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TEACHER ACTIVITY 1

1.   Defi ning terms

We begin by defi ning key terms used in the CAPS: additional 

language, additive bilingualism and First Additional Language.

1. What is a First Additional Language? 

2.  How many languages does CAPS require children to 
learn in the FP? 

3.  Remind yourselves of what you discussed and learned 
in the last session:

a. What is the policy of Additive Bilingualism? 

b. What are the advantages of being bilingual? 

c. How do children learn additional languages?

1.1 What is an ‘additional language’?

An additional language is a language you learn after your home 

language (or mother tongue). Some children grow up using two 

languages, for example, their mother may be isiXhosa speaking 

and their father may be Afrikaans speaking. They have two home 

languages. Many children in South Africa grow up in bilingual 

or multilingual communities. People communicate in more than 

one language on a daily basis. For example, in Mitchells Plain, 

the community uses English and Afrikaans and children may grow 

up speaking both languages though one may be more dominant 

at home. However, many other children only start learning an 

additional language when they go to school.
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Some parents and teachers believe that learning two languages 

confuses young children. However, research shows that this 

does not happen, provided that they get enough exposure to both 

languages. Research also shows that children who are fluent in two 

languages have more mental flexibility than children who are only 

fluent in one language.

1.2   The policy of additive 
bilingualism

The term ‘additional language’ is associated with the concept of 

additive bilingualism. The Department of Basic Education has 

adopted a policy of additive bilingualism (Language in Education 

Policy, 1997). This means that learners should maintain their home 

language by studying it as a subject throughout their education. 

From Grade 1 onwards, children should also learn an additional 

language. They should achieve high levels of literacy in both these 

languages.

1.3   What is a ‘First Additional 
Language’?

Before 1994, we used to talk about a first language (the language 

you learn first) and a second language (the language you learn 

after your first language). However, some people felt that ‘second 

language’ was associated with being ‘second class,’ and the 

terms fell out of use in the curriculum. Nevertheless, they are still 

widely used in literature about language teaching. In 1997, when 

Outcomes Based Education (OBE) was introduced, the curriculum 

for Language, Literacy and Communication talked about a ‘Main 

Language’ and an ‘Additional Language’. The Main Language was 

the language of learning and teaching (LoLT). You had to study your 

Main Language and one Additional Language as subjects in the 

See Section 2.2 of 
the FAL CAPS for 
more information 
about additive 
bilingualism.
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Foundation Phase. Further up the school, you could choose to do 

another Additional Language if you wished.

The National Curriculum Statement (NCS), which was introduced in 

2001, replaced the term ‘Main Language’ with ‘Home Language’. It 

introduced three levels at which you could study a language:

•  Home Language: The NCS stated that learners should 

achieve high levels of proficiency in this language, including 

cognitive academic language proficiency (CALP).

•  First Additional Language: The NCS stated that learners 

should achieve high levels of proficiency in this language, 

including CALP. However, when children begin learning the 

language in the Foundation Phase, teachers should recognize 

that it is new to them and appropriate methods should be 

used.

•  Second Additional Language: The NCS stated that 

learners could choose to study another additional language 

in the Intermediate Phase in order to achieve basic 

interpersonal communication skills (BICS). Before 1994, this 

was called a Third Language.

When the CAPS was introduced in 2012, it retained the terms 

Home Language (HL), First Additional Language (FAL) and Second 

Additional Language (SAL). Currently, most schools only do an HL and 

FAL as subjects in the Foundation Phase.

In practice, many children in South Africa are studying an HL which is 

not the language they speak at home. It just happens to be the LoLT 

at their school. Sometimes they are doing their home language as 

FAL!
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FURTHER INFORMATION

If you would like to find out more about raising children 

bilingually, there is a useful leaflet at this link:  

http://www.psych.mcgill.ca/perpg/fac/genesee/A%20

Short%20Guide%20to%20Raising%20Children%20 

Bilingually.pdf

There is an excellent video about a day in the life of a young 

girl called Zia growing up speaking isiXhosa and English (and 

a little Afrikaans). It is called Feeling at home with literacy. 

You can find it on the Nal’ibali YouTube Channel at:  

https://www.youtube.com/user/TheNalibaliChannel/
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2.   How do children learn 
additional languages?

Children learn additional languages in a similar way to how they 

learned their home language. They have to hear the language used 

in meaningful situations. For example, if the Grade 1 English FAL 

teacher says, ‘Stand up, stand up,’ and she gestures with her hands 

to show what the learners have to do, they will be able to make 

sense of the words and respond by carrying out the action. The EFAL 

teacher can then give feedback: ‘Well done!’

Children will only learn from this exposure to the FAL if the language 

is at the right level. They also need to be motivated to learn. They 

are likely to be motivated if the lesson is meaningful and engaging, 

and they are experiencing success. If learners are motivated, they 

will want to start using the language to interact. Initially, this will be 

in simple, formulaic ways e.g. ‘Good morning, teacher.’

There are a number of things, therefore, that children need in order 

to learn an additional language:

•  Exposure to the target language

•  Opportunities to use the language

•  Feedback

•  Motivation to learn the language

  We will now look at each of these aspects in a little more depth.

2.1   Providing exposure to the target 
language

In order to learn a specific additional language (e.g. isiXhosa, 

Afrikaans or English), children need to be exposed to it in both its 

spoken and written form.

Initially adv. 
At first; in the 
beginning

Target language 
n. a language 
that someone is 
learning
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It is very important that the language is at the right level. If 

the language is too difficult, children will be discouraged and 

lose motivation to learn. If the language is too easy, they will 

not learn much. We call language that is at just the right level, 

comprehensible input, i.e. language that can be comprehended. 

Children need lots of comprehensible input in order to learn the 

target language.

How does the teacher provide comprehensible 
input in spoken language? 
When the teacher is providing learners with exposure to the spoken 

language in their FAL, she can make it comprehensible by:

•   Speaking at a fairly slow but natural pace.

•   Using gestures, real objects and pictures to make the 

meaning clear.

•   Introducing new vocabulary gradually in the context of 

language that is already known by the learners.

•   Observing whether or not learners understand what she is 

saying; if they do not understand, repeating or paraphrasing 

it using simpler words.

•   Keeping the grammar simple and the sentences short, at 

first.

•   Teaching learners how to negotiate input, for example, 

teaching them to say, ‘I don’t understand,’ or ‘Please repeat 

that’ or ‘Please speak more slowly.’

•   Translating or explaining a word or phrase in the children’s 

HL where this will save time, but immediately switching back 

to the FAL. Every minute spent using the HL in a FAL lesson 

is taking away time for exposure to the FAL.

•   Establishing routines, which provide a structure that makes 

FAL input more comprehensible. For example, if a teacher 

always does Shared Reading in the same way, learners know 

what to expect. They can focus their attention on making 

sense of the language they are hearing.



MODULE A2b
Teaching the First Additional Language (FAL) 

in the Foundation Phase
7

MODULE A2b
Teaching the First Additional Language (FAL) 

in the Foundation Phase

It is important that the teacher is conscious of the language she is 

using. When she is planning a lesson, she needs to think carefully 

about the language she will use to communicate with the children. 

The FAL CAPS provides the following guidance with regard to 

questions:

Another important way of developing children’s reading 

comprehension is by asking questions that enable 

learners to engage with the text. The teacher should 

begin with simple questions, e.g. ‘Who ....?’ (e.g. Who 

ate the porridge?) ‘What ....?’ (e.g. What did Goldilocks 

eat?) and ‘Where ....?’ (e.g. Where did Goldilocks go 

to sleep?) Gradually, as learners get used to question 

forms and develop the language necessary to answer 

them, more complex questions can be asked. By the time 

learners are in Grade 3, they should be able to answer 

‘Why ...?’ questions (e.g. ‘Why didn’t Goldilocks eat 

Daddy Bear’s porridge?). (English FAL CAPS, page 16)

How does the teacher provide comprehensible 
input in written language? 
There are a number of ways in which the teacher can provide 

comprehensible input in written language. Firstly, she can make 

sure her classroom is print rich in FAL. She can label classroom 

objects bilingually in both HL and FAL. The objects on her theme table 

can also be labelled in both languages. The teacher should have 

alphabet charts and friezes, and word walls in both languages. The 

reading corner should have books in both languages. The FAL books 

should be at a level the children can read with understanding.

In Grade 1, the teacher can provide comprehensible input in the FAL 

through Shared reading of Big Books. The Big Books should have 

the following characteristics:
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•   The language in the text should be accessible to the 

learners. It should build on what learners already know in 

the FAL.

•   The illustrations should help to make the meaning of the 

words in the text clear.

•   Initially, sentence structure should be simple. It should 

also be repeated so that learners become familiar with the 

structure, for example, in the Grade 1 Big Book entitled ‘We 

use colours,’ the text is as follows:

Page 1: We use colours.

Page 2: I use blue. 

Page 3: I use red. 

Page 4: I use green.

Page 5: I use white. 

Page 6: I use black. 

Page 7: Our flag!

The illustrations show the children painting a big picture of our 

national flag. These pictures support the meaning of the individual 

sentences.

The sentences follow the pattern: We/I use ______. The vocabulary 

the learners are exposed to is: colours, blue, red, green, white, 

black, flag.

•   The text should gradually get more challenging as the year 

progresses. It should build on what language the children 

have already learned.

•   If the children have already read the same Big Book in their 

HL (e.g. in Grade R), this will contextualise the language. 

The learners will already be familiar with the structure and 

content of the text, which will make the language more 

accessible in FAL.

Contextualise v. 
to use a familiar 
situation to make 
the meaning of the 
words clear
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TEACHER ACTIVITY 2

Your facilitator will provide you with a few FP children’s 

books. (could use African Storybook website: https://www.

africanstorybook.org/ )

1.  Try to identify the characteristics listed on the 

previous slide (or page 7, 8). 

2.  Which book would you start with and why? 

3.  Which would you go on to, in what order, to develop 

the child’s language?

Report back on your conclusions.

The teacher should read as many Big Books as possible with the 

children.

By Grade 2, children should be reading graded readers in FAL as part 

of Group Guided Reading. It is very important that these books are 

at just the right level of challenge for individual learners. Children 

should be encouraged to take FAL books home to read and, if possible, 

to join a library. In this way learners’ exposure to their FAL will be 

increased.
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TEACHER ACTIVITY 3

Creating opportunities for learners to use the 
language
Learners need opportunities to use the FAL. This serves two purposes. 

Firstly, it gives learners the opportunity to try out their language and 

get feedback. It is very important that children feel free to make 

mistakes. Mistakes are a natural and necessary part of language 

learning. Secondly, it gives learners the opportunity to practise the 

language. Practice helps them to remember the vocabulary and 

structures and to be able to use them without having to consciously 

recall them. We call this automaticity. Learners need lots of practice 

in order to achieve automaticity.

1.  Share ideas in your group of ways to get learners to use 

the FAL. 

2.  Discuss how you would give feedback to the children. 

3.  Report back on your ideas.

Initially, children will mainly use formulaic language, for example, 

expressions like ‘Good morning. How are you? I’m fi ne,’ and songs 

and action rhymes. The teacher can select rhymes that help learners 

acquire the structures of the language, e.g.

I touch my head, I touch my toes,

I touch my knees, I touch my nose.

Head, toes, knees, nose!

Once the children know and understand the rhymes, the teacher could 

write them on newssheet and display them in the classroom to give 

learners more exposure to written language.

In addition, the teacher can also encourage learners to begin to 
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use the FAL for genuine communicative purposes, for example, to 

answer the question ‘What is your favourite colour?’ When trying 

to communicate in the FAL, learners should not be made to feel 

anxious about making mistakes.

Providing feedback
Children need feedback to push their learning forward. For example, 

if the teacher says to a learner, ‘Touch your ear,’ and the child 

touches his nose, the teacher should say, ‘No. Listen. Touch your 

ear.’ If the child then touches his ear, the teacher can say, ‘Good. 

Well done. Ear (pulling her ear).’ The feedback provides both 

information and encouragement to the learner.

If a child responds in his home language, the teacher can provide the 

FAL version in her feedback:

Teacher:  (Pointing at the illustration in a book) Where’s 

the dog?

Learner: Isegadini.

Teacher: Yes, it’s in the garden. Let’s say it together.

Teacher and learner: The dog is in the garden.

Developing learners’ motivation
In order to learn, children need to be motivated. They are likely to 

be motivated if they are confident of success and they enjoy learning 

their FAL. In order to achieve this, the teacher should ensure that:

•   Lessons are purposeful and meaningful – learners know what 
they are learning and why.

•   Lessons are pitched at just the right level – not too easy, not 
too difficult – so that learners experience both challenge and 
success.

•   Learners are actively engaged and the lessons are fun. 
The teacher needs to show enthusiasm and stimulate the 
learners’ curiosity and interest in learning.
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•   Learners are not anxious; they feel free to try out their 
language, make mistakes and respond to feedback

•   Learners see that they are making progress: their success is 

visible to them.

If these elements of the lesson are in place, learners will enter a 

positive feedback loop:

Learners are 
motivated

Learners are 
successful

Learners 
enjoy the 

lesson 

Learners 
see the 

purpose of the 
lesson

Learners are 
confi dent

However, if these elements of a successful FAL lesson are not in place, 

for example, the language is too diffi cult and they are scared of 

making mistakes, they will enter a negative feedback loop:
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Learners 
are not 

motivated

Learners are 
not successful 

Learners do 
not enjoy the 

lesson 

Learners 
do not see the 
purpose of the 

lesson

Learners are 
anxious

Young children need a playful, active approach to language 

learning. For example, learning the dialogue ‘What is your name?  

My name is _______ ,’ can be turned into a game. The children 

stand in a circle with one child in the middle. The child in the 

middle throws a ball to another child and asks ‘What is your name?’ 

If the other child answers correctly, he goes in the middle, and 

so on. Children love stories, songs and action rhymes; they like 

dressing up and acting out scenarios. These activities can be the 

vehicle for teaching the FAL.
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3.   Explicit teaching of 
language

So far we have been talking about children learning the FAL in a natural 

way through exposure and interaction. In addition, the teacher needs 

to explicitly teach the following aspects of language:

• Phonological awareness and phonics

• Vocabulary

• Sentence structure, grammar and punctuation.

We will look at how to teach these elements of the FAL to young 

children in a later module.
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TEACHER ACTIVITY 4

4.   The importance 
of literacy in the 
additional language

1.  Discuss why literacy in FAL is important for FAL learning, 

especially in our South African context. 

2.  Report back and compare your answers with the ideas in 

the manual.

It is essential that children learn to read and write in their FAL as 

early as possible, especially where English is the FAL. There are a 

number of reasons for this:

• Reading increases learners’ exposure to the FAL.

• Through reading learners increase their knowledge of 

vocabulary in the FAL. Vocabulary is the key to language 

learning and the development of CALP.

• Children who are doing English FAL need to be fl uent readers 

and writers by the end of Grade 3 because they will be using 

English as their LoLT in Grade 4. They will be expected to 

‘read to learn’ in the Intermediate Phase, and their textbooks 

will be in English.

In order to support the development of literacy in both languages, 

the teacher could adopt a bilingual approach from the beginning of 

the Foundation Phase.

In a bilingual approach, the teacher provides a print-rich 

environment in both languages. From Grade R onwards, children 
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are taught songs and action rhymes first in the home language 

and then in the additional language e.g. iMini emnandi kuwe/

Happy birthday. The teacher then writes the words of the songs on 

newsprint and posts them up on the wall. Similarly, games such as 

‘Simon Says,’ are taught first in the HL and then they are played in 

the FAL.

Reading aloud to children in their home language is very important. 

It introduces them to books and develops their oral language, 

especially vocabulary. Once a book has been read in the HL, the 

teacher tells a simplified version in the children’s FAL. Teachers 

should read information texts as well as stories to prepare children 

for reading textbooks.

Shared reading at Lokgabeng primary

Shared reading with Big Books involves the children more actively in 

the reading process. A Big Book can be read first in the HL and then 

the same story can be read using a Big Book in the FAL.

Starting in Grade R, simple books should be displayed in the 

reading corner – picture books with one or two words on a page. 

Books should be available in both home and additional languages. 
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If possible, dual language books could also be included. These are 

books with text in both the HL and the FAL.

Once children have begun to learn to read and write in Grade 

1, the bilingual teacher introduces word walls in both languages. 

These can be on different walls of the classroom to help children 

realise that they are separate languages with different sound-

spelling relationships. Every time a new word is introduced in a 

language, the teacher writes it on a flash card and puts it up on 

the appropriate word wall. The children copy these words into their 

personal dictionaries. These dictionaries can be bilingual with the 

words written alphabetically in their home language accompanied 

by a translation in their additional language. Alternatively, children 

can have separate dictionaries for each language.

Sometimes children know a word in English before they know the 

word in their home language. For example, children often know 

words for numbers, colours and shapes first in English. In such 

cases the teacher can use the English word to teach the word in 

either isiZulu or isiXhosa.

Once children are literate, they should be encouraged to read and 

write as much as possible in both their HL and FAL. They should have 

opportunities to engage with different kinds of texts: stories, poems, 

simple play scripts, a diary, information texts of various kinds. 

The FAL CAPS states that learners should “read simple narratives, 

recounts, procedures and information reports. In Grade 3, they 

will also write a simple recount, procedure and narrative with the 

support of the teacher.” (English FAL CAPS, page 90).
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ADDITIONAL INFORMATION

Stories translated into different languages and dual language 

texts are available at the following links:  

http://nalibali.org/stories-for-all/

http://nalibali.org/resources/nalibali-supplements/

More stories in different languages are available at this link: 

http:// www.africanstorybook.org/
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5.   The Foundation Phase 
FAL CAPS

The CAPS specifies the time available for teaching the FAL in the 

Foundation Phase and provides guidelines for methods and activities 

to be used. It also specifies the number of formal assessment 

activities for each grade.

5.1   Time available for FAL

In the CAPS, schools can choose to give more or less time to the 

FAL:

Minimum time Maximum time

Grades 1-2 2 hours per week 3 hours per week

Grade 3 3 hours per week 4 hours per week

The CAPS recommends that if the school is teaching English as the FAL 

and it is used as the LoLT in Grade 4, the maximum time should be used 

for the FAL (English FAL CAPS, page 9).

It is stated in the CAPS that “the DBE does not prescribe how to 

break down the time into the different components,” (English FAL 

CAPS, page 9).

However, it is suggested that where the maximum time is chosen, it 

could be divided up in the following way:
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Grade 1 Grade 2 Grade 3

Listening &
speaking

1 hour 30 mins 1 hour 1 hour

Reading &
phonics

1 hour 15 mins 1 hour 30 mins
1 hour 30 
mins

Writing 15 mins 30 mins 1 hour

Language
structure 
and use

30 mins

3 hours per 
week

3 hours per 
week

4 hours per 
week

This is very little time in which to achieve the specified 
outcomes, so it is important that it is used well.

5.2   Methods of teaching FAL 
recommended in the CAPS

The CAPS recommends the following methods for exposing learners 

to the spoken FAL:

• Listening to the teacher telling stories;

• Shared reading using a Big Book or other form of enlarged 

print;

• Total physical response (TPR).

With regard to speaking, the CAPS states that initially learners’ use 

of the FAL will be formulaic – memorized songs, action rhymes 

and poems, and some formulaic language learned as chunks, 

e.g. ‘Good morning. How are you? I’m fine. How are you?’ 

The CAPS emphasizes that when learners start using the FAL for 

communicative purposes, the teacher needs to scaffold this. The 

CAPS suggests that learners could begin by acting out stories that 

have been read to them and using some of the dialogue. As their 

speaking ability develops, they can answer simple questions and 

retell the story.
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For reading and writing, the CAPS recommends Shared reading, 

Phonics and Word recognition in Grade 1 and the introduction of 

Group Guided Reading, paired and independent reading in Grade 2. 

Guided and shared writing is recommended, beginning in the 

second half of Grade 1.

Teachers are also expected to teach grammar and vocabulary. This is 

done informally in Grades 1 and 2. In Grade 3, formal attention is 

given to grammar.

5.3   Assessment of FAL required by 
the CAPS

The CAPs requires that learners do the following number of formal 

assessment activities for FAL in the Foundation Phase:

Grade Term 1 Term 1 Term 3 Term 4 Total

1 1 1 1 1 4

2 1 1 2 1 5

3 1 2 2 1 6



22
MODULE A2b

Teaching the First Additional Language (FAL) 
in the Foundation Phase

MODULE A2b
Teaching the First Additional Language (FAL) 

in the Foundation Phase

6.   Teaching the FAL

In this section, we will look at the main methods and activities 

teachers are expected to use to teach the FAL in the Foundation 

Phase. The table below shows you which of these are given most 

emphasis in each grade.

Grade 1

Total Physical Response (TPR), Rhymes and songs, 
Listening to stories, Shared reading, Phonological 
awareness, Alphabetic knowledge, Developing 
knowledge of language structure and vocabulary 
through
exposure

Grade 2

Shared reading, Phonics, Group Guided Reading, Paired 
Reading, Writing, Developing knowledge of language 
structure and vocabulary through
exposure

Grade 3

Shared reading, Phonics, Group Guided Reading, 
Paired Reading, Independent reading, Writing, 
explicit grammar teaching, developing
knowledge of vocabulary

In the following sections, we will focus on TPR, Listening to the 

teacher tell a story, Shared reading, Phonological awareness and 

Phonics, Group Guided

Reading, Paired Reading, Developing knowledge of vocabulary and 

grammar.

6.1  Total physical response (TPR)

TPR is a method of exposing children to the FAL without them having 

to talk. It is used in the beginning stage when they are starting to 
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learn the FAL. The children hear the language in context – their 

focus is on understanding the language (comprehension), not using 

it (production). Below is an example in English FAL:

Teacher: Stand up, stand up.

(She gestures to the learners to stand up.) The learners 

stand up.

Teacher: Good! Now turn around, turn around. (She 

demonstrates by turning around)

The learners turn around.

Teacher: Good! Now sit down, sit down. (She gestures for 

the learners to sit down.)

The learners sit down.

Teacher: Good! Again. Stand up.

The learners stand up.

Teacher: Good! Turn around.

The learners turn around. Teacher: Good! Sit down. The 

learners sit down.

Teacher: Good. Awethu, stand up.

Etc.

You will notice that during the TPR activity the teacher only uses 

the target language. She does not code-switch. This means that the 

children have to pay attention and work out what the words mean. 

They cannot just wait for a translation. In this way, they get used 

to the target language and begin to feel comfortable with it.

Once the teacher has given a number of instructions like those above, 

she could play the play the game ‘Simon says’:

Teacher: Simon says, stand up.

The children stand up.
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Teacher: Simon says, turn around.

The children turn around. Teacher: Sit down.

The class remains standing, but two children sit down. 

Teacher: Thandi and Jongi, you are out!

Etc.

FURTHER INFORMATION

There are a number of ways in which TPR can be used. The 

video at the following link demonstrates how it can be used 

to teach vocabulary:

https://www.youtube.com/watch?v=1Mk6RRf4kKs

6.2  Listening to a story

Listening to stories in the target language is another method 

that is suitable when children are beginning to learn the 

FAL. The teacher tells or reads a story first in the HL. Once 

children are familiar with the story, she can tell it in a very 

simple way in the FAL. For example, if she has already told the 

story of The Enormous Turnip in HL, she can use the pictures 
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– or the real object in the case of the turnip - to teach the words 

turnip, man, woman, girl, dog, cat and mouse in the FAL, as well as 

verbs such as pulled. The teacher can also write the words on flash 

cards in the FAL and put them on the word wall. She will need to 

use lots of gestures and dramatization to make the meaning of the 

story clear, for example, trying to pull up the turnip. After she has 

told it once or twice, she can encourage the children to join in with 

the actions and saying some of the words, for example, ‘They pulled 

and they pulled but they could not pull up the turnip.’ The learners 

could act out the story – young children love dressing up and doing 

this.

FURTHER INFORMATION

At the following link, you’ll find an interesting video about 

using stories to teach children their FAL:

https://www.youtube.com/watch?v=WchdHn61X3g

6.3  Shared Reading in FAL

In Shared Reading in the HL the teacher uses a Big Book or other 

form of enlarged text. She reads it with the children over several 

lessons. First, she talks about the book with the children – the title, 

author, illustrations, etc. – and asks them what they think it will 

be about. She links the topic of the text to their lives. She then 

reads the text to the children and ask comprehension questions. 

Thereafter, she reads it again modelling fluent reading and gradually 

drawing the children into the reading. She may draw their attention 

to aspects of the text (vocabulary, phonics, punctuation, etc.).

She may ask the children to respond to the text, or to retell it or to 

act it out.
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When doing Shared Reading in the FAL, the teacher can build on the 

routines that the children have already become familiar with in 

their HL. However, the approach to Shared Reading in FAL needs 

to be a little different. The teacher cannot assume that the children 

are familiar with the language in the text. She needs to begin by 

teaching the new vocabulary in the FAL, after which she can read 

the text. She can then move into the other activities she would 

normally do in HL, but she needs to do so more slowly and with 

more repetition and revision. She tries to use the target language 

as much as possible, only using the children’s home language where 

necessary, and to keep the children involved in the story. An example 

of a series of English FAL Shared reading lessons is provided below to 

illustrate this.

Lesson 1

•   If possible, the teacher chooses a text in FAL that the 

children have already done in their HL. The context will then 

be familiar. The English FAL teacher in these examples has 

chosen “Look at the animals.”

•   She makes sure the text is comprehensible, i.e. at the right 

level – not too easy, not too difficult. Some of the vocabulary 

should be known, some should be new. In Grade 1 it is 

helpful if language structures are repeated, e.g. The _____ 

says  _____.

•   She starts by introducing the new vocabulary, using the 

illustrations. For example:

Teacher: (Pointing to the picture of the cow) This is a cow, 
a cow. Say the word cow.

Learners: Cow

Teacher:  (Holding up a flash card with the word ‘cow’ on 
it) 
Again, cow.

Learners: Cow
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Teacher: What is a cow in isiXhosa?

Learners: Inkomo

Teacher: Good. (Pointing to the picture of a goat) This is 
a goat, a goat. Say the word goat.

Learners: Goat

Teacher: (Holding up a flash card with the word ‘goat’ on 
it)
Again, goat.

Learners: Goat

Teacher What is a goat in isiXhosa?

Learners: Ibhokhwe.

Teacher: Good. A goat is an animal. A cow is an 
animal. They are both animals. (She holds 
up the flashcard with the word ‘animals’ on it.)
Once the children are familiar with the new 
English vocabulary, the teacher reads the title.

Teacher: Let’s read the title. “Look at the animals.” 
Let’s read it together.

Teacher and 
learners: “Look at the animals.”

Teacher: What are the animals in the story? Zesiphi 
izilwanyana kweli bali?

Learners: Goat, cow.

She reads the story fairly slowly but at a natural pace.

Teacher: Look at the animals. The cow says, ‘Moo.’ 
‘The goat says, ‘Meh, meh.’

Etc.

When she’s finished, she may ask a simple question, for 
example, ‘Did you like the story?’
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Lesson 2

The teacher revises the vocabulary:

Teacher: (Pointing at the cow) What is this?

Learners: Cow

Teacher:  Good. It’s a cow. (Pointing at the goat) Akhona, 
what is this?

Learner: Goat

Teacher: Good. It’s a goat.

Etc. ……

Teacher: (Holding up a flashcard) Can you read this?

Learners: Goat

Teacher: (Holding up a flash card with the word ‘goat’ on 
it)
Again, goat.

Learners: Goat

Teacher Good. (Holding up another flashcard) Neo, can 
you read this?

Learner: Cow

Teacher: Good. (Holding up another flashcard) Andile, 
can you read this? She reads the story again, 
this time involving the learners more.

Teacher: Look at the animals. Look at the animals. The 
cow says, ‘Moo.’
What does the cow say?

Learners: Moo!

Teacher: Again.

Learners: Moo!

Teacher: The goat says, ‘Meh, meh.’ What does the 
goat say?

Learners: Meh, meh.

Teacher: Again.

Learners: Meh, meh.
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When she has finished, the teacher asks some simple 
questions e.g.
What does the cow say? What does the horse say? Etc.
She could follow up with, Which animal says Meh, meh? 
Which animal says Moo? Etc.

The learners write the FAL words (e.g. cow, goat, etc.) with HL 
equivalent (e.g. inkomo, ibhokwe) in their personal dictionaries.

Lesson 3

The teacher revises the vocabulary quickly.

She reads the story together with the learners. This time the 
aim is to read the story more fluently.

She draws the learners’ attention to some phonics.

Teacher: Pointing to the word goat) Let’s read this word 
together.

Teacher and 
learners: 

 
Goat

Teacher:  Again

Learners: Goat

Teacher: What sound does it begin with?

Learners: ‘g.’

Teacher: Good it begins with the sound ‘g’. What 
sound does it end with?

Learners: ‘t.’

Teacher: Is there another word in the story beginning 
with ‘g’? Ngaba likhona na elinye igama 
eliqala ngo-‘g’?
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Lesson 4

The teacher revises the vocabulary and phonics quickly. 

She draws the learners’ attention to speech marks.

Teacher: (Pointing at the speech marks) Do you know 
what these are?
Ngaba uyazi ukuba zintoni na ezi zinto?

Learners: No response.

Teacher:  We call the speech marks, speech marks. 
They tell us that someone is speaking. 
Asixelela ukuba umntu uyathetha. We put 
them at the beginning and end of words that 
the person says.

Teacher: (Pointing to the sentence) Who is speaking 
here?

Learners: Cow

Teacher: Yes, the cow is speaking here. What does the 
cow say?

Learners: Moo.

Teacher: Yes, the cow says Moo. See, the speech 
sounds come at the beginning and end of 
the word “Moo.” So you must sound like the 
cow.

Teacher: Now, we’re going to read the story together. 
When you see the speech marks, you must 
sound like the animal that is speaking. Ya 
ubona i-speech marks kufuneka ulinganise 
eso silwanyana sithethayo.

The teacher and learners read the story together, focusing on 
expressing the animals’ voices well. She asks some of the children 
to read a page each on their own.

The teacher asks a comprehension question, e.g.

Teacher: Why are the animals making a noise!  

Learner: Want water.

Teacher: Good, they want water. They are thirsty. Does 
the farmer give them water?

Learners: Yes.

Teacher: Good. The farmer gives the animals some water. 
They are thirsty.
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Lesson 5

The teacher reads the story again. 

She quickly revises speech marks.

She draws learners’ attention to punctuation:

Teacher: (Pointing to the comma in the sentence) What 
do you see before the speech mark? What do 
you see before the speech mark?

Learner: Comma

Teacher: Good, a comma. After the comma there 
is the speech mark. (Pointing) Then we 
have the word Moo. It has a capital letter. 
(Pointing) What do we have after the word 
Moo? (Pointing)

Learner: Full stop.

Teacher Yes, a full stop. And after the full stop we 
close the speech marks. (Pointing)

The teacher writes the following on the board: The ___ says, 
“___.”

Teacher: Write this sentence in your exercise book. Write 

the missing words. Remember the capital letter.

The children do the writing activity.

There are many other activities the teacher could do. The choices 
she makes will depend on the nature of the text and the time 
available.

If teachers do not have sufficient Big Books for Shared Reading 
in FAL, they can create their own enlarged texts using large 
sheets of news print. They could print the words of the rhymes, 
poems and songs that they teach on news sheet and use them 
for Shared Reading. The children would already be familiar with 
the words and their meaning and could attend to learning to read 
them. Below is an example of a poem that would be suitable for 
Shared Reading.
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Open a book, by Jane Baskwill
Open a book 
And you will find

People and places 
of every kind; 

Open a book
And you can be

Anything that 
you want to be; 

Open a book
And you can share

Wonderful worlds 
you find in there; 

Open a book
And I will too 

You read to me
And I’ll read to you.

Downloaded 2 May 2016 from: https://bookkidsblog.wordpress.
com/2015/04/10/26- inspiring-poems-about-the-joys-and-importance-of-
books-and-reading//

The learners could be encouraged to copy the poem into their 

exercise books and illustrate it. The teacher should make sure that 

they understand all the words in the poem. The learners could then 

read it to someone at home with appropriate intonation.

6.4   Phonological awareness and 
phonics

Phonological awareness in an umbrella term that refers to the 

ability to hear, identify and manipulate the sounds in a language. 

This includes learning to know the sounds that occur in FAL (e.g. 

sounds such as /th/, the soft /r/ and the many different vowels 

that occur in English but not in the African languages or Afrikaans) 

and recognising when words rhyme (e.g. Humpty Dumpty sat on 

a wall, Humpty Dumpty had a great fall, All the king’s horses and 
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all the king’s men, couldn’t put Humpty together again). It is also 

very important for children learning a FAL to be able to hear and 

identify sounds within single words (called phonemic awareness), for 

example, that pin starts with /p/, and that if we take away the /p/ we 

get in, or of we replace /p/ with /b/ we get bin.

Phonics refers to relationship between letters and sounds. It is 

important for children learning their FAL to know when the letters 

stand for the same sounds in their HL and their FAL and when the 

same letters represent different sounds in the HL and FAL. For 

example, the letter ‘v’ stands for the same sound /v/ in the Nguni 

languages vula, vala as it does in English very, vile. However, while 

the letter ‘f’ always stands for the sound /f/ in the Nguni languages 

(fonela), the letters ‘f’ and ‘ph’ can represent the sound /f/ in 

English, as in frog/fig and phone/phonics.

Research has found that if children have poor phonological awareness 

they learn new words in the FAL far more slowly, as they don’t 

always distinguish separate words in the stream of speech in spoken 

language, and they don’t easily remember the difference between 

words that sound almost the same (e.g. bad, bat; bed, bid, bud). 

English has many short, single syllable words that differ by one 

sound only (there are over 500 such words). The sound that starts 

the word is called the ‘onset’ and the sounds that make up the 

rest of the word are called the ‘rime’ (it sounds the same as rhyme). 

Teachers can make use of the onset-rime pattern to help children 

learn new words in English, for example:

_at:  bat, cat, fat, hat, mat, pat, rat, sat, vat

_ook:  book, cook, hook, look, nook, took

_ake:  bake, cake, fake, hake, Jake, lake, make, rake, sake, take, wake

6.5   Group guided reading

Group Guided Reading in FAL is similar to that in HL so the teacher 

can build on the routines that have already been established. 

However, as with Shared Reading, the teacher has to spend more 
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time introducing new vocabulary and ensuring that learners 

understand and remember the new words. Of course, if the children 

have already read the same text as a Big Book in Shared Reading, 

this will not be necessary. Similarly, if the learners have already 

read the text in their HL, they will understand it better in the FAL.

The selection of graded readers at just the right level is very 

important in the FAL. If they are too difficult, learners will read with 

very little understanding and will become discouraged. If the graded 

readers are too easy, learners will become bored and will not be 

challenged to grow.

Where English is the FAL, the teacher may also need to spend time on 

word recognition activities before children begin to read the graded 

reader in their groups. This is because not all written words in 

English can be decoded using phonics. For example, if the teacher 

is using the graded reader ‘Fruit for the class,’ she might want to 

spend the first Group Guided Reading lesson revising numbers as 

sight words: one, two, three, four, five, six, seven, eight. She could 

use flash cards for this purpose. She might also want to revise the 

sight words here and are. The teacher could have a special place on 

her wall for English sight words. She could use the illustrations to 

teach the vocabulary (pineapple, pears, oranges, bananas, paw-

paws, peaches, naartjes, apples), which in this case is likely to be 

familiar to the learners.

The teacher also needs to keep in mind that the strategies for 

decoding may be different in the HL and FAL.

FURTHER INFORMATION

For further information on Group Guided Reading, refer to 

the Section D notes given out in Session 1 (Jan/Feb 2016).
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6.6   Paired reading

It is important that children do paired reading in their FAL in order 

to build automaticity and fluency. This is especially important where 

the FAL is going to be used as LoLT in Grade 4. The routines for paired 

reading are the same in the FAL as in the HL.

FURTHER INFORMATION

For further information on Paired Reading, refer to the 

Section D notes given out in Session 1 (Jan/Feb 2016).

6.7   Independent reading

There is very little time for learning the FAL in the Foundation 

Phase. It is therefore important that children read independently to 

provide them with exposure to the FAL and to develop their CALP in 

the FAL. Books should be available in the reading corner and learners 

should be encouraged to join a library.

6.8   Developing learners’ vocabulary 
in the FAL

Language proficiency in any language (the HL and FAL) is strongly 

related to richness of vocabulary. The more words that children 

know in a language, the better their proficiency in that language. 

This is especially important for English FAL as it becomes the LoLT in 

Grade 4. It is therefore very important for Foundation Phase teachers 

to help develop their children’s vocabulary in the FAL as much as 

possible.

On page 22 of CAPS you will find the recommendations for English 

FAL vocabulary development in the Foundation Phase.



36
MODULE A2b

Teaching the First Additional Language (FAL) 
in the Foundation Phase

MODULE A2b
Teaching the First Additional Language (FAL) 

in the Foundation Phase

Grade 1 Grade 2 Grade 3

700-1,000 words 1,000 – 2,000 
words

1,500 – 2,500 
words

A list of the 300 most frequent words in English is given on pages 

87-89 of the CAPS document. It is very important that by the 

end of Grade 1 the children know these words as they occur very 

commonly.

Teachers need to be well organised to help their learners reach 

these vocabulary goals. As you will recall from Section C in your files 

on Vocabulary, there are two ways in which learners build up their 

vocabulary in the course of their life time:

1.   Incidental learning of words. This means being exposed to 

words and learning their meaning while doing something else, 

such as watching TV, listening to a story or reading.

Teachers can do three things to increase the incidental learning of 

words.

i. Teachers need to have print rich classrooms where children 

can see the names and labels of things in both the HL and 

FAL, and where there are word walls in both languages that 

change on a regular basis.

ii. Teachers also need to read and talk about storybooks 

to children on a regular basis as much vocabulary is 

learned from storybook reading and through discussions 

of storybooks. This means never missing out on Shared 

Reading, GGR and Read Alouds in FAL during the week.

iii. On the basis that language learning cannot occur if there 

is no exposure to FAL, teachers need to use FAL during FAL 

times so that learners can be exposed to it, so that their ears 

can become attuned to it and learn to make out words and 

grammatical patterns in the speech that they hear.

2.   Explicit learning of words. This means teaching/learning 

words deliberately, in a goal-focused way. This happens when a 
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teacher, for example, selects five new words a day and teaches 

her class how to recognise the words (e.g. from a flash card), 

how to say the words and what they mean, and then regularly 

tests the learners a few days later to ensure that they remember 

the meanings of the taught words and how to spell them.

Teachers need to be well organised for explicit learning, with long 

term goals (e.g. My Grade 2s need to know at least 2,000 words 

by the end of the year) and short term goals clearly in mind (I 

need to teach at least 5 new words every day each week, for each 

of the 35 weeks of the school year. This means I need to teach at 

least 5 x 5 words per week x 35 weeks = 875 words in class this 

year. The remaining words will have to be learned incidentally.)

When teaching words explicitly, remember to let the learners see 

the new words (on a flashcard), say the words clearly so that they 

can hear how the words are pronounced, and make sure that they 

understand what the words mean. You can explain the meaning 

by giving the equivalent HL word and/ or by explaining, in the HL 

or FAL, what the words mean. You also need to assess new words 

every week (e.g. on a Friday) by giving a quick written test, such as 

a spelling test or a match-the-word-with-its-meaning test. Keep 

a record of all the new words you teach (this should be reflected 

in your weekly and daily planning), and keep a record of your 

word walls every week (e.g. take a photo of the word wall before 

changing it, with the date appearing on the photo).

Develop in your children an enthusiasm for and an awareness of words, 

their sounds and meanings, so that they come to love playing with 

words and learning new words in their HL and FAL.
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6.9   Developing learners’ grammar in 
the FAL

As we have explained in Section 5.2, the CAPS recommends a 

different approach to teaching grammar in Grades 1 and 2 from that 

in Grade 3.

Exposure to grammar in Grades 1 and 2

In Grades 1 and 2, it is recommended that grammar should not be 

taught explicitly. Learners should instead acquire grammar through 

exposure to spoken and written language. For example, if teachers 

do a TPR activity such as the following one, children will learn the 

English prepositions ‘in’ and ‘on’.

TPR Activity designed to teach prepositions 
through exposure

Teacher: Put the book on the desk.

Learner: (Picks the book up and puts it on the desk.) 

Teacher:  Good. Now put the book in the bag.

Learner: (Takes the book and puts it in a plastic bag.) 

Teacher: Good. Now put the book on the chair.

Learner: (Takes the book out of the bag and puts it on 

the chair.)

Teacher: Good. Now put the book in the cupboard..

Learner: (Takes the book and puts it in the cupboard.)

The children will also be exposed to grammatical structures when 

the teacher is reading aloud and during Shared Reading and Group 

Guided Reading. It helps if the texts have a simple, repetitive 

structure. Here is an example from a Grade 1 Big Book called ‘Fruit 

for the class’:

Here is one pineapple. 1 Here are two pears. 1 2

Here are three oranges. 1 2 3

Here are four bananas. 1 2 3 4
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Here are five paw-paws. 1 2 3 4 5

Here are six peaches. 1 2 3 4 5 6

Here are seven naartjes. 1 2 3 4 5 6 7

Here are eight apples. 1 2 3 4 5 6 7 8 

Fruit for the class!

When reading this text, children will be exposed to the structure 

‘Here is/are        ’ and to the plural forms of nouns. Teachers can 

then encourage learners to use the structure in speech and writing 

using the frame ‘Here is/ are  .’ The teacher can do this using 

topics and vocabulary that learners are already familiar with in their 

FAL e.g. Here is one cow. Here are two goats.

Explicit teaching of grammar in Grade 3

In Grade 3, learners are expected to spend 30 minutes a week 

learning grammar more formally. They are expected to learn the 

following structures:

•  Tenses

- Simple present tense e.g. I like oranges./She walks to 

school every day.

- Present progressive tense e.g. He is reading a book 

now.

- Simple past e.g. I visited my granny at the weekend.

- Future tense e.g. I will see you tomorrow./He is going 

to visit his uncle next week.

•  Nouns

- Countable e.g. books, apples, chairs

- Uncountable e.g. water, chalk

- Possessives e.g. The girl’s dress, Akhona’s book

•  Articles

- A book, an apple./The book, the apple.

- A glass of water, a piece of chalk/The water, the 

chalk



40
MODULE A2b

Teaching the First Additional Language (FAL) 
in the Foundation Phase

MODULE A2b
Teaching the First Additional Language (FAL) 

in the Foundation Phase

•  Sentence structure

- There is/are e.g. There is a book on the table./There 

are some books on the table.

•  Adjectives

- Comparatives e.g. fast, faster, fastest; cheap, 

cheaper, cheapest

- Demonstratives e.g. I want this book. I don’t want 

that book.

•  Question forms

- Wh- questions e.g. Who ate the porridge? Why did 

she eat the porridge? Which book do you want?

When teaching these aspects of grammar, it is important to make 

the explanations and exercises as simple and clear as possible, and 

to give learners lots of practice. It is important that the exercises 

teach the learners how to use the grammatical form.

Below is an example of an explanation and some exercises on countable 

and uncountable nouns. It is linked to the theme of ‘Healthy Foods’ in 

the Grade 3 Life Skills curriculum.

Language lesson

In English we can say one bean, two beans, three beans or even 

some beans. We add –s when there is more than one. But there are 

some things we can’t count. We can’t say one meat, two meats.

1.  Look at the words in the box below. They are all nouns.

bread peach pap rice grape carrot

samp potato milk butter orange tomato

Which words can you add –s or –es to? Which words can’t you add 

–s or –es to?

2.  Draw a table. Write each word in the correct column. Do it like 

this.
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Words we can count Words we can’t count

Apple Bread

3.  Choose the right word to complete the sentences.

• I would like some rice/rices.

• Can I have some samp/samps, please?

• I would like some peach/peaches.

• Please give me some milk/milks.

• Can I have some carrot/carrots, please?

FURTHER INFORMATION

The following grammar book for young children is an 

excellent resource for the teacher. Perhaps your school could 

order a copy: Bourke, K. (1999). The Grammar Lab: Book 

One. Oxford: Oxford University Press.
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TEACHER ACTIVITY 5

7.   Planning lessons in the 
FAL

There is very little time for the FAL in the curriculum (see Section 5.1 

above). Good planning is therefore essential to ensure that every 

second is used well.

How teachers plan will depend on such things as the number of 

learners in the class and the resources available, for example, 

whether learners have a textbook for their FAL and the DBE 

Workbooks. In Sections 7.1, 7.2 and 7.3 some suggestions are 

made about how teachers could use the time in Grades 1, 2 and 3.

If possible, the Formal Assessments (see Section 5.3 above and 

Section 8 below) should be integrated into the teaching programme 

rather than treated separately. This will save time.

1.  Form groups of Grade 1 teachers, Grade 2 teachers and 

Grade 3 teachers (There can be more than one group for 

a grade.). 

2.  Go through the section on planning lessons for your 

grade. Discuss how it will work with your class, in your 

school. Make your own plan which you will use in the 

coming weeks. 

3.  Report back to the class on one or two of the changes 

you have made, if any.
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7.1   Planning for Grade 1

The main activity in Grade 1 FAL is Shared Reading. Shared reading is 

seen as both an oral and a reading activity in the Grade 1 FAL CAPS 

(see pages 10, 11 and 13). By building activities around a text, the 

teacher can use the limited time available to develop both learners’ 

oral language and their emergent literacy in the FAL. This will 

prepare them for Group Guided Reading in Grade 2.

Below is an example of how the 3 hours available in Grade 1 could be 

used. A new Big Book or other enlarged text would be used each 

week. The teacher would need to be very systematic to ensure that 

Shared Reading is used to introduce:

• New vocabulary, word recognition and spelling in context

• Phonological awareness and phonics in context

• Simple language patterns in context

• Different text types (narrative, information report, etc.) in 

context

• Punctuation in context

Note that some Formal Assessment is built into the teaching.
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Monday Tuesday Wednesday Thursday Friday

Shared 
reading: 
Introduce the 
vocabulary in the 
Big Book using 
the pictures 
e.g. cow, goat; 
teacher reads (15 
mins)
Assessment: 
note 
performance 
of one or 2 
learners in 
assessment 
book

Shared 
reading: Revise 
vocabulary; 
teacher and 
learners read 
together; 
learners answer 
questions (15 
mins)
Assessment: 
note 
performance 
of one or 2 
learners in 
assessment 
book

Shared reading: 
revise vocabulary; 
teacher and 
learners read 
together – focus 
on fluency; 
teacher focuses 
on phonics in text 
(15 mins)
Assessment: 
note 
performance of 
one or 2 learners 
in assessment 
book

Shared 
reading: revise 
vocabulary and 
phonics; teacher 
draws attention
to speech 
marks; teacher 
and learners 
read together 
with emphasis 
on fluency and 
expression; 
some learners 
read individually
Assessment: 
note 
performance 
of one or 2 
learners in 
assessment 
book

Shared reading: 
revise speech 
marks, draw 
learners’ attention 
to punctuation.
Learners complete 
sentences in writing: 
The  says,
“  .” (15 mins)
Assessment: note 
performance of one 
or 2 learners in 
assessment book

Phonological 
awareness/ 
Phonics: 
introduce 
sound-spelling 
relationship e.g. 
‘g’ (15 mins)

Word 
recognition: 
practise reading 
key words in 
Big Book using 
flash cards; clap 
out syllables (15 
mins)

Vocabulary: 
learners 
copy words 
into personal 
dictionaries +
translation in HL 
e.g. cow inkomo 
(15 mins)

Phonological 
awareness/ 
Phonics: 
practice 
sound-spelling 
relationship e.g. 
‘g’ (15 mins)

Writing: Complete 
writing activity (10 
mins)
Informal 
assessment: 
teacher uses flash 
cards to see if 
children can read 
the key words; 
she asks for HL 
translations. (5 
mins)

Listening and 
speaking - Formal 
Assessment: 
Learners identify 
animals from simple 
oral descriptions 
(cow, goat, horse, 
etc.). They write the 
words. (30 mins)
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7.2   Planning for Grade 2

In Grade 2, Group Guided Reading becomes the main activity. In order to 

fit in all the activities, the teacher could plan in a two week cycle. She would 

use the same graded reader for shared reading and group guided reading 

over a period of two weeks.

In the example below, Group Guided Reading is done for 30 minutes three 

times a week i.e. for six sessions in a two-week cycle.

Note that some formal assessment is built into the teaching.

First week in the cycle

Monday  
(30 mins)

Tuesday  
(30 mins)

Wednesday 
(30 mins)

Wednesday 
(30 mins)

Thursday  
(30 mins)

Friday  
(30 mins)

Shared 
Reading
Teacher 
introduces the 
story in the 
graded reader 
(e.g. A Sunny 
Day), reads
it aloud, and 
introduces new 
vocabulary e.g. 
sunny, cloudy, 
rainy, stormy, 
inside, outside 
(15 mins)

Shared 
reading: 
Teacher reads 
the story in 
the graded 
reader aloud 
again;
revises 
vocabulary 
and word 
recognition 
(15 mins)

Shared 
reading: 
Teacher reads 
the story aloud 
from the graded
reader 
again, asks 
comprehension 
questions (15 
mins)

Group Guided 
Reading Groups 
A & B read aloud 
from the graded 
reader to the 
teacher
The other groups 
will be doing a 
writing activity 
or paired reading 
(Groups C, D, E 
& F)
Assessment: 
teacher records 
assessment of 2
or 3 learners

Group Guided 
Reading Groups 
C & D read aloud 
to the teacher 
from the graded 
reader
The other groups 
will be doing a 
writing activity 
or paired reading 
(Groups A, B, E 
& F)

Assessment: 
teacher records 
assessment of 2
or 3 learners

Group Guided 
Reading Groups 
E & F read 
aloud to the 
teacher from 
the graded 
reader
The other 
groups will be 
doing a writing 
activity or 
paired reading 
(Groups A, B, C 
& D)

Assessment: 
teacher 
records 
assessment 
of 2
or 3 learners)

Word 
recognition
Using flashcards 
teacher works 
on word 
recognition of 
new vocabulary 
in graded reader 
(15 mins)

Phonics: 
Teacher 
introduces
sound 
spelling 
relationships 
using words 
from the 
graded 
reader
e.g. ay in 
day, play (15 
mins)

Writing 
vocabulary: 
the learners 
write the new 
words into 
their personal 
dictionaries with 
a translation 
e.g. day imini 
(15 mins)
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Second week in cycle:

Monday Tuesday Wednesday Wednesday Thursday

Listening 
and 
speaking
Learners 
use the new 
vocabulary for 
oral work e.g.
What day is 
it today? How 
is the weather 
today? Can
we play 
outside today? 
Etc. Play a ring 
game using 
this language. 
(15 mins)

Language 
structure 
and use:
Learners 
use the text 
to develop 
knowledge 
of grammar 
(past tense): 
What day was 
it yesterday? 
How was 
the weather 
yesterday? 
Was it sunny? 
Was it stormy? 
How was the 
weather on 
Sunday? Etc. 
(15 mins)

Writing
– Formal 
Assessment:
Learners 
complete 
written 
sentences:
On Tuesday it 
was  . On 
Monday it was
  . Etc. (15 
mins)

Group 
Guided
Reading 
Groups A & B 
read aloud to 
the teacher 
from the 
graded reader
The other 
groups will be 
doing a writing 
activity or 
paired reading 
(Groups C, D, 
E & F)

Assessment: 
teacher 
records 
assessment 
of 2
or 3 learners

Group 
Guided
Reading 
Groups C & D 
read aloud to 
the teacher 
from the 
graded reader
The other 
groups will be 
doing a writing 
activity or 
paired reading 
(Groups A, B, 
E & F)

Assessment: 
teacher 
records 
assessment 
of 2
or 3 learners

Group 
Guided
Reading Groups 
E & F read 
aloud to the 
teacher from 
the graded 
reader
The other 
groups will be 
doing a writing 
activity or 
paired reading 
(Groups A, B, 
C & D)

Assessment: 
teacher 
records 
assessment 
of 2
or 3 learners

Phonics:
(15 mins) e.g. 
ai rain, main

Listening and 
speaking:
Rhyme or 
song using the 
vocabulary (15 
mins)

Formal 
Assessment: 
teacher 
assesses 
spelling of 
words taught 
(15 mins)

7.3   Planning for Grade 3

In Grade 3, there is an extra hour available for FAL. This provides more 

time for writing and formal grammar lessons in the FAL.

The example below Group Guided Reading is done every day for 15 

minutes i.e. ten times in a two week cycle. Note that some Formal 

Assessment is built into the teaching.
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First week in cycle:

Monday Tuesday Wednesday Thursday Friday

Listening & 
speaking: Teacher 
introduces the 
vocabulary in the 
graded reader 
and reads it aloud 
to learners; links 
topic to their lives 
(15 mins)
GGR 
preparation: 
Prepares learners 
to write new 
vocab in personal 
dictionary  
(5 mins)

Phonics: teacher 
revises phonics – 
silent ‘e’ (15 mins)
GGR 
preparation: 
Prepares learners 
for writing 
activity: A written 
phonics activity 
from the DBE 
Workbook  
(5 mins)

GGR 
preparation: 
Teacher prepares 
learners for 
writing activity: 
further  practice 
on grammar 
(possessive  form 
of nouns); written 
exercise from DBE 
workbook  
(5 mins)

Listening and 
speaking: 
Teacher reads the 
graded reader 
aloud
again and asks 
comprehension 
question (15 mins)
GGR 
preparation: 
Prepares learners 
for writing activity 
further practice on 
phonics from DBE 
workbook  
(5 mins)

Shared reading: 
revise speech 
marks, draw 
learners’ attention 
to punctuation.
Learners complete 
sentences in 
writing: The  
says, “  
.” (15 mins)
GGR 
preparation: 
Prepares learners 
for writing 
activity: further 
practice
on grammar 
(possessive form 
of nouns) from 
DBE workbook  
(5 mins)

Group guided 
Reading – Group
A – word 
recognition with 
flash cards
Groups B-E 
– copy words 
into personal 
dictionary
Assessment of 2 
or 3 learners 
(15 mins)

Group guided 
reading – Group
B – word 
recognition with 
flash cards
Groups A&C-E 
– Phonics 
activity from DBE 
workbook
Assessment of 2 
or 3 learners  
(15 mins)

Group guided 
reading – Group 
C
– word 
recognition with 
flash cards
Groups A-B & 
D-E
– written 
grammar activity 
from DBE 
workbook
Assessment of 2 
or 3 learners  
(15 mins)

Group guided 
reading – Group
D – word 
recognition with 
flash cards
Groups A-C 
& E – Phonics 
activity from DBE 
workbook
Assessment of 2 
or 3 learners  
(15 mins)

Group Guided 
Reading (15 
mins) Group 
guided reading
– Group E – word 
recognition with 
flash cards
Groups A-D – 
written grammar 
activity from DBE 
workbook
Assessment of 2 
or 3
learners (15 mins)

Phonics: teacher 
introduces phonics 
focus e.g. silent ‘e’ 
(15 mins)

Language Use: 
Teacher explains 
an aspect of 
grammar e.g. 
possessive form 
of nouns - the 
boy’s book, the 
girl’s pen, Thandi’s 
face. Learners do 
a written exercise 
Language Use (30 
mins)

Shared Writing: 
shared writing 
activity e.g. 
writing a set of 
instructions; 
teacher models; 
writes with the 
learners (30 mins)

Shared Writing: 
Learners complete 
their writing (15 
mins)

Total: 50 
minutes

Total: 1 hour 5 
mins

Total: 50 mins Total: 50 mins Total: 30 mins
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Second week in cycle:

Monday Tuesday Wednesday Thursday Friday

Listening & 
speaking: teacher 
introduces a 
rhyme or song 
related to the 
theme (15 mins)
GGR 
preparation: 
Prepares learners 
for paired reading 
(5 mins)

Phonics: teacher 
revises and 
practises phonics 
(15 mins)
GGR 
preparation: 
Prepare learners 
for paired reading
(5 mins)

GGR 
preparation: 
Prepare students 
for paired reading 
(5 mins)

Listening and 
speaking:
Teacher and 
learners practice 
the rhyme or song 
(15 mins)
GGR 
preparation: 
Prepare students 
for paired reading 
(5 mins)

Formal 
Assessment of 
phonics taught 
in both weeks of 
cycle (15 mins)
GGR 
preparation: 
Prepare students 
for paired reading 
(5 mins)

Group guided 
Reading:

Group guided 
reading:

Group guided 
reading:

Group guided 
reading:

Group Guided 
Reading

Group A – read 
aloud to the 
teacher from the 
graded reader

Group B – read 
aloud to the 
teacher from the 
graded reader

Group C – read 
aloud to the 
teacher from the 
graded reader

Group D – ead 
aloud to the 
teacher from the 
graded reader

Group E – read 
aloud to the 
teacher from the 
graded reader

Groups B-E – 
paired reading

Groups A&C-E – 
paired reading

Groups A-B & D-E – 
paired reading

Groups A-C & E – 
paired reading

Groups A-D – 
paired reading

Assessment: 
teacher records 
assessment of 2 or 
3 learners
(15 mins)

Assessment: 
teacher records 
assessment of 2 or 
3 learners
(15 mins)

Assessment: 
teacher records 
assessment of 2 or 
3 learners
(15 mins)

Assessment: 
teacher records 
assessment of 2 or 
3 learners
(15 mins)

Assessment: 
teacher records 
assessment of 2 or 
3 learners
(15 mins)

Phonics: teacher 
introduces new 
phonics (15 mins)

Teacher revises 
possessive form of 
nouns.
Formal 
Assessment: 
Completes 
sentences using 
possessive form of 
nouns

Formal 
Assessment
- Shared Writing: 
Learners write 
a new set of 
instructions more 
independently but 
still with some 
support from the 
teacher (20 mins)

Formal 
Assessment
- Shared Writing: 
Learners complete 
their writing and 
hand it in for 
marking. (15 mins

Total: 50 
minutes

Total: 1 hour 5 
mins

Total: 50 mins Total: 50 mins Total: 30 mins
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TEACHER ACTIVITY 6

8.   Assessing learners’ 
progress in the FAL

The CAPS requires teachers to do both Formal and Informal 

Assessment. The table below provides a summary of the Formal 

Assessments suggested in the CAPS document.

1.  Form groups of Grade 1 teachers, Grade 2 teachers and 

Grade 3 teachers (There can be more than one group for 

a grade.). 

2.  Go through the section on assessment, reading page 

37 and then looking carefully at the section of the table 

which applies to your grade. 

3.  Decide on the assessments you will do with your class 

this term, and how you will do them. 

4. Report back to the class on your ideas.

Assessment is very important but it is important that it does not 

take up too much time. We therefore recommend that:

1.   Teachers plan the Formal Assessments into their teaching. They 

should do one or two components of the assessment each week 

where they naturally fi t in and cover them all by the end of each 

term.

2.   Where possible, the teacher should design Formal Assessment 

activities that can be done quickly by the whole class at the 

same time.
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For example, in Term 3 of Grade 1 it is suggested that learners 

should identify a person, animal or object from a simple oral 

description. If the teacher and learners were reading the Big 

Book, “Look at the Animals,” this would be a good time to do this 

assessment.

Teacher: Write the numbers 1 to 5 in your exercise 

books. (She demonstrates on the board.) Now 

listen carefully. I will tell you about an 

animal. You must write the animal’s name in 

English. Do you understand?

Learners: Yes, Miss 

Teacher:  Number 1. I am an animal. I say meh, meh. 

Who am I? Write the name in English..

Learners: (Write the name of the animal) 

Teacher: Number 2: I am an animal. I say woof, woof. 

Who am I? Write the name in English.

Learners: (Write the name of the animal), Etc.

The teacher should also have an Assessment Book for FAL in which 

she records her observations of individual learners during Shared and 

Group Guided Reading.
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Formal Assessments (FA) suggested in the CAPS: Grades 1-3

Grade Term 1 Term 2 Term 3 Term 4
1 (1 FA 
per term)

-  Responds to simple 
questions about a 
story/ non-fiction 
text

-  Demonstrates 
understanding of 
some basic oral 
vocabulary

-  Responds to simple 
questions with short 
answers

-  Expresses self in 
simple ways by using 
short phrases

-  Claps out syllables 
of familiar words

-  Demonstrates 
understanding of 
vocabulary

-  Responds to simple 
questions

-   Expresses self in simple 
ways

-  Identifies a person, 
animal or object from a 
simple oral description

-  Demonstrates 
understanding of 
vocabulary

-  Responds to simple 
questions

-  Expresses self in 
simple ways

-  Claps out syllables
-    Recognises plurals
-  Answers simple, 

literal questions 
about a story with 
short answers

-  Demonstrates 
understanding of 
vocabulary

2 (5 FAs
per term – 
2 in Term
3)

-  Listens to a simple 
recount and answers 
questions

-  Demonstrates 
understanding of 
vocabulary

-  Identifies letter-
sound relationships 
- single letters

-  Reads a short text 
aloud (GGR)

-  Completes 3 
sentences by filling 
in the missing words

-  Listens to a simple 
recount and answers 
questions

-  Demonstrates 
understanding of 
vocabulary

-  Identifies letter-
sound relationships 
-Segments and 
blends simple words 
e.g. bat, cat, sat

-  Reads a short text 
aloud (GGR)

-  Shows 
understanding of 
a short written 
story by answering 
questions

-  Writes sentences 
using words 
containing the 
sounds taught in 
phonics

-  Uses punctuation 
taught in HL.

-  Listens to a simple 
recount and answers 
questions

-  Demonstrates 
understanding of 
vocabulary

-  Segments and blends 
simple words

-  Groups words into word 
families e.g. pin, bin, tin

-  Recognises common word 
endings e.g. –ed. –ing

-  Reads aloud 
with fluency and 
comprehension (GGR)

-  Answers comprehension 
questions

-  Recognises common 
digraphs at the 
beginning and end of 
words e.g. ch, sh, th

-  Shows understanding of 
a short written text by 
answering questions

-  Writes a caption for a 
picture

-  Writes a sentence using 
a frame e.g. I like …../I 
don’t like ……

-  Writes a sentence from 
dictation and punctuates 
it

-  Writes and illustrates 
greetings card.

-  Listens to a non-
fiction text and 
answers questions

-  Gives a simple oral 
summary

-  Demonstrates 
understanding of 
vocabulary

-  Recognises new 
digraphs (e.g. ar, er) 
and suffixes (e.g. 
-es -ies -ly -ing –ed)

-  Segments and blends
-  Shared reading: 

answers short oral 
questions; retells 
story

-  Group guided 
reading: reads with 
comprehension and 
fluency

-  Writes a paragraph 
of 4-6 sentences

-  Writes sentences 
using comparative 
adjectives
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Grade Term 1 Term 2 Term 3 Term 4

3

(6 FAs per
term – 2
in terms 2
and 3)

-  Listens to a non-
fiction text and 
answers questions 
orally

-  Gives a simple oral 
summary in 3 or 4 
sentences

-  Demonstrates 
understanding of 
vocabulary

-  Recognises 
differences in letter-
sound relationships 
in HL and FAL

-  Recognises 
consonant digraphs 
e.g. sh, ch, th, wh 
– at beginning and 
end of words

-  Writes a paragraph 
of 4 to 6 sentences 
on a familiar topic

-  Writes captions 
for pictures using 
frame: There is/
are  

-  Writes sentences 
using possessive 
forms (and simple 
present tense)

-  Listens to a non-
fiction text and 
answers questions

-  Listens to a story 
and retells it

-  Demonstrates 
understanding of 
vocabulary

-  Recognises at 
least 3 new vowel 
diagraphs and 
silent ‘e’ in words

-  Segments and 
blends

-  Answers literal 
questions about 
a non-fiction text 
(Shared Reading)

-  Reads with 
comprehension and 
fluency (GGR)

-  Writes a paragraph 
of 6-8 sentences on 
a familiar topic

-  With support, 
writes a simple set 
of instructions e.g. 
a recipe

-  Listens to a story and 
answers questions

-  Retells the story
-  Gives an oral recount 

of a recent experience
-  Demonstrates 

understanding of 
vocabulary

-  Distinguishes different 
sounds aurally that 
are commonly confused 
(e.g. ship/sheep)

-  Recognises new vowel 
digraphs ai ay oi oy

-  Recognises 3 letter 
consonant blends e.g. 
str-, scr-, -tch, -nch

-  Recognises consonant 
digraphs e.g.ph-, ll, 
‘ss’, ff

-  Segments and blends
-  Answers literal 

questions about a 
fiction or non- fiction 
text (Shared Reading)

-  Reads with 
comprehension and 
fluency (GGR, paired 
and independent 
reading)

-  Writes a paragraph of 
4-6 sentences

-  Writes a personal 
recount

-  Writes sentences in 
the past tense

-  Listens to a non-
fiction text and 
answers questions

-  Gives a simple oral 
summary

-  Demonstrates 
understanding of 
vocabulary

-  Recognises new 
digraphs (e.g. ar, 
er) and suffixes 
(e.g. -es -ies -ly 
-ing –ed)

-  Segments and 
blends

-  Shared reading: 
answers short oral 
questions; retells 
story

-  Group guided 
reading: reads with 
comprehension and 
fluency

-  Writes a paragraph 
of 4-6 sentences

-  Writes sentences 
using comparative 
adjectives
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9.   Appendices

9.1   Appendix A: CAPS English FAL – Grades 2 
and 3

Grade 2 Grade 3

Term 1 Vowels: a e i o u
Single letters:
b c d f g h l m n p r s t v w y
3-letter words: ten, Ben, men, 
pen 
Onset-rime: b_in, d_in, p_in 
Segmentation and blending 
Sight words

Consonant digraphs: sh ch th wh
Vowel digraphs: oo oa
Foot, book, cook, look; boat, coat, goat, 
soap
Different vowel sounds: u 
put, bus, but, cut, fuss, hut, nut

Term 2 Single consonants Short/long 
vowels (silent e) not – note
hat – hate pet – Pete pin – pine
Suffixes: -ed (past tense)
-ing (continuous form)
-s; -es (plural)
-ly (adverb: nice- nicely; gentle – 
gently; kind-kindly)
Sight words

Vowel digraphs: oa oo ea (eat, 
beat, dream, heat, meat, neat, seat, 
teat, wheat)
Silent e: rhyme, dune, tune, dime, 
crime, fine, mine, mime
Consonant digraphs: -nk (rink, 
drink); -ng (ring, bring, sing, king); ch- 
(church, chime, cheese, chomp); -ck 
(duck, luck, sick, suck, tick, tuck)
Long vs short vowel:
fool – full sheep – ship leave – live kit – 
kite

Term 3 Consonant digraphs: sh- (shoe, 
sheep, shouder, ship); ch- (church, 
chimp, chuckle, change); th- (then; 
this, these; thin, think, tenth)
Suffixes: -ed (past tense: jumped, 
walked)
-ing (continuous form: singing, 
walking, whistling)
Onset and rime: b–eak, cr-eak, fr-
eak, 
l-eak, p-eak, w-eak
Sight words

Vowel digraphs: ai ay oi oy ou
Consonant digraphs: ph (phone, 
phony) ll (bell, call) ss (fuss, hiss, miss, 
mess) ff (cuff, muffle, muffin, puff, 
puffin)
Consonant blends: str- (stretch, 
strong, stripe); scr- (scream, scratch, 
scrape, scrimp); -tch (stitch, fetch, 
match, ditch); -nch (bench, French, 
finch, pinch, bunch, hunch, lunch, 
munch, punch)
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Term 4 Consonant blends: bl- (black, 
bleed, bless); pl- (play, plait); fl- 
(flight, flip, flat, float); gl- (gloat, 
glee, glimpse); sl- (sleep, slip, 
slump, slope, slippery)
br- cr- dr- fr- gr- tr-
Vowel digraphs: oo ee igh (sigh, 
light, fight, night)
Short v long vowels:
sip – seep live – leave ship – sheep 
dip – deep
Simple word families
bug, dug, hug, jug, mug, pug, rug, 
tug bag, nag, sag, tag, wag
Sight words

Vowel digraphs: - ar -er - ir -or -ur 
(catepillar, worker, fir, for, fur) Suffixes:
-ed; -ing; -s/-es/-ies; -ly
More complex onset-rime: dr_eam, 
cr_eam, scr_eam; str_eam Sight words
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9.2   Appendix B: Developing Academic Literacy 
in the LoLT: Text types: Characteristics and 
functions

NARRATIVE TEXTS INFORMATION TEXTS

Focus on characters and their actions Focus on a particular topic or issue

Main purpose: to entertain, to provide an 
aesthetic experience

Main purpose: to describe, explain, 
present information or to persuade

Deals with life experiences and 
relationships between characters

Deals with abstract concepts and 
relationships between concepts/ideas

Often contains dialogue and many words 
common in spoken language

Uses academic language; many topic 
related words and more complex language 
structures than in everyday speech

Often uses the past tense (e.g. simple past, 
with -ed) for telling the story

Usually uses the simple present tense for  

conveying factual information 

Uses a predictable sequence along a time 
line (there are beginning, middle and end 
events)

Uses different text patterns (description; 
cause-effect, compare-contrast, problem-
solution, time sequence)

Has illustrations that show characters or 
actions in colourful detail

Has charts, tables, diagrams, pictures

Reader questions: Who is the main 
character? What’s the problem? What 
happened next? How was problem solved?

Reader questions: What is the main topic? 
What are the supporting details? What have I 
learned?

Text structures and the words that signal them

TEXT STRUCTURE SIGNAL WORDS

CAUSE-EFFECT

REASON-RESULTS

because, due to, since, therefore, as a result, 
consequently, if … then, thus, the reason, 
causes 

COMPARE- CONTRAST

like, both, similar, likewise, also, unlike, 
different, instead, in contrast, although, but, 
however, not only…but also

DESCRIPTION/EXPLANATION usually, moreover, furthermore, next, finally; 
most important, in fact, for example, for 
instance, such as

SEQUENCE – TIME LINE to begin with, first, now, before, then, next, 
during, while, at the same time, whenever, 
second, eventually, finally
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9.3   Appendix C: Evaluate yourself: How well 
do you teach English First Additional 
Language (EFAL)?

Use the questions below to evaluate how well you are teaching EFAL:

Answer each question as truth fully as possible on a scale of 0-2: 

0 = not yet; 1 = sometimes; 2 = yes, all the time.

•   If your answer is 0 or 1, think about whether there is anything you need to 

do to improve your teaching. Write a clear plan of action for improvement 

in the third column. (Keep in mind that some of the activities mentioned 

are not taught in all grades of the FP e.g. GGR is not done in Grade 1.)

•   Reflect on your plan of action in the space at the end of the questionnaire. 

Prioritise your goals. Think about how you will assess whether or not you 

have achieved your goals.do one or two components of the assessment 

each week where they naturally

Evaluate yourself using these questions 0, 1 
or 2

Plan of action for improvement

Exposure to English
Do you give your learners exposure to spoken 
English?
Do you speak in English most of the time 
during EFAL lessons?

Do you make your English understandable 
to learners? Do you provide comprehensible 
input?

Do you provide exposure to spoken English 
by doing TPR with your learners?

Do you provide exposure to spoken English 
through Read Alouds and Shared Reading?

Do you provide exposure to written English 
by displaying print in both English and isiZulu 
(labels, alphabet charts, posters, word wall, 
etc.)

Do you have English books in your reading 
corner? Do your learners read them?

Do you develop learners’ grammar by 
exposing them to simple sentence patterns 
in spoken and written English?
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Evaluate yourself using these 
questions

0, 1  
or 2

Plan of action for 
improvement

Teaching English
Do you provide learners with plenty 
of opportunities to use English (e.g. 
answering questions, making simple 
requests, simple conversations, games, 
songs, rhymes)?

Do you do Shared Reading in EFAL every 
week?
Do you ensure that the learners 
understand the story/information text in 
English?

Do you do phonological awareness and/or 
phonics in EFAL every week?
Do you teach this effectively?

Do you do GGR in EFAL with your learners 
every week in Grades 2 and 3?
Do you teach this effectively?

Do your learners do paired reading in EFAL 
to build their ORF in Grades 2 and 3?
Have you trained them to do this 
effectively?

a)  Do you consciously develop learners’ 
vocabulary?

b)  Do you keep track of learners’ 
vocabulary development?

c) Do you have an EFAL wordwall?
d)  Do your learners have an EFAL 

vocabulary book?
e)  Do your learners have opportunities to 

use the words they learn?
f)  Will your learners know 2,000 words in 

English by the end of Grade 3?

Do you teach grammar effectively in Grade 
3?
Do you provide simple, clear explanations 
and exercises?
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Evaluate yourself using these questions 0, 1  
or 2

Plan of action for 
improvement

Assessment
Do you assess your learners’ English reading 
comprehension?
How often?

Do you assess your learners’ phonological 
awareness/ phonics in English?
How often?

Planning
Do you plan your EFAL lessons carefully?

Do you check to see what is required in the EFAL 
CAPS?

Do you think carefully about how to use the limited 
time available?
Do you ensure that all aspects of the EFAL curriculum 
are covered?

Do you plan for Shared Reading, GGR and
paired reading in EFAL?

Do you choose reading material that is at just the 
right level (i.e. it provides comprehensible input)?

Do you choose reading material that provides 
exposure to high frequency English vocabulary
and simple grammatical patterns?

Do you consider what vocabulary must be taught 
in order for learners to understand the text?

Do you consider what phonological awareness/ 
phonics must be taught each week?

Do you consider what phonological awareness/ 
phonics must be taught each week?

Do you build on the knowledge and skills learners 
have already developed in isiZulu?

Do you include assessment activities in your 
planning?

Do you use the results of assessment to inform
your planning (e.g. do you include revision activities 
where necessary)?
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Reflect on your plan of action. Prioritise your goals. Think about how you will 

assess whether or not you have achieved your goals.
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