend, school duties to perform, 

workshops to go to. In addition, you also have demands in your 

private lives with family and friends. Given all this busyness, it is 

understandable that teachers often feel overwhelmed.  However, 

it is important to remind oneself of the role one plays within the 

bigger picture.  Let us spend a few minutes considering that bigger 

picture.

Discuss in groups and make notes:

1. What is the purpose of schools and education? 

a.  What kinds of skills and knowledge should learners 
have when they leave school? 

b.  Which skills are most important for them these 
days (21st century)? 

c.  How do people gain knowledge, even after 
completing their education? 

d.  What different kinds of knowledge can you think 
of?

2. Report back on your group’s ideas.

The main purpose of education systems throughout the world 

today is to produce learners with high levels of literacy and 

numeracy. Much higher levels of literacy are required today than 

was the case 50 or 60 years ago.  Our grandparents could leave 
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school after Grade 7 and still fi nd a job as a mechanic or nurse. 

Today it is diffi cult to fi nd employment unless one has a school 

leaving certifi cate. Just doing business at the bank, buying a cell 

phone, sorting out life insurance or pension claims requires quite 

sophisticated levels of literacy. People with low levels of literacy 

are always dependent on others for information and they are also 

vulnerable to all kinds of scams by ruthless people who exploit their 

lack of knowledge.

Our world has seen many rapid changes in the past few decades, 

especially in terms of technology and environmental issues. In 

the 21st century there are many more millions of people living 

on our planet Earth, and while natural resources are becoming 

scarcer, there has been an explosion of information and knowledge 

and amazing advances in technology. Today’s world has become 

known as the knowledge economy – knowledge is highly valued 

and is regarded as ‘currency’ that opens up jobs and doors of 

opportunity.  Having access to information is thus vitally important 

in today’s world. Most of the world’s knowledge today is stored in 

written form, either in print material (e.g. books and journals) or in 

electronic form such as the Internet. The gap between the rich and 

the poor is growing wider, with the rich having much easier access 

to resources, technology and information than the poor.  One of 

the main causes of the gap between the rich and the poor lies in 

literacy levels. People with high literacy levels have better access to 

information and knowledge, achieve higher levels of education, and 

have access to better paying jobs.

The responsibility of Foundation Phase teachers is a very 

important one – that of launching children on successful 

reading trajectories. Young children should be able to read 

fl uently, accurately and with understanding within the fi rst 

three years of school.

Economy noun 
the system 
by which a 
country’s wealth 
is produced and 
used.

Trajectory noun 
1. the curved path 
of an object that 
has been fi red or 
thrown through 
the air 2. the 
events that happen 
during a period of 
time, which often 
lead to a particular 
aim or result
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If learners do not get off to a good start in reading in the 

Foundation Phase they fi nd it very diffi cult to catch up later. In fact, 

research has shown that the literacy levels that learners have in 

Grade 3 predict their later performance in school. It is therefore of 

the utmost importance that Foundation Phase teachers are expert 

reading teachers. They need to launch their learners on successful 

reading trajectories. This responsibility is especially crucial and 

challenging in schools that serve children from poor communities 

where home backgrounds do not provide learners with the kind of 

support to help them become good readers. Becoming literate is 

very important for such children – and this can only be achieved if 

such schools have expert reading teachers.

As a Foundation Phase teacher and expert reading teacher, 

it is this goal that you must never lose sight of: enabling 

your learners to become fl uent and accurate readers 

who read with understanding.

You will know you have achieved this goal if your 

class attains an average of 75% or more in the 

annual national assessments (ANAs).

2.1 Knowledge and thinking skills
Schooling in the 21st century is all about knowledge and having 

access to knowledge. During the schooling years and afterwards, 

most of our access to new knowledge comes via literacy. Knowledge 

comes in very many different forms. We build up general 

background knowledge from our everyday lives, through social 

interaction with other people, through the transmission of cultural 

Crucial adjective 
very important
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knowledge and through reading and writing and through media 

such as TV, the Internet, etc. Psychologists call our everyday and 

personal knowledge about our lives episodic knowledge.   We 

also have knowledge about the language(s) we speak and use 

(linguistic knowledge) and about the words we know in our 

HL and other languages we know (vocabulary knowledge). 
More specialised knowledge about the world around us is called 

declarative knowledge. This is our more formal knowledge that 

includes knowledge about various content subjects or fields of 

knowledge (e.g. maths, physics, biology, psychology, literature, 

media studies, astronomy, engineering, music, etc.). Much of our 

linguistic, vocabulary and declarative knowledge is built up in the 

formal schooling context and extends throughout our working lives 

as professionals.

However, simply having knowledge is not enough.  We need to do 

things with that knowledge. The “things we do with knowledge” are 

called cognitive processes. Some of the most important cognitive 

processes include the following:

•  identifying and labelling (being able to recognise 

something and give it a name)

•  categorising (sorting things into groups based on 

common features)

•  describing things (being able to explain what something 

is or what happens)

•  sequencing (being able sort things into a specific order, 

e.g. what happened first, what happened next)

•  comparing, contrasting (being able to see how things 

are different or the same)

• i nferencing (being able to ‘fill in’ missing information 

based on what is known or given)

•  analysing (being able to ‘break things down’ into smaller 

bits to see what they consist of and to see how the bits 

relate to each other and how they function)

Cognitive refers 
to the mind, 
so cognitive 
processes are ways 
that we process 
information in our 
minds
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•  integrating (being able to bring together information 

from different sources and make sense of it, putting bits 

together to see the bigger picture)

•  evaluating (being able to make considered judgements 

about things, based on given information1)

All these cognitive processes underlie our thinking or reasoning 

skills. Throughout the schooling years teachers help learners 

develop and use their reasoning skills in clear and accurate ways. 

Research has shown that thinking skills are very closely related 

to knowledge. Knowledge is useless without thinking skills – and 

thinking skills do not produce good results if there is no knowledge 

on which they are based and to which they can apply. This 

relationship is shown in Figure 1 below:

The learning process

Knowledge
episodic
linguistic

vocabulary
declarative

(subject content knowledge)

Cognitive processes
identify, categorise,  

sequence, describe, infer,  
analyse, integrate, evaluate

Figure 1: The relationship between knowledge and thinking skills

Research has shown two important trends. Firstly, people who have 

a lot of knowledge in today’s world tend to be people who read a 

lot. In other words, much of our knowledge in today’s world comes 

from print information (books or digital print such as the Internet). 

Secondly, there is a reciprocal influence between amount 

1   This is different from decisions based on ‘gut’ feelings or responding emotionally to 
something without considering evidence.

Reciprocal 
influence 
adj+noun an 
influence that 
works both ways
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of reading and cognitive processing. In other words, the more 

we read, the more our cognitive processes develop. Likewise, the 

better we become at cognitive processing, the easier it becomes 

to acquire information and knowledge from books. Knowledge of 

content subjects is built up mainly through reading (e.g. reading 

to learn from textbooks, reading to get new information). Research 

has also found a strong link between the ability to argue in science 

and knowledge of science. The same applies to all other subjects.

For Foundation Phase teachers to become expert reading teachers, 

they need to increase their knowledge of reading (and this also 

includes knowledge of language development in HL and FAL, 

vocabulary development, knowledge of how children learn language 

and how they learn to read, knowledge about children’s books, etc). 

This in turn will also sharpen their own thinking skills as teachers. 

Thinking skills don’t develop without knowledge!

Q:   Is it too early to build up reasoning skills in the 

Foundation Phase? Isn‛t this something that only 
starts in high school?

A:   No, the Foundation Phase is the ideal time to help 
children develop their thinking skills. These skills 
should already be in place by the time learners go 
into the Intermediate Phase in Grade 4. Obviously 
learners become better and more sophisticated 
in using their reasoning skills as they get older, 
but the foundation must be laid in Grades 1-3. It 
is especially important to develop these thinking 
skills in HL so that they can be more easily 
transferred to FAL.
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TIPS FOR BUILDING THINKING SKILLS 
IN FOUNDATION PHASE

Storybook reading is the ideal way to build up learners’ 
reasoning skills. Through storybook reading, and the way 
in which the teacher explains things in the story and asks 
questions, children learn the following:

•  how to identify (characters or events in the story – who 
and what?)

•  how to sequence (events in the story, the story ‘timeline’ 
– what happened fi rst, and then?)

•  how to describe (they recall the story and explain what 
the story is about)

•  how to compare (how is one character different from 
another one; how does the fi rst event differ from the 
second, etc)

•  make inferences (they learn to see links between things, 
e.g. what happened and why, e.g. Why did all the 
animals run into the water? Why did Lindiwe shave off 
her hair?)

•  integrate information (they see how events across the 
story are related, how things link up)

•  evaluate information (based on information in the story, 
they can form opinions and give evidence to support 
their point of view, e.g. what do they think is the moral 
of a story, why did the writer want to tell us this story in 
this way?)

If learners develop these thinking skills in their HL through 
listening to, reading and talking about stories, then it is 
much easier to transfer these skills to their FAL.
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TEACHER ACTIVITY 3

TEACHER ACTIVITY 2

2.2   Bilingual education in the 21st 
century

1.  Discuss: 

a.  To what kind of knowledge are children exposed 

through the story below? 

b.  List at least FOUR thinking skills that could be 

developed through reading this storybook.

Let’s have a swim! by Joy Cowley,
illustrated by Jan van der Voo (Sunshine Books)

1. Discuss in your group and make notes: 
a.  What does it mean to be bilingual? Are you 

bilingual, or multilingual? How do you feel about 
this? 

b.  What advantages – or disadvantages – does a 
bilingual person have? 

c.  What do we mean when we say we have a bilingual 
education system? 

d.  What do you understand by ‘mother-tongue-based 
additive bilingual education’? 

e.  Can you think of reasons for starting children’s 
education in their home language?

2. Report back on your ideas.
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Research shows that most people in the world speak more than 

one language. This is the norm rather than the exception. Being 

bilingual also promotes cognitive flexibility. Bilingual children 

come to realise that the same idea can be expressed in different 

ways in different languages. Bilingualism also has social, cultural 

and affective advantages. Being able to speak another language 

opens up communicative and social opportunities between people 

from different cultural groups, and can also lead to greater job 

opportunities.

Being a multilingual country, South Africa has a bilingual education 

system. This means that education and knowledge are formally 

made accessible in two languages and learners learn to read and 

write and in two languages. Respect for the languages and cultures 

of all language groups are encouraged.

There are many children who are multilingual and grow up speaking 

more than one language at home and in the community. Speaking 

many languages does not necessarily mean being able to read 

in all the languages they speak. Oral language proficiency in the 

language in which one ‘reads to learn’ is very important. 

In South Africa, high levels of literacy in English and Afrikaans 

are important aspects of bilingual education because these are 

languages of learning and teaching (LoLT) from Grade 4 onwards. 

However, literacy in the African languages is also critically 

important for five main reasons:

i.  Firstly, research around the world shows that children learn 
to read and write more easily if they first learn to do so in 
their HL. However, they need expert reading teachers to 
help them become good readers in HL.

ii.  If learners develop a strong reading foundation in their HL 
in the early grades they can transfer these skills to reading 
in the FAL and become good readers in the FAL.

iii.  Learners need to be taught how to develop and sharpen 
their thinking skills. If foundational thinking skills are 
laid in the HL from an early age it is easier for them to 
transfer these skills to the FAL. This is especially important 
for their content subjects when they switch to English 
FAL in Grade 4 onwards. Many of these thinking skills are 

Critically adverb 
very [important] 
because it will 
have an effect 
on what happens 
later

Cognitive 
flexibility 
compound noun 
the ability to 
switch between 
thinking about two 
different concepts, 
and to think about 
several concepts 
at the same time.

Affective adjective 
emotional



12
MODULE A2a

Learning and Using Language: 
Home Language and First Additional Language

MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language

developed through reading and writing, especially through 
shared storybook reading.

iv.  People’s identity and culture are tied up in their languages. 
African languages  should be used and valued in their own 
right, and be developed as written languages for learning 
and teaching.

v.  African languages remain language subjects up to Grade 
12, so learners need to develop and maintain high levels of 
literacy in their HL.

Q:  When in the Foundation Phase should learners 

start reading in the FAL?

A:  Many teachers think that children fi rst need to 

develop some oral profi ciency in the FAL before 

they can read in the FAL. However, research 

shows that while FAL oral profi ciency can 

support FAL reading, FAL reading also supports 

FAL profi ciency. In other words, reading in the 

FAL actually helps to develop FAL language 

development. This important research fi nding is 

relevant to the South African situation, especially 

when learners come from homes or communities 

where they are not exposed to the FAL.

Prof Jim Cummins from Canada, a country with an effective 

bilingual education system, uses the metaphor of a bicycle to 

illustrate the effects of bilingualism, as shown in the illustrations 

below. He suggests that a bilingual learner who knows both 

languages well is like a cyclist with a bicycle with well balanced and 

infl ated wheels that can take one far.  Children who develop literacy 

in both languages have well balanced and infl ated ‘language 

wheels’. However, if the language wheels are not properly infl ated 

and aligned, the bicycle becomes dysfunctional.

Dysfunctional 
adjective Not 
working properly, 
out of order



MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language
13

MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language

If bilingual education systems are not properly managed, they 

produce children with square ‘language wheels’. This happens 

especially when children end up knowing very few words in the 

FAL and not being able to read and write properly in either the 

HL and/or the FAL. It is therefore very important for Foundation 

Phase teachers to have sound content knowledge of language 

development in both HL and FAL, and to know what factors 

facilitate or hamper language development, in what ways the HL 

and FAL are similar or differ and how teachers can support bilingual 

language development and literacy.

Hamper verb 
Hold back, slow 
down, to make 
it difficult for 
someone to do 
something
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In this Unit, and in all the Zenex teaching materials used in this 

project you will learn more about how expert reading teachers in 

the Foundation Phase create conditions in their classrooms that 

promote HL and FAL development, especially HL and FAL reading 

skills and building up large vocabularies in both languages.

As a Foundation Phase teacher and expert reading teacher 

in a bilingual education system, it is important that help 

your learners have well infl ated and properly aligned 

bilingual language wheels. They cannot become good 

readers if their language knowledge is limited and if they 

don’t know enough words.

You will know you have achieved part of this goal 

if your FAL learners have acquired the vocabulary 

sizes at each grade level as specifi ed on p22 of the 

CAPS policy document:

Grade 1 Grade 2 Grade 3

700-1,000 words 1,000-2,000 words 1,500-2,500 words
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TEACHER ACTIVITY 4

3.   Principles underlying 
successful language 
development

1. Discuss in groups and make notes: 
a.  How do children learn their home language? 

(Think about your own children.) 
b.  How do people learn an additional language? 

(Think of your own experience, and think of people 
who know many languages (e.g. in Jo’burg.) 

c.  What are the most important things a person needs 
in order to learn a language?

2. Report back on your ideas. 

3.  After you have read Section 3 below, think about how 
it fi ts with your discussion.

The fi elds of both home language development and additional 

language learning are vast and one can spend years studying 

them in detail. In this section we have chosen to focus on three 

aspects that are relevant for both HL and FAL development and 

are therefore important for expert reading teachers to know about. 

These are the vital role of exposure, the importance of meaningful 

interaction and the supportive role of affective factors in language 

learning, reading and vocabulary development. Each of these will 

be discussed in more detail below.

Vast adjective 
Very big

Exposure noun 
having contact 
with something 
(e.g. language)
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3.1   The role of exposure in language 
learning

One of the most basic facts about language learning is that 

learning cannot happen without exposure to a language (listening, 

speaking, reading and writing in the language and generally 

being immersed in it). There are two basic forms of exposure for 

language development, viz. incidental learning and explicit 

learning.

Incidental learning refers to a situation where you learn 

something by chance, without the specific intention to learn it. 

In other words, you learn one thing while doing something else. 

For example, a child may watch a cartoon on TV (where the main 

purpose is to enjoy the cartoon story) but the child may also hear a 

new word during the programme and get a general idea of what it 

may mean (incidental learning).

Research shows that most of the words we learn in HL are through 

incidental learning. It is estimated that between 1,500 to 2,500 

new words can be learned through incidental learning per year. If 

FAL learners are immersed in a rich language environment they can 

also learn as many new words through incidental learning. They 

also pick up formulaic phrases or useful grammatical constructions 

through incidental learning:  Come and play; Do you want some x? 

Can I please ...; Let’s go and .....

However, how much incidental learning occurs depends on 

exposure to language.   Children usually need to be exposed to 

new  words  or  grammar constructions several  times  before they 

learn them incidentally.   Research suggests that at least 6-10 

exposures are needed for incidental learning to happen. The more 

we are exposed to rich language input, the greater the chances of 

incidental learning are.  Incidental language learning in both HL 

and FAL can happen every day of the year, in and outside of school. 

Both spoken language and written language (especially in the form 

Formulaic 
adjective made 
up of fixed 
expressions

Immersed 
adjective to be 
surrounded by 
something
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of storybooks) can provide rich sources of language exposure for 

incidental learning. Much of the incidental learning that happens 

in the preschool and early school years happens on exposure to 

everyday spoken language. Once children learn to read and write, 

their exposure to language doubles, for they now get exposure to 

both spoken and written language.   In fact, research shows that 

the regular reading of storybooks in the FAL can boost learners’ 

FAL development tremendously. Storybooks provide rich sources of 

language exposure. This is especially important in situations where 

learners do not get many opportunities to interact with speakers of 

the FAL.

Explicit learning refers to a situation where learners are taught 

aspects of a language deliberately. In these situations, teaching and 

learning are intentional and goal focused. Much of the teaching/ 

learning that happens in classrooms is explicit. For example, 

phonics involves explicit teaching/learning, so too when you teach 

children new words before storybook reading. Given that there are 

52 weeks in the year, of which only about 38 weeks are spent in 

school, this means that opportunities for explicit teaching/learning 

are not as extensive as incidental learning.

The quantity of exposure (how much) and the quality of 

exposure (what kind) determine to a large extent how proficient 

people become in a language. This applies equally to HL as to FAL, 

although in the case of HL it is more hidden while in the case of FAL 

it is more obvious.

For example, all children acquire the language that they are born 

into, i.e. the language that their family speaks and that they 

hear around them on a daily basis. This is usually termed their 

‘home’ language. Exposure to the home language is not generally 

a problem because most people in the child’s immediate family 

– and usually in the larger community as well – also speak the 

language, so the child is immersed in the language on an everyday 

basis. By the time they start school around age 6, they have 

Extensive adjective 
widespread

Determine 
verb directly 
influence or affect 
something
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TEACHER ACTIVITY 5

already acquired a basic knowledge of their language, i.e. the most 

common grammatical structures and a core vocabulary that serve 

their everyday needs and purposes. They also speak their HL with a 

native-like accent.

However, research in the past 40 years has also discovered that 

there are in fact large home language differences between children 

who come from affl uent communities and children who come from 

poor communities. Children from poor communities are not always 

exposed to an enriched language learning environment. They may 

have fewer opportunities to acquire different literacy practices. 

Their vocabulary size is often smaller than children from homes 

where children are exposed to a print rich environment of books, 

newspapers, magazines, are read storybooks on a daily basis, 

have adult reading models in the home, and have access to digital 

literacy practices via cell phones, play stations or computers.

3.1.1   Quantity of exposure: How much matters in 
language development

Quantity of exposure (how much) is very important in learning. 

The more one is exposed to a language, the more opportunities 

there are for learning the language, both through incidental 

learning and through explicit instruction.

Look at the classrooms in the photographs. Discuss which 
offers a richer exposure to language (i.e. a quantity of 
language)? Which is more likely to develop strong literacy 
and language skills in learners?

Affl uent adjective 
Rich, wealthy
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Over time, the amount of language to which a child is exposed  is 

cumulative and can have a big impact on the oral HL profi ciency 

of a child. Research shows that children who come to school with 

strong HL oral skills come from homes where they are exposed to 

lots of rich language input; their parents and other family members 

talk to them more often, and the children in turn also interact more 

with family members. For example, in one study in the USA (Hart 

& Risley 2006) the amount of time spent talking to children was 

compared across three groups of parents. It was estimated that 

the group of parents who spoke the most to their children exposed 

their children to at least 33 million words over a 3-year period.  In 

contrast, the mothers who spoke less to their children exposed 

them to only 9 million words over the same period of time.  It is 

no surprise that the children who were exposed to 33 million words 

had much larger vocabularies and showed more sophisticated use 

of language than the children who were only exposed to 9 million 

words. When children enter school, exposure to language comes 

both through oral and through written language (e.g. books).

CHECK YOURSELF:

Do you provide QUANTITY of language input in 

your classroom?

It is very important for Foundation Phase teachers – 

especially those in schools that serve poor communities 

– to make sure that their classrooms are language rich 

and print rich environments and that as teachers they 

provide lots of rich and stimulating language exposure, 

in both the HL and the FAL, for their learners. Exposure 

to the language must be in both oral and written forms. 

Quantity of input matters!

Cumulative 
adjective increasing 
gradually
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TEACHER ACTIVITY 6

3.1.2   Quality of exposure: meaningful interaction 
in language development

Linked to the issue of quantity of exposure, quality of exposure 

is also very important. Quality of exposure refers to how we use 

language and what kind of language we use when we talk to 

children.

1.  Consider the two scenarios (1A & 1B and 2A & 2B) 
below and over the page. Discuss and make notes:

a.  How do the interactions between the adult and the 
children differ in each scenario? 

b.  In what ways are they same?

2.  Report back to the class, referring to the following 
two pages in the manual.

Scenario 1A Scenario 1B

Mother A: Hey, Sandile! Quit 
jumping on that couch!

Get off! Go and play outside 
instead.

Child: But it’s raining, Mom.

Mother A: Well, go and play in 
your room then.

Mother B: Why are you jumping on the couch, 
Sandile? You know you are not supposed to do that. 
Look, you’ll damage the springs in the couch if you 
jump like that, and then we won’t be able to sit on it 
anymore.

Child: But it’s raining, Mom.

Mother B: Are you bored because you can’t play 
outside? Well, come with me to the kitchen. I’m 
going to start cooking supper. Come and tell me what 
you did at school today. Or else you can draw me a 
nice picture of Teacher Grace! That will be fun! What 
did she teach you today?
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Scenario 2A Scenario 2B

Teacher A: OK, everyone.  
Look at your books on 
p14. Let’s start reading the 
paragraph at the top, everyone 
aloud.

Learners chorus: Sipho’s 
uncle bought a lottery ticket 
every week for R10. His aunt 
was not happy.

Teacher: We say ‘bawt’ not 
‘bowt’ (Writes bought on the 
board and says ‘bawt’ again.) 
Read the sentences again 
properly.

Learners chorus: Sipho’s 
uncle bought a lottery ticket 
every week for R10. His aunt 
was not happy.

Teacher A: Ok, now read the 
next paragraph.

…

Teacher B: OK, everyone. Look at your books on p14. 
Let’s start reading the paragraph at the top. Legodi, will 
you start, please.

Legodi: Sipho’s uncle bought a lottery ticket every week 
for R10. His aunt was not happy.

Teacher: Legodi, remember we say ‘bawt’ not ‘bowt’ 
(Writes bought on the board and says ‘bawt’ again.) Ok, 
now read the paragraph again.

Legodi reads the paragraph correctly.

Teacher: Well done, Legodi. Now can anyone tell us what 
a lottery ticket is?

David: Is gambling.

Teacher B: Yes, David, buying a lottery ticket is a form of 
gambling, but what is a lottery ticket?

Sam: Is special ticket to win money.

Teacher B: That’s right, Sam. Each lottery ticket has a 
special number. Each time a number is chosen and if the 
number on your lottery ticket is chosen, then you win 
money.

Teacher: Why do you think Sipho’s aunt is not happy?

Neliswa: She thinks the uncle, he wasting money.

Teacher: Ah, she’s not pleased because she thinks that 
her husband is wasting his money. He should not spend 
R10 on the lottery every week, mm? What do you think? 
Do you know anyone who buys lottery tickets?

Sam: Is special ticket to win money.

Teacher B: That’s right, Sam. Each lottery ticket has a 
special number. Each time a number is chosen and if the 
number on your lottery ticket is chosen, then you win 
money.

Teacher: Why do you think Sipho’s aunt is not happy?

Neliswa: She thinks the uncle, he wasting money.

Teacher: Ah, she’s not pleased because she thinks that 
her husband is wasting his money. He should not spend 
R10 on the lottery every week, mm? What do you think? 
Do you know anyone who buys lottery tickets?

…
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The first thing we notice about the differences between Scenarios 

1A and 1B on the one hand, and Scenarios 2A and 2B on the other 

hand is the difference in quantity of language being used. The 

children in Scenarios B are getting more language input than those 

in A, and this also increases the chances of incidental language 

learning. However, another important difference is the kind of 

language they are being exposed to, the quality  of  language 

use. In Scenario 1A the mother is reprimanding the child and using 

commands (Quit jumping, Get off, go and play ...). She does not 

ask questions, provide explanations or redirect the child’s energy 

in a helpful way. Similarly, in Scenario 2A the teacher is only 

focused on reading as an activity involving correct pronunciation. 

The children are not guided to understand what they are reading 

(accuracy in reading is important, but so too is comprehension).

In contrast, in Scenario 1B the mother also reprimands her child 

but she reminds the child of why he shouldn’t behave like that, and 

provides a reason for the prohibited behavior. Her language use 

reflects meaningful interaction. She also identifies the reason for 

his behavior (his boredom, because of the rain) and she takes an 

interest in his life by suggesting other activities for him to do that 

he can share with her.

Likewise, the teacher in Scenario 2B is focused on meaningful 

interaction. She also corrects the pronunciation of words during 

reading but in addition she makes sure that the children understand 

what it is they are reading and she helps them to engage with the 

text. Even if a learner does not produce a grammatically correct 

sentence (Is gambling), notice how she extends the learners’ 

utterances by providing a correct version. In other words, she 

models a correct way to answer the question. Notice too how she 

models a more precise way to give a definition of something (What 

is a lottery ticket?). She also connects the text to the children’s own 

lives by asking them if they know of people who buy lottery tickets 

and what their opinion of this issue is. This is not about giving right 

or wrong answers but about providing reasons for one’s point of 

Reprimand verb 
scold, warn, to 
tell someone that 
something they 
have done is very 
wrong

Prohibited 
adjective not 
allowed

Precise adjective 
exact, accurate
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view. By interacting with the text in this way the teacher is helping 

her learners engage critically with texts. This is a higher level 

of comprehension and one that all learners should be capable of. 

The teacher’s use of language also provides opportunities for both 

incidental language learning as well as explicit teaching/learning, 

thus enriching the language input.

Much of the research in South African classrooms indicates that 

there is very little meaningful interaction in our classrooms, in 

both the HL and the FAL. Children spend a large amount of time 

chorusing things together in the class without always understanding 

what it is that they are saying. This can create an impression that 

learning is happening but it is not an effective form of learning or 

teaching.

Although repetition is one way to learn new things, it is not the 

only way, and it is also difficult to remember things that one does 

not understand, even if one repeats them many times. Meaningful 

engagement, repetition, asking questions, modeling appropriate 

responses, giving clear and direct explanations, rephrasing and 

extending sentences, paying attention to accuracy are all different 

ways of making learning and teaching more effective. The quantity 

and quality of input allows for both incidental and explicit learning 

of language and building up a knowledge base.

Input noun the 
language which 
the learners are 
exposed to

Engage verb to 
get involved in 
something in a way 
that shows you are 
interested
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TEACHER ACTIVITY 7

CHECK YOURSELF:

Do you provide QUALITY of language input in your 
classroom?

It is very important for Foundation Phase teachers – 
especially those in schools that serve poor communities 
– to make sure that their learners are exposed to 
quality of language use in the classrooms, in both the 
HL and the FAL. Richness in the quality of language 
exposure, in both oral and written forms of HL and 
FAL, makes a big difference in language development! 
Quality of input matters!

3.2   Affective factors in language 
development

Learning a language and developing high levels of profi ciency 
in it does not just involve learning words and the grammar of a 
language. Language learning is a complex process and involves 
affective factors too. Affect refers to emotions and feelings and 
includes factors such as attitudes and motivation, anxiety and self-

esteem. 

Discuss in groups and make notes:
1.  What kinds of motivations will help a learner to 

learn a language? 
2.  Learners’ attitudes towards their HL, and towards 

English will affect their learning and achievement. 
How can you infl uence their attitudes?

3.  If learners are anxious, they will not learn well. 
How can you decrease their anxiety? 

4.  Self-esteem infl uences achievement. What can 
improve a learner’s self-esteem?

Report back on your ideas to the class.

Factor noun one of 
several things that 
infl uence or cause 
a situation
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Language learning is blocked when learners feel negatively 

towards the language, lack motivation for using or learning the 

language, when they feel fear or anxiety and their self-esteem is 

low. A teacher who creates a classroom that is a safe and warm 

environment makes language learning a pleasurable and exciting 

journey.

Motivation refers to an inner drive or desire to do or achieve 

something. Research shows that the stronger one’s motivation is 

for X, the more likely one is succeed in X. If learners feel motivated 

to want to use their HL or FAL well or to be regarded as a good 

speaker or user of the language, the more time and effort they 

will put into developing their language skills. There are two kinds 

of motivation: external and internal. External motivation refers to 

outside incentives to do well, such as receiving a prize or praise for 

language proficiency, or being able to get a good job because of 

one’s language skills. Internal motivation refers to the inner desire 

and determination to do well and this can increase the time and 

effort put into the learning task.

Children in the Foundation Phase respond well to external 

motivators such as praise, being rewarded with small incentives 

stars or a sweetie for reading well or for writing sentences neatly 

and accurately in their workbooks. There is nothing wrong with this 

kind of motivation, but expert reading teachers should also nurture 

internal motivation in their young learners – the joy of learning 

new things, the satisfaction that comes from working hard and 

doing something well. Expert reading teachers need to remind and 

encourage their learners to become good readers, and remind them 

that it is difficult to survive in the modern world without high levels 

of literacy, and that even if they struggle a bit with their reading, 

these difficulties can be overcome with practice. It is this kind of 

motivation that will stand them in good stead in life.

Closely linked to motivation in language development is attitude. 

This refers to learners’ feelings and opinions about their own 

Stand them in 
good stead serve 
them well, be 
useful
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language and cultural group and that of the FAL.  The perceived 

status and usefulness of the HL or FAL, the prejudices and 

stereotyped ideas about the HL or FAL and the people who use 

it are all attitudinal factors that can block or promote successful 

language development. Sometimes learners may not even be 

aware that they have negative feelings about their HL or FAL. 

Foundation Phase teachers should always display positive attitudes 

to both HL and FAL and encourage respect for all languages and 

cultural groups. This is particularly important in bilingual education 

systems. Showing enthusiasm for languages and reminding learners 

of the need to develop high levels of literacy in the 21st century 

in both HL and FAL can go a long way to establishing deep and 

abiding positive attitudes to languages in multilingual societies such 

as ours.

Anxiety refers to feelings of fear and worry.  Anxiety about using 

a HL or FAL in front of other people, fear of making a mistake 

and appearing foolish can have a negative effect on language 

development in particular and learning in general. Teachers who 

say unkind things about children to their faces or who are very 

strict and authoritarian increase the levels of anxiety in their 

classrooms and which paradoxically then blocks learning.

Being strict is not a bad thing; children need to know that there are 

clear boundaries of what is allowed and what is unacceptable. In 

fact, learning also does not happen in classrooms where there are 

no boundaries! However, it is important to be strict in a way that 

children respect classroom rules of behavior, but at the same time 

a teacher should also be supportive and encourage children to do 

their best. Being strict is about making sure that learners know the 

boundaries of acceptable behaviour, it is not about anger, sarcasm, 

fear, unkindness or constant threats of punishment.

Self-esteem refers to positive or negative feelings one has about 

oneself and one’s feeling of control over what one can achieve. One 

can also have such feelings about language, whether it be HL or 

FAL. Some learners feel insecure about their language proficiency 

Abiding adjective 
long lasting

Paradoxically 
adverb 
unexpectedly (the 
opposite of what 
one is trying to 
achieve)
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and feel that they are not good with words and cannot always 

express how they really feel. They feel that “that’s how things are” 

and that the situation can’t change. They do not realise that they 

have the power to change their perception of things. Teachers need 

to encourage learners to work hard and to make an effort, and 

remind them that they can become good at something if they work 

at it and practise.

There have been lots of debates about the direction of influence of 

affective factors on language development and whether they are 

causes or effects of successful language learning. For example, 

does motivation influence language development, or does an 

improvement in language development increase motivation to learn 

the language well? Research shows that the direction of influence 

between language development and affective factors can work 

both ways. In other words, the direction can be bi-directional and 

affective factors can act as causes and as effects. For example, the 

better learners become in the HL or FAL, the more motivated they 

are to learn it well and the higher their self-esteem will become. 

However, if they are highly motivated to become good HL or FAL 

users and readers and if they have positive self-esteem and believe 

that they are capable of becoming good HL or FAL speakers and 

readers, then they will work hard at the language and want to excel 

in it.

Cause Effect

Child reads a story 
quite well in HL/
FAL despite some 
mistakes, experiences 
a sense of success.

Child feels good about 
himself/herself.

Child feels good about 
himself/herself, so 
does more reading 
homework in HL/ FAL.

Child starts reading 
fluently and accurately 
in HL/FAL. Feels internal 
motivation to keep 
doing well.

Bi-directional 
adjective moving in 
both directions
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CHECK YOURSELF:

What is the affective climate like in your 

classroom?

Foundation Phase teachers should not underestimate 

or ignore the impact of affective factors on HL and FAL 

learning and development. Classrooms where teachers 

are overly strict, and where children feel fear and 

anxiety, or where attitudes to or motivation for the HL 

or FAL are negative block learning. Create a classroom 

that is conducive to language development, in both HL 

and FAL.

Remember that there are different ways of maintaining control in 

your classroom. Research consistently shows that using fear, anger, 

disapproval, punishment and threats block learning. Instead, a 

classroom where boundaries are made clear but where learners feel 

safe, where positive attitudes about the HL and FAL are expressed, 

and learners are encouraged and motivated to strive for better 

results produces much better language users and readers.

3.3   Creating opportunities for HL 
and FAL development in the 
classroom

Whether you are presenting HL or FAL lessons, there are eight key 

principles that apply to both language classes, as indicated in the 

language development wheel below.

Conducive 
adjective 
favourable, 
contributes to
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Lots of rich 
exposure to 

language 

There must be 
opportunities for 

practice

Learners 
need to receive 

feedback

There must be 
meaningful 
interaction

Learning 
happens best 

in a safe 
environment

Affective 
factors and 
motivation 

infl uence language 
learning

Language 
develops 

through incidental 
learning and 

explicit 
teaching

Instruction 
must be clear and 

explicit

CORE 
PRINCIPLES OF 

HL AND FAL 
DEVELOPMENT

Figure 2: Eight principles of HL and FAL development

Here are some further tips for beginner FAL learners.

•   Provide comprehensible input. Learners must be able to 

understand most of what you are saying. No learning will happen 

if your learners don’t know what you are talking about. Explain 

the meaning of new words. Use pictures to illustrate their 

meaning, or give the meaning of the word in their HL. It is very 

important that they know the meaning of key words that you will 

be using in each lesson.

•   Provide a context for your language input, e.g. use pictures, 

realia, movement, gestures, exaggerated tone, total physical 

response, role modeling. For example, if you want learners to 

open their books, pick up the book and open it on the right 

Comprehensible 
adjective easy to 
understand

Realia noun real 
objects
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page in front of the class as you say the words Let us open our 

books. This is especially important in the early beginner stages of 

language learning.

Picture: Kgato Ntle Primary, North West  
(USAID Reading Support Programme)

•   In the beginner stages of learning the FAL learners may fi nd it 

diffi cult to distinguish separate words in the stream of speech, 

so initially everything sounds like a jumble for them. This is 

especially so if they were not exposed to any English in Grade 

R. It is important to build their phonemic awareness in the FAL. 

This refers to their ability to hear sounds within words and within 

the stream of speech. Phonemic awareness is strongly linked to 

reading ability. Research shows that the better a child’s phonemic 

awareness is, the more easily he or she will learn to read. You 

can develop phonemic awareness by teaching them nursery 

rhymes, songs that contain rhyming words and by saying a word 

and asking them what sound they hear at the beginning or at the 

end. Research suggests that phonemic awareness can help with 

listening skills in the FAL.

Distinguish verb 
hear the difference 
between

Phonemic 
awareness ability 
to hear sounds 
within words and 
within the stream of 
speech
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•   Teach learners formulaic phrases in the FAL that relate  to 

classroom management and class behaviour. These are helpful 

‘pegs’ from which they can start making sense of the FAL. 

For example: Please look at me, class; Pay attention; Listen 

carefully; Take out your workbooks/pencils; Look at this picture; 

Get into your groups, quietly; We need to take turns – first row 

A, then row B; Fold your arms, please,..

•   In the beginner stages, talk a little slower at first. Let them get 

used to your voice and your accent. Use simple language in the 

beginning, and keep your sentences quite short and repeat them. 

Giving beginner FAL learners a long instruction will confuse them. 

For example, consider the first scenario:

OK class, listen up. Put away your workbooks now 

because I’m going to give you each a piece of paper. I 

want you take out your coloured pencils and draw me a 

picture about the story we read early this morning.

OK class, listen up. Listen to me. (Wait until you have 

their attention)

Put away your workbooks now. Close your workbooks. Put 

them in your bag. Put your workbook in your bag. (Repeat 

the same instruction, in different ways. Wait until they 

have done what you asked)

Now I want you take out your coloured pencils. (Hold up 

a set of coloured pencils to show them.) I’m going to give 

you each a piece of paper to draw on. (Hold up piece of 

paper to show them. Repeat the sentences).

Draw me a picture about the story we read early this 

morning. You remember the story about the three little 

pigs? Draw me a picture from this story….
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•   Many learners go through a silent period in the early beginner 

stage of FAL learning. This is perfectly natural. This may last for 

a few weeks. Be patient with them, they will eventually start 

using the new language. Even if they make a mistake, praise 

them for trying.

•   If you ask questions in class, you need to give learners 

feedback on their answers. Even if their answer is not correct, 

acknowledge their effort. Because you want to create a culture 

of a learning classroom, remind them that there will always be 

other opportunities to get the answer right.

•   Praise and encourage your learners to try out the language even 

if they make mistakes. Never make fun of them. Create a culture 

in your class that encourages effort and hard work. Try and give 

them constructive feedback on their sentences, for example by 

modelling the correct version of what they are trying to say or 

by recasting the sentences in another way, for example:

Teacher:   Sipho, what did the first little pig build his 

house of? 

Sipho:  He build sticks, mam.

Teacher:   Yes, he built his house of sticks (modelling). 

He used sticks to build his house (recast).

Storybook reading is one of the most effective and powerful 

ways of providing rich language exposure for children. Make sure 

that you read a story to your class every day. Research shows that 

much language development occurs via reading – in the HL and the 

FAL. There are several reasons why storybook is so powerful for 

language learning:

•   The repetition that often occurs in childrens’ storybooks 

is ideal for language development – repeated phrases or 

sentences provide multiple exposures to words and grammatical 

constructions, and make remembering them easier.
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•   Because listening is not easy in the beginning stages of FAL 

learning, storybook reading must be book based as it provides 

a more visible context for language learning. Make sure all the 

learners can see the pictures on the pages. The pictures help 

support meaning.

•   Preteach key words in the story beforehand (explicit learning). 

Also use flashcards to show the learners what the words look 

like. Seeing what spoken words look like in print helps learners 

isolate separate words in the stream of spoken language.

•   Most of the kind of vocabulary learners need to learn at each 

grade level is used in the graded readers and storybooks. 

Regular and repeated reading of stories provides multiple 

exposures to new words and deepens knowledge of newly 

learned words. Storybooks provide an excellent medium for both 

incidental and explicit learning.

•   Through listening to you read stories, learners pick up the 

rhythms and intonation patterns of the FAL and this helps 

them to learn the language.

Invest in storybook reading – you and your learners will be richly 

rewarded!

Isolate verb to 
separate out one 
thing from others

Intonation noun 
the way in which 
your voice rises and 
falls as you speak
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TEACHER ACTIVITY 8

4.   The language of 
schooling 

Many people think that if one can successfully speak the language 

of learning and teaching that is used at school, then one will do 

well at school. There is of course a certain truth to this belief. After 

all, if one can hardly speak English at all, there is very little chance 

of doing well at a school where English is the language of learning 

and teaching. Likewise, using a slangy, streetwise form of isiXhosa 

does not go down well in a isiXhosa HL classroom. However, this 

belief that speaking a language well will lead to success at school 

overlooks one major fact: the way in which we use language in our 

everyday lives, in conversations with friends and family, is not the 

same as the way we use language for learning and teaching. 

Look at scenarios 1 and 2 below:

1.  In which scenarios does one need to be in the 
context to properly understand what is being said? 

2.  How does the use of language by the speakers 
differ in each case?

Scenario 1:  Well, Sarah and me, we were driving along, 

you know, when this car came out suddenly 

and hit us like, BANG! right here. I swerved 

like this but, jis, it was too late and we went 

straight into that pole over there.

Words or phrases such as Well, you know, like are very typical 

Go down well 
be favourably 
received, be 
positively regarded
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of everyday colloquial spoken English. These words or phrases 

are perfectly acceptable to use when we speak, but they would 

be considered ‘out of place’ in more formal contexts or in written 

language. References to this car, hit us right here, I swerved like 

this, that pole only make sense if we are in that context and can 

see where the speaker is pointing to and what gestures s/he is 

making. In this spoken context, we use tone of voice, gestures and 

context to help us make sense of what is being said. We say that 

the locus (i.e. place or site) of meaning is in the shared context.

Imagine now that the speaker (the “I” in the excerpt above) goes 

to the police station and has to make a written statement of what 

happened in the accident. The written version might look something 

like this:

Scenario 2:  My friend, Sarah Lebese, and I were 

travelling home in a blue Getz down Shoba 

Street on the  afternoon of 30 October 2014, 

around five, when a white Corolla driven at 

high speed suddenly appeared from Middle 

Street and hit us in the driver’s door. I 

swerved sharply to the left but it was too late 

and we went straight into the stop sign on 

the western corner of the intersection. The 

driver’s door and the fender of the Getz were 

badly damaged.  

 

Signed: Mr Troma Tized

Athlone Police Station,  

31 October 2014.

In the written version, the context is described in words 

(technically, we say the context is lexicalised). Precise descriptions 

are given of the cars involved, of what happened and how. For 

example I swerved like this becomes I swerved sharply to the 

left; that pole becomes the stop sign on the western corner of the 

Colloquial 
adjective language 
that people 
use in informal 
conversations

Lexicalised 
a lexeme is a 
technical word for a 
word. If something 
is lexicalised it is 
put into words
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intersection. By using language in this way it becomes possible to 

explain what happened in a fairly precise way to someone who was 

not present at the event.  In fact, one can read this version many 

years later and still make sense of what happened even though the 

people involved may no longer be around.

4.1   Differences between BICS and 
CALP

A distinction has been made between the above two uses 

of language. The first one is called Basic Interpersonal 

Communicative Skills or BICS, and the second one is called 

Cognitive Academic Language Proficiency or CALP. The one 

is not better than or superior to the other one. The differences 

between them lie in their functions. BICS is used for everyday 

conversations, for exchanging information in face-to-face-situations 

and for establishing and maintaining social relations. On the other 

hand, CALP (also called Academic Literacy or ‘book’ Language) is 

used in formal schooling contexts and in science and technology. Its 

main purpose is to convey information in as precise and accurate 

way as possible. BICS and CALP occur in both HL and FAL. By the 

time children start school, they have developed BICS in their HL 

and they may also have picked up a bit of BICS in English FAL 

when they come into Grade 1. They develop CALP in HL and FAL at 

school, when they develop reading and writing skills and through 

content subject textbooks, when they use reading as a learning 

tool, to ‘read to learn’ from their textbooks.  They also learn CALP 

from their teachers, especially when they talk about things in their 

content subjects.

Using BICS and CALP is like knowing and using two different 

dialects of the same language. We use BICS in our everyday lives 

when we are with friends and family and we continue to use BICS 

throughout our lives, until we die, in HL and FAL. We use CALP - in 
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HL and FAL - mainly in formal learning environments, in schools 

and universities, in commerce, medicine, science, technology and 

engineering.  It is the language of books, of formal knowledge, 

learning and research. If children do not learn CALP, then they find 

it very difficult to be successful at school, even though they may 

have high levels of proficiency in BICS.

From birth onwards, normal children acquire the language(s) 

to which they are exposed on an everyday basis.  By the time 

they start school at the age of 6 years, they have become fairly 

competent in the use of spoken language. This everyday spoken 

is used not only to convey or find out information about the 

world around them (You must always wash your hands before 

meals! What is that funny thing the lady’s wearing on her head? 

Why are the leaves falling off the tree?) but also to establish 

and maintain relations and interactions with other people (Good 

morning, papa. Mmm, come give me a hug, munchkins!). This oral 

language competence occurs and develops naturally, through daily 

interactions with other people. We use it every day of our lives until 

we die.

However, when children go to school, they learn a new and 

different way of using language, whether it is in their HL or FAL. 

The main purpose of this new way of using language is to convey 

information about specific subjects in an explicit and precise way. 

Much of this information about the world and human behaviour 

in different content subjects, such as maths, physics, biology, 

history, economics, accounting, law, literature, psychology, genetics, 

sport science, etc. Table 1 below summarises the main differences 

between BICS and CALP:
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Table 1: main differences between BICS and CALP

BICS

(Basic Interpersonal  

Communicative Skills)

CALP

(Cognitive Academic  

Language Proficiency)

Features This is the language used 
for everyday conversations, 
and for establishing and 
maintaining social relations.

The language use is 
embedded in the context. 
The locus (site) of meaning 
is in the shared context. 
Tone of voice, gestures and 
context help us make sense 
of what is being said at the 
time it is said.

This is the language used 
in learning, knowledge and 
science. It is used mainly 
to convey or exchange 
information, to describe and 
explains things in the world 
around us. It needs to be 
clear and precise. We do not 
have to be present when the  
information is exchanged, so 
the message is not embedded 
in the context.

The locus of meaning shifts to 
the text. We look for clues in 
the text to help us comprehend 
what we are reading. 
The context is lexicalised; 
references are explicitly  
identified or explained.
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BICS

(Basic Interpersonal

Communicative Skills)

CALP

(Cognitive Academic 

Language Proficiency)

Course of

development

In Grade 1 children come 
to school with BICS in 
their HL. If they attend a 
playschool where the FAL  is 
used, they may also develop 
some basic BICS in the FAL 
when they start school.

BICS can develop quite 
quickly in FAL, depending on 
exposure. It can take about 
2 years to develop BICS in 
FAL.

Children start developing   
CALP when they learn to 
read and write and when 
they study content subjects 
and ‘read to learn’.

CALP takes longer to 
develop. Children only 
develop good CALP if they are 
exposed to a lot of reading 
and writing in their school 
years. Storybook reading 
in the early years lays the 
foundation for CALP.

It can take 5-7 years to 
develop CALP – in HL and in 
FAL.

If children develop CALP in 
the HL, it is easier to transfer 
these skills to FAL.

Exposure 

and input 

needed

BICS develops on exposure 
to spoken language. Hearing 
or speaking the language 
with family or playmates 
helps to develop BICS. The 
language and words typically  
used  in BICS can also 
develop through storybook 
reading, when caregivers or 
parents read storybooks to 
children.

Develops mainly through  
reading and writing, and 
also through ‘teacher talk’ 
that models how language 
is used in content subjects. 
Oral language helps to 
establish CALP initially 
but is not sufficient to 
develop CALP further.
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TEACHER ACTIVITY 9

Table 2 gives further examples of how learners learn to adapt their 

language use so that they shift from a BICS to a CALP mode of 

language use to describe and explain things in the learning context. 

Discuss these examples with a colleague and identify features of 

the child’s language that are typical of BICS or CALP and explain 

why you say so.

1.  Look at the different strips of language use in Activity 9 below. 

Rearrange them so that they refl ect increasing development of 

CALP skills. Explain why you think so. 

2. Report back to the class.

1.  When we had, um, the things, the fi rst one, like if you 
put it up in the air like that, the magnets, you can feel 
the, um, that they’re not pushing

2.  Look, it’s making them move. That’s not going. Those 
ones are going fast

3.  We found out the pins stuck on the magnet and so did 
the iron fi lings. Then we tried the pencil but it didn’t 
stick

4.  Our experiment was to fi nd out what a magnet 
attracted. We discovered that a magnet attracts some 
kind of metal. It attracted the iron fi lings and the pins, 
but not the pencil

5.  A magnet is a piece of metal that is able to attract a 
piece of iron or steel because its magnetic fi eld fl ows 
into the metal, turning it into a temporary magnet. 
Magnetic attraction occurs only between ferrous metals.

(Gibbons 2009: 141)
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CHECK YOURSELF: 

Do you use CALP in your classroom?

Many teachers think that their main purpose is to teach 

their learners language in the Foundation Phase. They 

are not even aware of the difference between BICS and 

CALP in the HL and FAL.  However, the groundwork for 

developing CALP starts in the Foundation Phase. Expert 

reading teachers can go a long way in helping Grade 1-3 

learners develop CALP in the early stages that will give 

them a headstart when they move into the Intermediate 

Phase.

In the following section we suggest ways that you can adopt to 

build strong HL and FAL skills in your learners so that they can 

develop CALP from an early age.

4.2   Effective teacher and learner 
talk for developing CALP

You can start developing CALP in HL in your learners from the 

start of Grade 1. For FAL, you can do this once your learners have 

progressed beyond the early beginner stages of FAL development. 

Here are some basic guidelines for doing this:

•   Model the kind of language the learners need to acquire – 

recast and expand their sentences, providing support and 

encouragement at all times. (See the example provided in the 

box below.)

•   Encourage your learners to describe things clearly and 
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encourage language use that is precise.  For example, if 

a child says “He said I must go there, Mam!” ask the child to 

repeat the sentence, and explain who he is and where there is.

•   Build their vocabulary knowledge. It is difficult to use 

language in a clear and precise way if one does not have word 

knowledge. Keep the CAPS vocabulary norms in sight and make 

sure that your children easily meet these goals.

•   There must not only be ‘teacher talk’ in your classroom. Learners 

must have a chance to use the language in meaningful ways. 

Nurture ‘learner talk’ too. Research shows that learners 

develop language more effectively if they get given opportunities 

to use the language in meaningful ways in classroom.  Simply 

getting the whole class to repeat information in chorus is 

not meaningful learning because learners can (a) repeat the 

information without understanding what they’re saying and 

(b) switch off attention and still repeat information. Teacher 

talk is always important, but after you have provided explicit 

instruction, create opportunities for ‘learner talk’ in your 

classroom, in pair or group work.

•   Research shows that storybook  reading  helps  children  

use language in a way that encourages them to lexicalise the 

context. Children who are exposed to regular storybook reading 

start switching to ‘book language’ from an early age when they 

use language to describe things in the schooling context.

•   The kinds of words they need to know will occur in their 

storybooks and readers, so storybook reading must be a daily 

part of your classroom routine.

•   Develop word maps with your learners. This helps them 

describe things or events in a systematic manner. (See the word 

map box below.)

Nurture verb 
help something 
to develop and be 
successful

Systematic 
adjective done in a 
carefully organised 
way



MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language
43

MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language

TEACHER ACTIVITY 10

Modelling CALP

In the classroom talk shown in Table 3 below, the teacher and class 

are discussing experiments and the reason why it is important to 

repeat experiments. Notice how she models the kind of ‘science’ 

language she wants the learners to use, and she recasts their 

sentences in her replies. Notice too how she uses repetition to 

reinforce important information, and to learn to use academic 

words in this context. The learners too are contributing to the 

discussion and using language actively.

MODELLING A CALP WAY OF TALKING ABOUT DOING 
EXPERIMENTS

Look at this scenario:

1.  Identify at least two ways in which the teacher is 
trying to develop CALP in her learners. 

2.  Report back to the class.

Learner 1 They have to do it many times to see if there are any 
changes.

Teacher Yes, so that they can see if they get similar results.

Learner 2 And see if the myth is busted. It wasn’t getting busted 
but then they kept doing it until it got busted.

Teacher So they did the experiment many times. Your 
experimental method must be repeated a number of 
times too, so that a more accurate conclusion can be 
made. This is called replicating the experiment.

Learner 3 Yeah, they kept on doing it.

Teacher Yes, they kept on repeating it. And this is what you 
have to do as well in your experiment. You have to 
replicate the experiment, you’re going to repeat it 
several times, replicate it…

(Gibbons 2009)
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USING WORD MAPS TO DEVELOP 
VOCABULARY KNOWLEDGE 

A word map (also sometimes called a semantic map) is 
used to visually represent the different elements of a new 
concept or word. A word map comprises three types of 
information relevant to the word:

1. Category: What is X?

2. Characteristics: What is X like?

3. Examples: What are some examples of X?

A word map is useful because it (a) gives learners practice 
in using the type of information that makes up a word 
defi nition. It also (b) teaches learners to use clues and 
background knowledge to increase their understanding of 
the conceptual basis of the word and words associated to 
it.

Word maps are very useful for discussing themes. When 
you fi rst draw up a word map, do it at home to make sure 
that you have all the information you need. When you do 
it in class, draw it on the chalkboard and ask your learners 
leading questions so that they become actively engaged 
in the task. By doing it on the chalkboard with them a few 
times, they too will learn the ‘pattern’ of word maps and 
be able to draw up their own ones.

Word maps are also very useful for developing FAL 
vocabulary. First do a word map in the HL and a day or 
two later you can introduce it in the FAL. Once learners 
are familiar with the main characteristics of the theme and 
all the associated words associated with it in the HL, they 
have a good framework for transferring this knowledge to 
the FAL and they will remember the words and concepts 
more easily. Below is an example word map for a 
theme such as Farm animals. As you can see, the same 

framework can be used for HL and for FAL.
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Where they are kept
Category: What is it?

Characteristics: What 
are they like?

Where they are kept

Characteristics: What 
are they like?

Small: hens, geese, 
ducks, turkeys, cats

Structures 
for animals: barn, 

stable, pigsty, kennel, 
cowshed

Animals used by 
humans

Farm animals

They are kept by 
farmers on their farms 

They serve different purposes for 
humans (they pull heavy things, 
they provide food, material for 

clothing eg wool, skins, feathers 
also have windows and a door

They are used to humans and 
can be tamed. Sometimes 

they become pets

Large: Cows, 
horses, donkeys

Medium: pigs, 
sheep, goats, dogs

Examples

Figure 3: Word map of farm animals

Because word maps follow a specifi c pattern, they teach learners to 

think of words in a systematic way: What is X? What is X like? (i.e. 

What are its characteristics?) What are some examples of X? This 

pattern underlies a lot of scientifi c thinking. By using word maps, 

learners learn to defi ne things in clear and precise ways – which will 

help them in all their content subjects. This way of using language 

clearly and precisely contributes to their development of CALP.
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5.   Similarities and 
differences between 
the HL and FAL

In order to be a good Foundation Phase teacher and an expert 

reading teacher, you need to know something about the differences 

and similarities between the languages that your learners use in 

the schooling context. In the South African context, this involves 

knowing something about English, Afrikaans and the African 

languages. Because no Afrikaans or Sotho schools are involved in 

the Zenex Literacy Project, our focus will be on English, isiZulu and 

isiXhosa.

5.1   Language structure

In terms of the morphological structure of languages, English 

and Afrikaans belong to a family of languages called isolating 

languages. This means that words occur as free morphemes. 

In contrast, African languages belong to a family of languages 

called agglutinating languages. Other agglutinating languages are 

Finnish and Turkish. These languages have very rich morphological 

structures and words cannot stand on their own – they are always 

combined with other morphemes and ‘words’ consist of stem or 

roots and lots of prefixes, infixes and suffixes. For example, a 

simple sentence in English such as A father and his kind daughters 

went to town consists of 9 separate words.

1. A father and his kind daughters went to town
[article] 
[noun]

[conjunctive] [poss 
pronoun]

[adjective] [verb] [noun] [preposition] 
[noun]

Morphology noun 
the systematic 
way in which the 
morphemes of 
a language are 
joined together to 
form words

Morphemes noun 
the smallest unit in 
language to carry 
meaning
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In contrast, African languages are agglutinating languages 

where there are very few ‘free’ words. Instead, words consist 

mainly of roots and affixes. In other words, words in African 

languages are made up from a rich and complex system of 

morphemes. In addition, grammatical categories such as adjectives 

or prepositions do not really exist in the African languages; the 

adjective characteristics of nouns are expressed in relative clause 

constructions. Thus, the isiXhosa version of sentence 10 comprises 

seven words and is as follows:

2. Uyise kunye neentombi zakhe ezinobubele baye edolophini

The father and daughters his who are kind they went to town
[conjunctive] [associative + 

noun class]
[possessive] [relative 

clause]
[verb] [locative]

Thus, knowing a ‘word’ in English and in isiXhosa or isiZulu can 

mean different things.  Words that would be written separately 

in English ‘occur together’ in the Nguni languages. Although 

neentombi is a word that is separated by spaces on either side, 

the morphology of the word also needs to be understood in order 

to know that it contains the associative morpheme (similar to the 

conjunctive and) + the noun all in one package. In isiXhosa and 

isiZulu, knowing a ‘word’ involves knowing word stems and the rich 

system of grammatical morphemes in the form of prefixes, infixes 

and suffixes.

Although there are myriads of ways in which English and the Nguni 

languages (isiXhosa and isiZulu belong to the same language family 

called the Nguni languages) are the same, here are some of the 

most obvious ways in which they differ:

•   English does not have the system of noun class prefixes that 

occurs in the Nguni languages.

•   English uses indefinite (a/an) and definite articles (the) before 

nouns

•   English has prepositions (e.g. in, inside, into, on, onto, under, 

Myriads adjective 
Very numerous
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underneath, through, to, towards). These are very common high 

frequency words, so it is important for children to learn them 

early. It is best to teach them these prepositions using visual 

cues or pictures. You will find all the prepositions in the 300 most 

common words provided at the end of the CAPS document for 

English FAL. 

•   Most words in the African languages end with a vowel and have a 

consonant + vowel syllable structure. Words are syllabic, where 

all the syllables in a word tend to have equal stress, e.g. in e/

do/lo/phi/ni all the syllables are given equal stress. In contrast, 

many words in English end with consonants.  English is a stress 

timed language, not syllable timed. This means that one syllable 

is stressed more than others in a word. Changing the stress 

pattern can create confusion or change the meaning of the word, 

e.g. in photo [fo/to] the main stress is on the first syllable, but 

in the abstract noun photography [fo/ to/gra/fi], the main stress 

falls on the second syllable.

Being aware of some of these differences will help you understand 

the challenges that learners face when learning a language so 

different from their HL and can also help you understand why they 

make the kinds of errors that are so typical of language learning.

5.2   The alphabetic writing system

In South Africa all the languages use an alphabetic writing system. 

This means that special symbols, which we call the letters of the 

alphabet, are used to represent the sounds of a language. Most 

alphabetic writing systems have between about 25 -30 symbols 

or ‘letters’ in their alphabet. In some languages this can create 

problems, because there are more sounds in the language than 

there are letters of the alphabet. This means that some letters 

‘stand for’ or represent more than one sound. This is the case with 

the vowels in English, where there are 13 different single vowel 



MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language
49

MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language

sounds but only 6 letters of the alphabet to represent them: a e, i o 

u + y. No wonder vowels are so tricky for English FAL learners!

When we study languages scientifically, we use phonetic symbols 

to represent the sounds in different languages, e.g. the symbol 

[ð] represents the th sound that occurs in English words such as 

the, then. The International Phonetic Association has standardised 

the use of these symbols so that we can describe the sounds in 

different languages accurately and consistently, even though they 

are spelled in different ways. Phonetic symbols are always written 

in square brackets [  ]. There is a video link where you can click on 

the phonetic symbol and hear the sound: 

https://www.youtube.com/watch?v=L6Ben2yfksA.

In the charts below we use these phonetic symbols to illustrate how 

the vowels and consonants in isiXhosa and English are the same 

or different. Don’t worry about them too much – you don’t have 

to remember them – they are just used here to clarify differences 

and/ or similarities. We will also give the spelling or orthographic 

words. Orthography refers to the spelling system of a language. 

For example in English orthography the letters th are pronounced 

as [ð] whereas in isiXhosa orthography, words that are spelled with 

th are pronounced differently – they are what are called aspirated 

consonants and are represented by the phonetic symbol [th]

5.3   Vowel sounds in isiXhosa and 
English

Vowels are described in terms of their height inside the mouth 

(high, mid and low) and their position in the mouth (front, central 

or back). The vowel charts of isiXhosa and English are given below. 

You can see even from a quick glance at these vowel charts that 

isiXhosa has far fewer single vowels than English. There are only 

7 vowels in IsiXhosa as opposed to 13 single vowels in South 

African English.  No wonder that FAL speakers of English often have 

Clarify verb to 
make clearer 
and easier to 
understand
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difficulty pronouncing vowel sounds in English! As one speaker put 

it “You can’t tiptoe past a syllable in English without waking up a 

vowel!”

Figure 4: The 7 single vowels in isiXhosa and the 13 single vowels 
in English

Tables 4 and 5 below give you the phonetic symbols, the letters and 

examples of each of the vowels in isiXhosa and English.

Table 4: Pronunciation and orthography of isiXhosa vowels

Position of 
vowel

Phonetic 
symbol

Xhosa 
letter Xhosa word

High front [i] i -ima  (stand)

Mid high front [e] e eli (this one)

Mid low front [ε] e beka (put down)

Low Central [a] a lala  (sleep)

High back [u] u vula (open)

Mid high back [o] o ilori (lorry)

Mid low Back [ᴐ] o bonga (praise)
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Table 5: Pronunciation and orthography of English vowels

Position and 
height of vowel

Phonetic 
symbol

English 
letter(s)

English word and 
pronunciation

High front (long) [i]
ee

ea

see, seek,

sea

High front (short) [I] i hit, sit, ship

Mid high front [e] e

Mid low front [ε] e bed

Low front [æ] a garage

Mid lowCentral [з] i bird

Mid central [Ə] e the

High Back [u] ue blue

Mid high back [ʊ] u put

Mid low back [ᴐ]
o

ou

more, sore, core

four

Central mid back [ʌ]
u

oo

hut, mud

blood, flood

Low back [ɒ] o hot

Low back [a] a father

There are also 8 diphthong vowel sounds in English (di = two, so 

diphthongs are a combination of two vowels, as in the word say 

[sƐI]. However, we are not going to deal with them here. The aim 

of this section is simply to identify the main differences in vowels 

between isiXhosa and English.

Phonics programmes in English such as Letterland, Jolly Phonics 

and THRASS have been carefully designed based on the vowel and 

consonant sounds of English and presented in a very systematic 

way. They make the teaching of phonics in English much easier.
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USEFUL TIP: PUTTING YOUR FAL KNOWLEDGE 
TO USE IN THE CLASSROOM

As can be seen from the vowel charts, English has two 
high front vowels, the one is long [i] and the other short 
[I]. There are several pairs of words in English that sound 
almost the same but differ in terms of these two vowels, 
for example:

bean [bin]  bin [bIn] 
feel [fi l]  fi ll [fIl] 
leave [liv]  live [lIv] 
seat  [sit]  sit [sIt] 
sheep [ʃip]  ship [ʃIp]

In isiZulu and isiXhosa, there is only one high front vowel 
[i]. Speakers of an African language often do not make 
a distinction, when they speak English, between these 
two vowels, and they tend to pronounce these pairs of 
words the same. However, if one uses the wrong vowel 
in these words, the meaning of the word can change and 
this can lead to misunderstanding. Thus, I live in Port 
Elizabeth might sound like I leave in Port Elizabeth, which 
may leave the listener feeling a bit puzzled. Learners who 
are unaware of this difference may also make spelling 
mistakes, writing leave instead of live.

Try, where possible, to help your children to learn the 
different English vowels and to say them as correctly as 
possible so that misunderstandings do not arise. Children 
who have good phonemic awareness (awareness of the 
different sounds in words) will be able to pick up the 
differences in the vowels sounds of English.   Little nursery 
rhymes or playing around with silly sentences (There are 
no more beans in the bin! All my sheep are on the ship! 
I will leave my village to live in the city) can help learners 
become attuned to these vowel differences in a fun way.

Distinction noun 
a clear difference 
between things

Attuned adjective 
used to, familiar 
with



MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language
53

MODULE A2a
Learning and Using Language: 

Home Language and First Additional Language

5.4   Consonant sounds in isiXhosa 
and English

There are quite a few consonant sounds that isiXhosa and English 

share, for example sounds such as f, v, l, m, n, s, z.  There are also 

some sounds that look or sound quite similar in the two languages 

but that differ phonetically in quite subtle ways. For example, 

the letters p, t, k look the same and they all belong to a group 

of sounds called stops. To the untrained ear they might sound 

the same, but phonetically they are different. In isiXhosa these 

are called ejective stops because they are produced when the air 

through the mouth is stopped quite suddenly, resulting in quite a 

sharp puff of air. Phonetically ejectives are indicated by the sign 

[‘], thus [p’, t’, k’]. In English, these are normal stops, indicated 

phonetically as [p, t, k]. However, these are small differences 

and do not usually cause any problems to speakers learning the 

languages as FAL.

Digraphs are combinations of two or more letters that represent 

a single sound in written language, e.g. – mf- in isiXhosa imfe (a 

sweet reed), and the affricate sound [tʃ] that occurs in both isiXhosa 

and English. In isiXhosa it is indicated as –tsh- in the orthography 

(-tshisa ‘burn’), or as ch- in English orthography, as in cheap, 

church. In such cases, it is helpful to point out to the learners 

that these are the same sounds in isiXhosa and English, but the 

orthography writes them differently.

Confusion can arise in cases where one language has sounds that 

the other one doesn’t, but the same letters are used to represent 

different sounds. For example, English has the digraph –th- which 

actually represents two different sounds [Ɵ] and [ð]. The first one is 

voiceless and occurs in words such as thin, think, thing. The second 

one is voiced and occurs in words such as the, then, these. In 

isiXhosa orthography, -th- is  an aspirated t sound [th] and occurs 

in words such as thetha (talk).

Digraphs noun 
combinations of 
two or more letters 
that represent a 
single sound in 
written language
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IsiXhosa has sounds such as [  ] and [c’] which don’t occur in 

English. For example, [  ] is written as –hl- and occurs in words 

such as –hlala (sit);  [c’] is written as –ty- and occurs in words 

such as ukutya (to eat).

The Nguni languages all have click sounds that do not occur in 

English.  IsiXhosa has three basic click sounds:

•  a dental click, produced with the tongue against the teeth 

[ǀ]. It is written as –c- as in cinga (think)

•  a lateral click [ǀǀ] . It is written as –x – as in  xela (report) or 

–xh- as in isiXhosa.

• A palatal click [!]. It is written as –q–  as in qiqa (think).

There are 15 variants of these  clicks, depending on when they 

occur with other consonants such as n, g or k, as in ncoma 

(praise), gxeka (criticize) and inkqubo (progress).

It is important for isiXhosa learners to be made aware that when 

the letters c, q and x occur in English, they are not pronounced as 

clicks:

• -c- = [k] as in cat, cotton, caught, cub,

• or [s] as in cent, city, citizen

• -q- = [kw] as in queen, quarter

• -x- = [ks] a in excuse, explain, x-ray

A chart of some of the main consonants in isiXhosa and English is 

given in Appendix A, together with their phonetic symbols, their 

spelling forms (orthography) and example words.

Expert reading teachers empower themselves by being well-

informed about factors that assist or block language development, 

and by building up their knowledge of the languages that their 
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learners speak at home, and their knowledge of the FAL that they 

teach. You do not have to become a language specialist, but you 

should have some background knowledge of the languages that will 

inform and enrich your teaching in our bilingual education system.
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6.   Bilingual development 
and CAPS

This component of the Zenex Literacy Project’s set of teaching 

materials is aimed at increasing your understanding of how 

language learning happens in the HL and in the FAL. If you 

familiarise yourself with this content you will find that you now 

are in a much better position to help the learners in your own 

classroom become better language learners and users, in both their 

HL isiXhosa and their FAL English.

An important first step in developing your learners’ language 

knowledge is to know what the curriculum requires for both HL 

and FAL.

CAPS gives the following time allocations for HL and FAL

Grade
Home language First additional language

Minimum 
time

Maximum 
time

Minimum 
time

Maximum 
time

1 and 2 7 hours 8 hours 2 hours 3 hours

3 7 hours 8 hours 3 hours 4 hours

If learners are going to use their FAL as the LoLT in Grade 4, then 

your school should be using minimum time for Home Language and 

maximum time for FAL.

In terms of the approach to language development, the FAL CAPS 

emphasises the following points:

•   that “Learning an additional language is much like learning 

a home language except that it happens later in children’s 

lives” (page 11).

•   The importance of comprehensible input is emphasised. 

This includes stories, reading aloud, classroom instructions, 

total physical response (p. 11)
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•   It points out that initially spoken language will be formulaic 

(p. 12)

•  There is a need to scaffold emergent spoken language

Children gradually need to be exposed to a greater range of text 

types (p. 11); children should be able to read the following text 

types with understanding by end of Grade 3: personal and factual 

recounts, procedures (instructions, such as recipes, how to do 

something – such as polish a pair of shoes or do an experiment), 

information reports, narratives.

•   The importance of reading and writing in language 

development is stressed (e.g. reading in the FAL develops 

vocabulary in the FAL) (p. 12)

•   Poor comprehension in FAL (where children ‘bark’ at print 

without understanding what they read) is often related to 

a limited understanding of language, especially a small 

vocabulary (p. 16)

•   Vocabulary targets for the FAL are set for each grade level. 

By the end of Foundation Phase  Grade 3 learners should 

know at the very least 1,500-2,000 words so that they can 

cope in English at Grade 4 level.

•   The importance of developing reading strategies (p. 16). If 

these strategies are already developed in the HL it is much 

easier for learners to transfer this knowledge and skill to 

the FAL.

Please note too that reading activities are the same in HL and FAL:

•  Shared reading (the main focus for FAL in grade 1)

•   Group  guided  reading  (begins  in  Grade  2  for  FAL)  

–  CAPS emphasise that routines for GGR will have been 

established in HL

• Paired and independent reading

• Phonics

Narratives noun 
stories
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Both curricula suggest theme teaching.

It therefore makes sense to plan the teaching of HL and FAL 

together so that you build the FAL on conceptual grounding 

established in HL e.g. if your theme is farm animals, you could 

introduce the vocabulary and the story first in HL.    Then perhaps 

the next day, you could look at the pictures and teach some of the 

vocabulary in English (e.g. sheep, cow, goat, chicken, farmer).  And 

then maybe tell the story in a very simplified way in English.  You 

might then use a simplified written version in large print in English 

and read this with the children.

This is a good use of time. There isn’t much time for FAL. This will 

help the teacher to make best use of time.




