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1.   Introduction: Language 
proficiency�and�word�
knowledge

When the Zenex Literacy Project was still in its early planning 

stage, teachers at the project schools were asked what they 

would like from the project. The majority of teachers said that 

they wanted assistance in improving their language proficiency, 

especially in English. Zenex thought long and hard about this 

challenge and, based on research evidence, decided to adopt a new 

and exciting approach to improving teacher proficiency – by helping 

teachers build up their vocabulary, in both the home language and 

the additional language. The reason for this, as will be explained 

more fully in §2 below, is that knowledge of words in a language 

correlates very strongly with all aspects of language proficiency 

– in both a home language and in an additional language. It also 

correlates with general knowledge. People who know more words 

are smarter, better at what they do and more self-confident!

South Africa needs excellent Foundation Phase teachers since it is 

at this early stage of schooling that strong literacy and numeracy 

foundations are built for life-long learning. In order to be a good 

Foundation Phase teacher you need to become an expert reading 

teacher. The Zenex Literacy Project has two main aims: it aims (i) 

to help you become an expert reading teacher, and it also aims to 

help you become a reading teacher (ii) who is smart, knows a lot of 

words and is self-confident!

The purpose of Unit A3 is to increase your understanding of the 

nature of vocabulary knowledge, how it develops, what factors can 

facilitate – or even block – word learning, and what strategies you 

can use to help you become a more efficient word learner. We will 

Correlates verb 
to have a close 
relationship or 
connection
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also help you set your own goals for developing your vocabulary in 

isiXhosa and English, and provide guidelines on how you can plan 

your personal vocabulary development over the next three years. 

Your coaches will also encourage and support you in this important 

mission. There will also be prizes for teachers who show the most 

learning initiative or vocabulary improvement during the year!

In writing this section, we have drawn on research into vocabulary 

development. The information in this section is therefore evidence- 

based. Although much of this research has been done on vocabulary 

development in English, as a home language and as an additional 

language, we have adapted it to fit the South African schooling 

context. Research on vocabulary development in African languages 

is slowly emerging. We also draw your attention to common 

principles underlying vocabulary development in both a home 

language and an additional language.

We’ll continue to discuss the joys and challenges of vocabulary 

development throughout the Zenex Literacy Project. We hope that 

we’ll all learn from each other and deepen our understanding of 

vocabulary in knowledge in isiXhosa, isiZulu and English. In the 

process you will also become an expert vocabulary teacher, to the 

great benefit of all your learners!

Evidence-based 
adverb using the 
best available 
research results 
(evidence) when 
making decisions 
about doing 
something
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TEACHER ACTIVITY 1

2.   What is vocabulary and 
why�is�it�important?

Discuss in your groups:

1. What is vocabulary?

2. Why is it important in life and for learning? 

Report back to the class.

Vocabulary refers to the words in a language and our knowledge 

of them. This includes words�on their own, phrases (two or more 

words that often occur together, e.g. under the circumstances, in 

the process, with regard to) and idioms (an expression whose 

meaning cannot be worked out from its separate parts, e.g. I wash 

my hands of the matter).

Vocabulary is very important because without words, we cannot 

communicate or understand things. Consider the following few lines 

of poetry in (a):

(a)   Scintillate, scintillate, globule vivifi c
Fain would I fathom thy nature specifi c; 
Eerily poised in the ether capacious 

Strongly resembling a gem carbonaceous.

Maybe you had diffi culty following the gist of the poem? This is not 

surprising, since it is written with words that are not commonly 

used. However, I’m sure you know the poem very well when it 

appears in its more familiar version in (b):

I�wash�my�hands�
of the matter 
idiom: to have 
nothing to do with 
something

Gist noun the 
overall meaning



4
MODULE A3

Teacher development: 
Building vocabulary in HL and FAL

MODULE A3
Teacher development: 

Building vocabulary in HL and FAL

TEACHER ACTIVITY 2

(b)   Twinkle, twinkle little star 
How I wonder what you are 
Up above the sky so high 

Like a diamond in the sky

When we compare these two examples of text we see how easily 

our understanding can be affected by knowledge of word meanings. 

The philosopher Von Wittgenstein made the famous observation 

that “the limits of our language are the limits of our world”. If we 

don’t know the words for things, ideas and concepts then we can’t 

talk about them and our knowledge of the world is narrow and 

limited.

Research shows that knowledge of vocabulary is the very core of 

language profi ciency, whether we are referring to home language 

profi ciency or additional language profi ciency. Knowledge of 

vocabulary is very strongly related to oral language profi ciency 

(i.e. spoken language), to listening comprehension, to reading 

comprehension and to writing ability. Thus, a person’s knowledge 

of vocabulary is very powerful evidence of how well that person will 

follow a conversation or comprehend a text. This is true even of 

home language profi ciency.

Discuss in your groups:

1.  What kinds of words do you use every day: –in your 

home language? –In English?

2.  Do you feel that you have a good vocabulary: –In 

your home language? –In English?

3.  Are you motivated to improve your vocabulary? How 

strongly? 

4.  How do you learn new words? 

5. What are your challenges?

Report back to the class.

The very core 
phrase: the 
foundation, the 
most important 
part
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The Zenex Literacy Project is unique in that it is designed to help 

you improve your language proficiency by focussing on building 

up your vocabulary, in both your home language and in English. If 

your vocabulary increases in both languages, then your proficiency 

in all other aspects of these languages will also improve. This is a 

very exciting component of the Zenex project and we hope that you 

will find this an interesting and stimulating journey! However, to 

properly benefit from this vocabulary building initiative, there are a 

few things you need to understand about vocabulary development 

so that you can become a more efficient manager of your own 

vocabulary development and, in the process, also become a more 

professional expert reading teacher. Important issues in vocabulary 

learning are discussed in the sections below.
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3.   Principles of 
vocabulary�knowledge

As soon as we start thinking or talking about vocabulary, a lot of 

questions come to mind: What exactly is a word?  What does it 

mean to ‘know’ a word? How many words should we know? What 

is the best way to learn new words? These are not easy questions 

to answer. In finding answers to these questions, you will discover 

that vocabulary knowledge is more complex than it seems at first.

Although we all have a general understanding of what a ‘word’ is 

(e.g. a group of letters referring to something and separated by 

spaces on either side), the concept of a word differs, depending 

on type of language. English and Afrikaans belong to a family of 

languages called isolating languages. In these languages words 

basically  ‘stand  alone’  and  they  can  have  different  functions, 

such as article, noun, verb, adjective, preposition, etc.  Such words 

may contain affixes (e.g. a singular noun horse may take the plural 

suffix –s, or the verb gallop may have the simple past tense suffix 

– ed added). A sentence such as (c) contains a simple sequence of 

separate (‘free’) words in their traditional parts of speech:

(c)  The tired horses galloped down the dusty road

[article] [article] [adjective] [noun] [verb] [preposition] [article] [adjective] [noun]

In contrast, African languages are agglutinating languages 

where there are very few ‘free’ words. Instead, words consist 

mainly of roots and affixes. In other words, words in African 

languages are made up from a rich and complex system of 

morphemes. In addition, grammatical categories such as adjectives 

or prepositions do not really exist in the African languages; the 

adjective characteristics of nouns are expressed in relative clause 

constructions. Thus, the isiZulu version of sentence (c) is:

Affixes noun a 
general term to 
include prefixes, 
infixes and 
suffixes

Morpheme noun 
the smallest unit 
in language to 
carry meaning
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(d) Amahashi akhathele aholobha emgwaqweni oluthuqusi

Horses that-are-tired they-galloped down-the-road that-is-dusty

[noun class][relative clause][verb] [locative] [relative clause]

Thus, knowing a ‘word’ in English and isiZulu can mean different 

things. Although akhathele is a word that is separated by spaces 

on either side, the morphology of the word also needs to be 

understood in order to know what it means. In African languages, 

knowing a ‘word’ involves knowing word stems and the rich system 

of grammatical morphemes in the form of prefixes, infixes and 

suffixes.

Worldwide, much of the research on vocabulary development 

has been done on isolating languages such as English. Despite 

differences between isolating and agglutinating languages, many 

of the principles underlying vocabulary learning are the same in 

languages throughout the world, whether we learn these languages 

as home or additional languages. Learning the principles underlying 

vocabulary building will help you become a better, more informed 

and more efficient word learner yourself. For example, there are 

four different relationships underlying words and the concepts that 

they represent, as shown here with reference to the weather:

1. Known word/ known 

concept

e.g. weather, rain, clouds

2. New word/known 

concept

e.g. meteorology, precipitation, 

cumulo-nimbus

3. Known word/ new 

concept

e.g. pressure, storm warning, 

global warming

4. New word/new concept e.g. ozone depletion, humidity, 

hygrometer

How many of these words do you know in your home language and 

English? How many do you know in English only, but not your home 
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language, or vice versa? When young children learn new words, 

they also need to acquire the concepts underlying the words. As an 

adult word learner you have the advantage of already having quite 

a large conceptual base, and in the course of your life you may 

need to learn new words in isiXhosa or English to map onto known 

concepts, as in 1 and 2.

In the third relationship, you may already know common words 

in English and isiXhosa but as you learn more about a subject and 

become more specialised in a field (as an expert reading teacher, 

for example!), you will need to refine your word knowledge in 

isiXhosa and English so that you can learn the precise meanings of 

words as they are used in a specific way. For example, we may talk 

about “the pressures in our lives” but when we talk about pressure 

in relation to weather, we refer to a very specific type of pressure 

known as barometric pressure. Every content subject (e.g. maths, 

physics, biology, economic sciences, early child development) has 

words that fall into this relationship.

The fourth type of relationship can sometimes be the most difficult, 

when we encounter new concepts and need to learn new words that 

represent these concepts. You may need to do this in both Home 

Language and English, or in just one of the languages. In such 

cases, you may learn the new word easily enough but it may take 

a while to really grasp the underlying concept. Talking and reading 

about the concept in different ways helps you to better understand 

the concept so that you can map the new word onto it correctly.

For the past four decades powerful computer technology has been 

used to do research on words in a language, how words ‘behave’ 

(i.e. how words are used by speakers), how often they occur 

and where they occur (e.g. whether they occur more in spoken 

language or in written language), in what genres of language they 

occur (e.g. conversations, meetings, on the radio, on TV chat 

shows, in churches, in novels, newspapers, magazines, policy 

documents, scientific research, etc.). This research provides 

Take�a�while�
take longer than 
expected

Corpus 
Linguistics 
is the branch 
of study that 
uses computer 
technology to 
study language 
and vocabulary 
use



MODULE A3
Teacher development:  

Building vocabulary in HL and FAL
9

MODULE A3
Teacher development:  

Building vocabulary in HL and FAL

valuable information and evidence for people working in the field 

of vocabulary development. Research by cognitive psychologists on 

how memory works also provides us with valuable information on 

how best to learn new words.

Answers to important questions such as What does it mean to 

know a word? How many words should I know? Which words are 

important to know? What factors will help me learn new words? 

will be discussed in the sections below. Hopefully by the end of this 

section you will become more knowledgeable about vocabulary. 

Hopefully, too, your motivation to build up your own vocabulary 

(and concepts) will also catch fire, and during the course of the 

next three years the size and depth of your vocabulary in isiZulu 

and English will increase steadily!

3.1   The role of exposure in 
developing vocabulary 
knowledge

It is estimated that children from about Grades 1-9 learn on 

average about 2,000-3,000 new words each year. That’s about 5-8 

new words a day! However, these are rough estimates. There are 

very large vocabulary differences between children, depending on 

their home backgrounds. There are also large differences between 

adults who speak the same home language and their knowledge 

of vocabulary in the home language. For example, a professor of 

isiZulu language and literature is likely to know far more words 

in his home language than a construction worker whose home 

language is isiZulu, even though they may both have been born in 

the same rural area of KwaZulu-Natal. Why is this so?

Exposure noun 
being laid open to 
something
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Q:    What‛s the main reason for differences between 

people who have large vocabularies and those with 

small vocabularies?

A:   : Richness of exposure to language!

Research from around the world shows three common trends:

i. Children who come from homes where there is a lot of rich 

language use know many more words than children who 

come from homes where there is little meaningful language 

interaction between adults and children.

ii. People who read a lot (in any language) always have much 

larger vocabularies than people who don’t read.

iii. Poverty can have a negative effect on vocabulary 

development.

Children who come from poor communities usually have smaller 

vocabularies than children who come from higher socio- economic 

communities. These vocabulary differences can have a big infl uence 

on how well children do at school.

What the three trends above show us is that exposure�to�

language (i.e. contact and experience with a language) is very, 

very important in vocabulary development. There is nothing 

‘wrong’ with people who come from poor homes or with people 

who don’t read a lot: the main difference lies in the richness of 

their exposure to their home language, as well as their exposure to 

additional languages in their communities.

Trends noun 
pattern or course 
of behaviour
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PRINCIPLE #1: In order to learn new words and build up 

your vocabulary knowledge, you need exposure�to rich 

language use on a regular basis. This applies to both your 

home language and to English. More exposure = more 

opportunities for word learning.

3.2���The�role�of�word�frequency 
in developing vocabulary 
knowledge

Every language in the world contains many hundreds of thousands 

of words. English, for example, is considered to have two or more 

million words. The Oxford English Dictionary contains over 625,000 

word forms – and this is without scientific and technical terms, 

of which there are well over a million. Obviously, it would be an 

impossible task to know all the words in a language! It is estimated 

that by the time they leave high school, home language speakers of 

English will know about 40,000-50,000 words. University students 

for whom English is an additional language need a vocabulary of 

about 8,000-10,000 words in order to understand lectures and read 

their textbooks with comprehension. Their vocabulary is expected 

to grow much larger during their undergraduate years. Highly 

educated people with very large vocabularies are estimated to 

know about 100,000 words or more.

Given the millions of words that exist in English, the burden of 

learning new words for people for whom English is an additional 

language can seem very challenging. You may be wondering where 

to begin and which words you should learn! Don’t worry too much. 

The frequency with which words occur and the kinds of words we 

need for our everyday lives and our work purposes helps us focus 

on words that are important for our context. 

Frequency noun 
the amount of 
times something 
occurs

Undergraduate 
noun/adj the 
3-4 years spent 
studying at 
university before 
getting a degree
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Corpus linguistic research has shown that there are important 

differences  between spoken  (or  oral)  language  (the  

language that we use when we speak and listen) and written��

language (the language of reading and writing). This applies 

equally to the home language and the additional language. 

Although both spoken and written language share the same 

language structures, the differences between them have important 

consequences for vocabulary learning. Look again at the two 

different versions of the same poem in (a) and (b) in §2 above. 

The words in (a) are ‘big’ scientific words that we do not use in 

our everyday conversations with friends and family. Because these 

words are not used regularly in everyday conversations, they are 

called low�frequency�words.�In contrast, the words in (b) are 

common words that we use in everyday conversations. Because 

these words are used so often, they are called high�frequency�

words.�There is a core of about 2,000-3,000 high frequency words.

High frequency words occur commonly in spoken language. These 

are words that refer to everyday things and events (e.g. children, 

man, woman, food, clothes, radio, talk, jump, come, run, pretty, 

small, big, wide, good, etc). High frequency words also include 

function words (i.e. words such as the, an, and, so, because and 

prepositions such as in(to), on(to), through, by, under, with etc). 

In English there is a list of the 2,000 and 3,000 most frequent 

words used. This is included in Appendix B, at the end this manual, 

for you to consult and use as a resource for your own learning and 

teaching.

After the 3,000 word frequency level, words occur far more in 

different  genres of written language than in spoken language, 

e.g. in fiction books (storybooks, novels), and in non-fiction such as 

textbooks, newspapers, magazines, the internet, etc. Oral/spoken 

language�is�no�longer�an�adequate�source�of�word�learning!�

There is a very strong relationship between reading and vocabulary. 

People who read a lot become good readers. The better they 
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become at reading, the more they read. The more they read, the 

more they are exposed to a wide variety of words in the language 

beyond the 3,000 high frequency word level.

Between the high frequency words and the low frequency words 

are a core of about 570 academic�words.�These are words that 

occur in educational or scientifi c contexts, across different content 

subjects, such as hypothesis, defi nition, theory, research, etc. They 

are not specialist terminology, but general ‘scientifi c’ words used 

to talk about things and issues in the different content subjects. 

Knowledge of these words is especially important for reading and 

understanding textbooks and for ‘reading to learn’. The list of 

academic words (called the academic word list – AWL) is given in 

Appendix C.

The frequency of words at different levels is represented in a 

vocabulary pyramid in Figure 1. There are a small number of high 

frequency words at the top of the pyramid, and the rest of the 

thousands of words at lower frequency levels occur elsewhere in 

the pyramid, as shown in Figure 1 below.

Figure 1: Word frequency levels in the vocabulary pyramid

Words that occur in 
written language/

in books; words not 
often used in everyday 

spoken language

Words that occur in 
educational contexts 
in both spoken and 

written language (e.g. 
in lessons & textbooks)

Words that occur 
frequently in everyday 
oral/spoken language

10,000

5,000

words
(±1,000)

3,000 academic

1,000 - 2,000
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Looking at this pyramid, it is easy to see that if you want to grow 

your word power, you will need to turn to written language for 

exposure to the kinds of words that occur in books. If you do not 

read, you will deprive yourself of opportunities to expose yourself 

to the majority of words in the language!

Knowledge of words at the 5,000 word level has been found to be 

very important in reading. This is the ‘magic’ level that gives you 

enough word power to push you to a higher level of learning and 

understanding. These kinds of words occur commonly in books but 

not so commonly in everyday spoken language.

Children very soon learn the high frequency words in their home 

language. This is because they are exposed to these words from 

an early age and hear them in the language spoken around them. 

People who learn English as an additional language are encouraged 

to learn these 2,000-3,000 words as quickly as possible because 

knowledge of these words enables them to follow and participate 

in fairly simple and straightforward conversations on everyday 

topics. Exposure to oral/spoken language will facilitate the learning 

of these high frequency words. However, high frequency words 

also occur in written language, so speaking and listening as well as 

reading are good sources of exposure to these words.

Q:   How do I know if I have good enough knowledge 

of the high frequency words?

A:   If you score 85% or more on a vocabulary test 

containing high frequency words, then you have 

mastered the high frequency words!
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TEACHER ACTIVITY 3 (at home)

Although it is very important to know the most frequent words in 

a language, after the age of 10 children need to develop a much 

larger vocabulary in order to cope with the increasing pressures of 

school. From Grade 4 onwards, children are exposed to different 

subjects such as social or environmental studies, economics, and 

so on, they start using textbooks, and they start using reading 

as a learning tool since they need to ‘read to learn’ effectively 

and with understanding. Exposure to mainly oral language is no 

longer suffi cient. One needs to become a  reader to develop a large 

vocabulary.

PRINCIPLE #2 Exposure�to spoken language is not 

enough. In order to learn new words and build up your 

vocabulary knowledge beyond the 3,000 word frequency 

level, you need to read. Reading�exposes�you�to�words�

that do not occur in everyday oral language. This 

applies to both your home language isiXhosa and to 

English.

1.  Use Appendix A to keep a diary of the things you do in a 

week, and the amount of time you spend reading. 

2.  Think about other times when you can read.

3.  Decide on some ways in which you can fi t vocabulary 

learning into your weekly schedule. Keep thinking about 

this as you learn about different ways of learning and 

strategies for improving your vocabulary.
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TEACHER ACTIVITY 4

4.   Different aspects of 
vocabulary�knowledge

Read this section to fi nd the answers to the following 

questions:

1.  Must all the new words I learn become part of my 

active vocabulary? 

2.  How many words should I, as a FP teacher know, in 

Home Language and English?

3.  Must I learn all the members of a word family when I 

learn a new word?

When can we say that we ‘know’ a word? Acquiring knowledge of a 

word is quite a complex process because there are many different 

ways of knowing a word. Take for example the word contemptuous. 

If you know this word, then you can easily recognise it from other 

similar words (e.g. contentious; contiguous; contemplative) and 

you may even be able to spell it; you may also recognise its word�

part (e.g. we can tell that contemptuous is an adjective because 

many adjectives in English end with –ous, e.g. famous, gorgeous, 

monstrous), and you will know that it means ‘scornful, with 

contempt’. If you really know this word well, you will probably use 

it in your own speech or writing.

There are thus different ways of knowing a word, which range on 

a continuum from never having heard or seen a word to knowing 

more or less what is means, to being able to use the word correctly 
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in speech or writing or understand it appropriately when heard or 

read. In this section we are going to look at three different aspects 

of word knowledge, namely the difference between passive and 

active word knowledge, word size and word depth.

4.1   Passive and active vocabulary 
knowledge

Passive word knowledge is when you know the meaning of a word 

but you don’t actually use that word in your speech or writing. 

It is also referred to as receptive word knowledge. If you come 

across the word hazardous you may know that it means ‘dangerous’ 

but it’s not a word that you tend to use. Maybe you use the more 

common word dangerous?

Active word knowledge, as the word suggests, is when you 

actually use the words you know in your speech or writing. It is 

also referred to as productive word knowledge. For example, you 

may tell your child not to cross the road on her own because It is 

too dangerous, but you may tell your husband to Please store the 

rat poison out of reach on a high shelf in the garage because it is 

hazardous.

Q:   Must all the new words I learn become part of my 

productive word knowledge?

A:   No, not necessarily. Your receptive word 

knowledge is always much larger than your 

productive word knowledge, in both your home 

language and additional language. This is normal. 

Many of the low frequency words you come 
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to know, especially around the 8,000-10,000 

word levels, may be part of your receptive word 

knowledge. These are not common words but 

knowing them receptively improves your reading 

and listening comprehension!

4.2   Size of vocabulary

It is obviously diffi cult to count exactly how many words we know. 

How we count words also depends on how we defi ne words. If we 

know the word common as well as its opposite uncommon, does 

this mean that we know one word (but two versions of it), or do we 

know two separate words? Vocabulary size refers to how many 

words a person knows, more or less. Size of vocabulary is also 

called breadth of vocabulary knowledge.

Obviously it would take too long to count all the words we know 

in a language, but vocabulary tests have been designed, based on 

carefully researched frequency studies of words, to see how many 

words we know in a given context from a representative sample. 

This can give us a rough estimate of how many words we know at 

the different frequency levels.

Q:   How many words should I, as a Foundation Phase 

teacher, know in Home Language and English?

A:   There has been very little research on norms for 

vocabulary knowledge in African languages so it‛s 

diffi cult to say. Obviously, the more words you 



MODULE A3
Teacher development: 

Building vocabulary in HL and FAL
19

MODULE A3
Teacher development: 

Building vocabulary in HL and FAL

know, the smarter you become as a teacher! For 

English, ideally you should be able to perform at 

mastery level (i.e. 85%) for the 2,000 and 3,000 

word levels by the end of the fi rst year of the 

project. You also need to know words quite well at 

the academic and 5,000 word levels. You can set 

your own goals for these levels each year and see 

how your work knowledge has grown by the end 

of the Zenex project!

The Zenex Literacy Project will give you an opportunity for you to 

assess your vocabulary size in English. This will give you a clear 

idea of where you have achieved mastery of words at a certain 

frequency level and which areas you still need to focus on.

4.3���Depth�of�vocabulary�knowledge

Simply knowing lots of words is not enough. In order to use words 

correctly and to properly understand spoken or written language, 

we also need to have quite a good idea of what a word means. 

Depth of vocabulary refers to how well we know words. Can we 

recognise the word fast and accurately? Can we spell it? Do we 

know its meaning? What connotations does it have? For example, 

the adjectives slim and skinny both have the meaning of not being 

fat, but slim has a more positive connotation (neither fat nor thin), 

while skinny has a slight negative connotation (a bit too thin).

To complicate matters, many words are polysemous, which means 

that they have many different meanings. For example, the word 

light can mean many different things, depending on the context in 

which it is used:

Connotations 
noun positive or 
negative meanings 
suggested by a 
word

Polysemous adj 
poly is a Greek 
stem meaning 
‘many’
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1. light = not heavy (The suitcase he carried was very light)

2. light = a pale shade of colour (she wore a light blue dress)

3. light = a source of illumination (the light from the sun/candle)

4. light = moderate (He ate a light meal before his meeting)

5.  light = free from worry (The exams are over and I feel 

lighthearted)

6. light = a small quantity (a light rain/ a light wind)

7. lite = low in fat (lite yoghurt)

Children who are learning English as a home or AL are likely to 

learn the first three meanings of the word light first because those 

are the meanings that occur most frequently. The other meanings 

of light will be acquired later, as their exposure to the language 

increases. For example, to be lightfingered can mean to be a 

pickpocket, to steal things from people’s bags or purses. This has 

a negative connotation. However, if we are referring to pianists, we 

can describe them as being lightfingered, meaning they play the 

piano with light and nimble fingers. This has a positive connotation. 

To be lightheaded means to feel dizzy.

A very important term that is used when we talk about vocabulary 

size is that of a word�family. This refers to the base form of a 

word (e.g. its stem or root) and the inflected and derived word 

forms asso- ciated with it. For example, happy (adjective), unhappy 

(adjective), happily (adverb) and happiness (noun) belong to the 

same word family. If you know the meaning of one of the words in 

a word family then this increases your ability to infer the meaning 

of the other members of the word family.

Some word families may only have 2 or 3 members, but some word 

families can be quite large. Consider the word family of a verb with 

its inflections: infer (base verb), infers (present tense 3rd person, 

as in he/she infers), inferred (past tense), inferring (continuous); 

Nimble adj doing 
something fast 
and gracefully
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here are the derivations: inference (noun), inferential (adjective), 

inferentially (adverb). By identifying the base word in an unfamiliar 

word, you have a good chance of working out its meaning. This is 

especially important in agglutinating languages such as isXhosa. 

For example, if you already know the meaning of create, then 

it is easier to work out what is meant by creativity if you read a 

sentence such as The creativity of the artist was clearly seen in his 

beautiful painting.

Q:   Must I learn all the members of a word family 

when I learn a new word?  That sounds like a lot 

of extra work!

A:   Well, you don‛t have to learn ALL the members, 

but if you‛re going to the trouble of looking up a 

new word in a dictionary, take note of some its 

family members. For example, if the word you‛re 

looking up is a noun (persistence), check to see 

if it also has a verb (persist) or an adjective 

(persistent). That way you kill three birds with 

one stone! What seems like extra work now may 

in the long run actually be a more effi cient way of 

learning new words.

Our vocabulary knowledge grows throughout our life time and as 

it grows it deepens. Even as adults, we continue to add new words 

to our vocabulary. We do not necessarily learn the meaning of 

new words all at once. The process of learning a new word can go 

through different stages.

In the long run in 
the long term
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Stage 1: You have never heard or seen the word before.

Stage 2: You recognise the word and have heard/seen the 

word before but you don’t know what it means.

Stage 3: You recognise the word in context as having to do 

with X; you may have a broad understanding of 

the word.

Stage 4: You know the meaning of the word well; you have 

specific knowledge appropriate to the context.

Stage 5: You use the word productively in your speech and/

or writing.

Because our receptive knowledge of words is always greater than 

our productive knowledge, our receptive knowledge of words 

may be at Stage 3 or 4. If you have achieved mastery of the high 

frequency words at the 2,000-3,000 word level then you will be 

at Stage 5 of word knowledge because these are the words that 

you use in your everyday speech and writing. As you work on 

building your word knowledge through the year, try to aim to have 

knowledge of words at Stages 3-5.
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TEACHER ACTIVITY 5

5.� � �How�do�we�acquire�
vocabulary?

Think about, or discuss, the following:

1.  How do we acquire vocabulary?

2.  What is the difference between incidental learning 

and explicit teaching or learning? 

3.  What do we mean by ‘academic words’?

Your aim in the next three years is to build up your vocabulary 

knowledge in Home Language and in English. How can you best 

do this? What can we learn from research in this regard? If we 

consider that learners on average learn about 2,000-3,000 new 

words a year, one cannot help wondering: How does this happen? 

Even if a teacher diligently teaches her class 5 new words every 

day of the week (=25 words a week), there are only about 38 

weeks of the year in which teaching happens, so that amounts 

to 25 words x 38 weeks = 950 words a year. What about the 

remaining 2,050 words? Who teaches them?

Research shows us that there are two fundamental ways in 

which word learning happens, namely through incidental and 

through explicit�learning. Both ways have their advantages and 

disadvantages, as discussed in the sections below.
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5.1���Incidental�word�learning

Incidental learning refers to a situation where you learn 

something by chance, without the specific intention to learn it. In 

other words, you learn one thing while doing something else. For 

example, you may be enjoying a TV programme (main purpose) 

but you hear a new word during the programme and get a general 

idea of what it may mean (incidental learning).

Research shows that most of our words are learned through 

incidental learning. It is estimated that between 1,500 to 2,500 

new words can be learned through incidental learning per year. 

However, how much incidental learning occurs depends on 

exposure�to�language. The more we are exposed to rich 

language input, the greater the chances of incidental learning are.

Much of the incidental learning that happens in the preschool 

and early school years happens on exposure to everyday spoken 

language. Once children learn to read and write, their exposure to 

language doubles, for they now get exposure to both spoken and 

written language. After about the age of 10 years, most of the new 

words that children learn are acquired through reading, not through 

spoken language. The implications are clear: Children who don’t 

read are never going to develop large vocabularies.

People who read a lot acquire many more new words than people 

who do very little reading. Reading is the most powerful means 

of incidental word learning available. The main reason for this is 

that reading exposes you to rich language input. For example, 

in one study done in the United States of America it was found 

that Grade 5 children who read at least 14 minutes on average a 

day outside of school (e.g. at home) knew far more words than 

Grade 5 children who only read about 1 minute a day on average 

outside the classroom (e.g. reading a TV programme, or newspaper 

headlines). It was also estimated that the Grade 5 children who 

read 14 minutes a day outside of school were exposed to about 
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2,5 million additional words a year, compared to the children who 

only read about a minute after school, who were exposed to a mere 

52,000 additional words a year. Being exposed to an additional 2,5 

million words a year is a much richer exposure and provides plenty 

of opportunity for incidental word learning!

PRINCIPLE�#3:�Most�of�our�word�learning�occurs�

incidentally. Research all over the world consistently 

finds that reading is the most powerful tool for vocabulary 

learning, and most of that learning happens incidentally.

To�increase�your�word�power,�you�need to increase 

your opportunities for incidental learning.

There are several advantages of incidental word learning through 

reading. Firstly, because the language is written, you have the 

advantage of seeing the word and you can return to it to check 

its shape and spelling. Hearing a new word in speech may be 

more difficult as it is so fleeting. You may forget what it sounded 

like and you may not always be able to ask the speaker to repeat 

himself/herself (e.g. if you’re watching TV). You also don’t get to 

see the word, so you may not recognise it when you encounter 

it later in writing. Not seeing the word reduces your chances of 

becoming familiar with its spelling (knowing how to spell a word 

is part of depth of word knowledge). Secondly, the advantage of 

incidental word learning through reading is that you have plenty 

of opportunities to encounter new words over and over again, and 

each time you encounter the word, your chances of moving from 

Stage 2 to 3 and then on to 4 increases.

Research also shows that although we can learn a new word 

incidentally on one exposure only, we usually need to be exposed to 

a new word at least 6-10 times before incidental learning happens. 
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However, if you read every day, this increases your chances of 

meeting that new word several times over the course of several 

weeks and months.

Remember — there can be no incidental learning without exposure, 

either to oral or written language. To increase your opportunities for 

incidental word learning, make sure that you put in at the minimum 

10-15 minutes of uninterrupted reading a day. The aim of the 

reading is to focus on meaning/the message without stopping every 

few minutes to look up new words.

5.2���Explicit�word�learning

Explicit�learning refers to a situation where you learn something 

deliberately, and your learning is intentional and goal focussed.  In 

the case of explicit word learning, for example, you follow a specific 

programme that enhances your vocabulary knowledge and you set 

yourself specific goals (e.g. to learn x new words a week). Given 

that there are 52 weeks in the year, this means that if you aim to 

learn 10 new words a week, you can learn  520 new words through 

the course of the year. This may not seem like a lot of words, but 

rest assured - it is a substantial amount of new words!  And if, as 

we suggested above, you also take note of other members of the 

same family, this can potentially triple the new words you explicitly 

learn (i.e. 520 x 3 = 1,560).

Although we can’t learn as many words through explicit learning 

as we can through incidental learning if we read regularly every 

day, the benefit of explicit word learning is that it provides an ideal 

opportunity for deepening our knowledge of words.

In order to properly benefit from explicit word learning we 

recommend the following as guidelines:

• Decide how many new words you would like to explicitly learn 

Enhances 
verb improves, 
increases
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per week.  Do not make this amount unrealistically high (it is 

unlikely that you will manage 20 new words a week!), but do 

not be lazy and  make it too low (4 new words a week only 

amounts to little over 200 new words over a whole year).

• Make time each day or week to learn these new words. Keep 

a notebook especially for this purpose so that you can consult 

it on a regular basis and refresh your memory.

• Buy a ‘sticky’ notepad from CNA and write the new words 

on sticky notes. Stick them up in your bathroom so that you 

can learn the new words while you brush your teeth, or stick 

them on your fridge so that you can revise them every time 

you open the fridge door!

• You will need to be disciplined and keep yourself motivated. 

Don’t feel overwhelmed - learn new words one week at 

a time (keep your eyes on one of those prizes that the 

project is offering; impress your coach/your spouse/

your HOD; challenge yourself and feel that sense of pride 

and accomplishment in feeling your language profi ciency 

increase!)

In the next section we give you more tips and explain some 

strategies that you can use to broaden and deepen your knowledge 

of these words and to remember their meanings.

Q:   What about academic words? Does a Foundation 

Phase teacher need to know these kinds of words?

A:   The term ‘academic words‛ makes it  sound as 

if these words belong in a university. Actually, 

they are very important words that occur in 

the schooling context, in both primary and high 

school across all content subjects. These are 

ideal words for teaching and learning explicitly. 

Keep your eyes 
on phrase: stay 
focused on
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The 570 most common academic words occur in 

the Academic Word List in Appendix C at the end 

of this module. Learners need to start learning 

these words in primary school already, so it is 

important for Foundation Phase teachers to know 

these words. Knowledge of these words also helps 

you in your professional development as it helps 

you understand teaching materials and policy 

documents such as CAPS.
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TEACHER ACTIVITY 6

6.   Tips for building 
vocabulary 

(Task to do at home)

1.  Read through Section 6 of the manual and make brief 

notes of the tips and strategies it contains. 

2.  Work through the exercises in Appendix F at the end 

of this manual.

3.  Decide on some ideas and strategies which you think 

will work for you. 

4.  Make a plan for using them. 

5.  Keep your notes and refer to them as you work on 

your vocabulary.

Foundation Phase teachers are extremely busy people with lots 

of responsibilities. Maybe you’re feeling a bit overwhelmed at this 

point and wondering how you are supposed to increase you word 

power in addition to becoming an expert reading teacher! What 

kinds of things will help you to learn and remember new words?

In this section we turn your attention to ways in which you can 

deliberately and carefully plan your vocabulary building programme, 

we suggest how you can increase your exposure to rich language 

input to improve chances of incidental learning, and we describe 

vocabulary strategies that can help you learn and remember new 

words through explicit learning.
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The Zenex Literacy Project, via the teaching materials, the training 

sessions and your relationship with your literacy coach, provides 

tips and guidelines for a framework for your word learning 

programme. However, ultimately it is up to you to design your own 

tailor-made vocabulary programme that is feasible, do-able, and 

fits into your life style.

6.1���Word�awareness

There are two concepts associated with successful learning, namely 

noticing and being aware. The noticing hypothesis in language 

learning argues that we cannot learn anything properly unless 

we first notice what it is we want to learn. What has been your 

response to new words in the past? Did you let them just ‘wash’ 

over you? Did you perhaps tune them out? In the following weeks 

and months we would like you to start a new habit, that of taking 

notice of words, really hearing or seeing them, writing them down, 

looking at them, thinking about them, saying them to yourself, 

playing with their sounds and spelling, and above all, enjoying 

words! Share new words with your learners, with your children at 

home, with your partner or spouse, with colleagues, with pets at 

home! Let words become your new hobby.

In addition to noticing words, especially new and unfamiliar 

words, you also need to develop awareness of how you learn. 

Metacognitive�awareness�(metacognition = noun) refers to our 

ability to be aware of what we are doing when we engage in tasks, 

being aware of how we do things, how well we do them, and our 

ability to self-regulate ourselves so that we can ‘fix up’ when things 

go wrong. Research shows that successful learners have better 

metacognitive awareness than unsuccessful learners. As an adult 

learner embarking on a new vocabulary building journey, you need 

to raise your awareness of words, what you do when you encounter 

them, how you learn them, your past attitude to new words, and 

Hypothesis 
noun theory; 
explanation that 
can be tested by 
research

Encounter verb 
meet with

Feasible adj can 
be done; suitable
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what kinds of strategies work for you or not. Reflect on what you 

do and how you do it and how you can adopt fix-up strategies when 

your learning is not successful. In her research Pretorius (2005) 

found that some students often spent quite a lot of time and effort 

looking up the meanings of new words in a dictionary when reading 

their textbooks (a good thing to do!), but they seldom wrote down 

the words and meanings anywhere (not so good!). A day or two 

later they had forgotten the meaning of the word that they had 

looked up. They thought they were doing good by looking up words 

in a dictionary (that’s what good students do, after all!), but they 

did not reflect on what else they should have been doing, they 

weren’t aware that simply looking up the word was not an effective 

way of learning new words and so they didn’t adopt a fix-up 

strategy to change this habit with a more successful way of dealing 

with new words.

Writing down a word you have looked up, noting its family 

members, adding an example, trying to remember the word for 

later use – all these activities engage your cognitive processes 

at a much deeper level than simply looking up a word, and this 

facilitates your learning of the new word.

PRINCIPLE #4: The more deeply we�can�engage�our�

cognitive�processes,�the�more��successfully�we�can�

learn and remember things. The deeper your cognitive 

engagement with a word during explicit learning, the 

more likely you are too remember it. Deep engagement 

means you don’t just look at it: you also write it down, 

you think about it, you say it aloud to yourself. If you 

consult an electronic dictionary, you can also listen to its 

pronunciation.
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6.2   Being organised

In order to build up your vocabulary in your home language and 

in English, you will need to be well organised and work out a 

plan of action for yourself for the following three years. Research 

shows that students who are well organised are better learners 

than students who are disorganised. We suggest you follow the 

guidelines below:

•��Set�long-term�goals: First of all, look at your Language 

Quiz results and decide which levels of vocabulary you 

would like to improve and by how much – by the end of 

2015, 2016 and 2017 respectively. Make sure your goals 

are realistic. If you got 24% on the 10,000 word level 

in 2014 (rest assured, this is not unexpected or unusual 

if English is your second language!), don’t set yourself 

the goal of getting 70% in 2015. Remember, words at 

the 10,000 level are uncommon words and you build up 

knowledge of these words over many years of reading in 

English. A 5% increase at this level is far more realistic 

and do-able for the end of 2015. However, as an expert 

reading teacher, you should try and build up mastery of the 

2,000 and 3,000 word levels as soon as possible. It is also 

important to increase your knowledge of academic words 

and words at the 5,000 word level. Write down your goals 

so that you can be reminded of them and can check at the 

end of each year how well you have met your goals.

•��Set�short-term�goals:�Decide how many new words you 

want to learn a week (this is part of your explicit�word�

learning plan for each year). Here too, be realistic and set 

yourself a goal that you can cope with. Around 8-10 new 

words a week should be manageable.

•��Notebook: You need a notebook in which you write down 

all the new words that you come across. Decide what kind 
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of notebook will work best for you. A small pocket sized 

notebook that can fit into your handbag or trouser pockets 

will be handy and easily available (you can revise new 

words from it while you are travelling in a taxi or waiting 

for a meeting to start). 

 

It is advisable to enter new words in alphabetical order. 

When you enter a new word, write its meaning (in either 

isiXhosa or English), include one or two members of the 

word family (e.g. if your new word is a noun, take note 

if there is also a verb/adjective/adverb. If the word has 

a tricky pronunciation, write that down too, taking note 

where the main stress should fall (e.g. colleague = kol-

leeg, not ko-leeg). Finally, write out the word in a sentence 

so that you can see how it is used in context when you 

revise it. You can also a draw a little picture to help you 

remember its meaning, e.g. grumpy.  

 

Your notebook will need to be available for occasional 

checking by the Zenex project. We are interested to see 

what kinds of words you are learning and how many you 

have recorded over the project period! The Zenex project 

is also going to give prizes to teachers who learn the most 

words, so we need evidence of the words you have been 

learning!

•��Revision�time:�Set aside 5 minutes each day to revise 

new words that you have been learning that week – or 

in previous weeks. It’s no use writing down new words if 

you don’t take the time to learn them! You will also need 

to refresh your memory on words that you learned a few 

weeks/months previously. Decide what time of the day will 

be best suited for this quick activity – and then stick to it!

•�Use�sticky�notes: Buy a pad of sticky notes from the 



34
MODULE A3

Teacher development:  
Building vocabulary in HL and FAL

MODULE A3
Teacher development:  

Building vocabulary in HL and FAL

CNA and each week write up the new words and stick 

them around your house or office where you can see them 

easily. Store the old sticky notes in a shoebox – this can be 

your ‘brag box’. Your colleagues and your coach should be 

impressed at the end of the year by how many new words 

you have learned!

•  Dictionary: As a Foundation Phase Teacher and an expert 

reading teacher, dictionaries should already be part of 

your professional life. You should have a Home Language 

dictionary so that you can look up new words and expand 

and deepen your vocabulary in your home language. If 

possible, you should also try and purchase a bilingual 

English-isiZulu/isiXhosa dictionary. You should also have a 

good English dictionary. The Cobuild English dictionary is 

useful because it gives the frequency level of words. This 

helps you monitor at which word frequency level you are 

learning new words.

•��Word�buddy: Chose a person with whom you can work 

together and share new words. Your word buddy can be 

your spouse, a friend, a colleague at work – or even a 

child of yours (preferably a  child already in high school 

or older). Get together with your word buddy on a regular 

basis, show him/her your new words, discuss them, and 

you can even ask your word buddy to occasionally test 

your new vocabulary knowledge informally! You can even 

encourage and motivate your word buddy to also build their 

word knowledge, then you can share new words and test 

each other.

6.3   Extensive reading

As pointed out in §3.1 above, most of the new words we learn in 

life are learned incidentally, and after about the age of 10, the 

Extensive adj 
reading a lot, for 
pleasure, not for 
study purposes

Buddy noun a 
colloquial word for 
‘friend’
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major source for new words comes from the printed word rather 

than from oral language. In order to expand and enrich your 

vocabulary in the next three years in both your home language and 

in English, you will need to create opportunities to read extensively 

so that you can create plenty of opportunities for incidental 

learning. Remember the study in the USA where it was found that 

just 14 minutes of reading a day can expose you to about 2,5 

million words during the year! Below are some tips for how you 

can create opportunities to expose yourself to several million more 

words in your home language and in English and why it is important 

to do so!

•  Extensive  reading is  the  best  way  to  create 

opportunities for incidental learning. Extensive reading 

involves doing a lot of reading (at least 15-20 minutes a 

day) on a regular basis (i.e. every day). The main aim of 

extensive reading is reading for pleasure/ leisure. In other 

words, your focus while reading should be on meaning. 

If you are reading a storybook, this means following the 

story line. If you are reading a magazine article or a non-

fiction text, this means following the gist of what you’re 

reading. The aim is to immerse yourself in the language 

and the world of the text. Do not let your reading time 

be interrupted: do not read in front of TV, you will be 

distracted, and don’t continuously stop to look up a word in 

a dictionary. Keep reading, and focus on the story!

 

It doesn’t matter what you read, as long as you are 

reading at a level with which you feel comfortable. Do not 

try to impress your neighbours by reading Shakespeare! 

Shakespeare is hard work, even for mother tongue 

speakers of English, and requires ‘study reading’. Your aim 

instead is pleasure reading. If you enjoy love stories, then 

read a love story; if you enjoy sport, then get books on 

sport from your library or buy sporting magazines. Read 

what interests you.
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•  When you do pleasure reading, it is important to read books 

that you can cope with. Reading difficult books is uphill work 

and takes away the pleasure of reading. For example, if 

you know nearly all the words in a text (i.e. about 98% 

of the words), then you will understand the text well and 

have no problems with it. You will also be able to infer 

the meaning of unknown words more easily. However, if 

there are lots of words that you don’t know, then your 

comprehension will drop. Based on research from Corpus 

Linguistics, the following trends have been found:

Comprehension level Vocabulary 
coverage

Easy reading, without assistance (e.g. reading 
for pleasure)

98%

Adequate comprehension 95%

Marginal to poor comprehension 90%

Little of no comprehension 90%

(Hu and Nation 2000)

At the beginning of your word building programme, start your 

15-20 minutes of daily reading with fairly easy books – but not 

too easy!  If the books are too easy, then you won’t really learn 

new words, so select books that provide some challenges but 

that you feel you can cope with comfortably. As your reading 

improves and your word knowledge increases, you will find yourself 

selecting books that are more challenging.

•  Join your local  community library. Ask the librarians’  

advice about books and where to find the kinds of books 

in which you are interested. The Zenex Literacy Project 

expects all Foundation teachers to become active, card-

carrying members of a local community library. If there is 

not a community library near you, then speak to your coach 

about it so that an alternative solution can be found.

Uphill�work�
adj+noun difficult, 
challenging work
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•  Become familiar with the genre of children’s literature by taking 

out and reading children’s books in your local library. Community 

libraries always have a good supply of children’s books, ranging 

from books for preschool children to adolescents. There are also 

far more children’s books available in African languages these 

days than was the situation twenty years ago. In this way you 

will get to know different authors and illustrators. The language 

in children’s books is easy, repetitive and it provides readers with 

rich language input. In fact, as the researchers Cunningham and 

Stanovich (2003) found, many children’s books provide richer 

language input than many everyday adult conversations!

6.4   Strategies for vocabulary 
learning 

When we think of checking the meanings of unfamiliar words, we 

naturally think first of using dictionaries, asking people to explain 

or translate a word, and these days, also using google or on-line 

dictionaries. These are good ways to find out what an unfamiliar 

word means, but they are not the only ways to build up your 

vocabulary.

In this section we want to introduce you to seven different 

strategies that you can use to help you learn new words. These 

strategies can be used for both isiXhosa and English. Some of them 

may seem a bit complicated when you first read about them, but 

keep an open mind and try them out. Not all these strategies are 

used all the time. Some of them are useful in some contexts (e.g. 

when doing lesson planning or reading for pleasure), and others 

work better in other contexts (when trying to remember the new 

word). You can try out these different strategies and then decide 

what works best for you and what best fits into your life style.

Sometimes when you come across a new word, there are clues in 

the surrounding text that can help you figure out what the word 

Clues noun 
information we use 
to solve a problem



38
MODULE A3

Teacher development: 
Building vocabulary in HL and FAL

MODULE A3
Teacher development: 

Building vocabulary in HL and FAL

means. However, not all learners are aware of these clues. The fi rst 

two strategies will help you try to work out the meaning of a word 

without consulting a dictionary. This can sometimes save you time. 

It also raises your word awareness, and you’ll fi nd that soon you 

will become good at breaking words up into their parts and picking 

up clues in the sentences before or after the unfamiliar word to 

help you along. We will also discuss strategies for recording new 

words and for remembering them. It’s no use fi nding the meaning 

of new words if you forget them a few days later. Finally, we 

suggest ways of improving your dictionary skills.

6.4.1 Morphological analysis

This is a strategy that you can use when you are reading 

for pleasure and don‛t have time to stop and look up 

words in a dictionary. However, you can also use it when 

you are doing explicit word learning – or even when 

you are travelling in a taxi and see a new word in a big 

billboard advertisement!

A morpheme is the smallest unit in a language that carries 

meaning. It cannot be broken down further without changing 

or destroying its meaning. As mentioned earlier in §3, African 

languages are agglutinating languages and are rich in morphemes. 

All the stems or roots of words as well as prefi xes, infi xes and 

suffi xes in isiXhosa are morphemes.

In English the basic forms of nouns and verbs are free morphemes. 

All English prefi xes (un-, dis-, in-, etc) and suffi xes (e.g. –ed, -ly, 

-s, etc) are also morphemes. Thus the word happy is a morpheme; 
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we cannot break it down further (e.g. as ha) because such a 

morpheme does not exist or carry meaning in English. The suffix 

–ly is also a morpheme as it changes a noun into an adverb and 

gives it the characteristic of the noun, happily (the quality of being 

happy).

Below is a list of some common prefixes and suffixes used in 

English. Some of the suffixes form nouns if added to a word stem 

or a verb [punish (verb) + ment = punishment (noun)], while 

others form adjectives, verbs or adverbs.

Figure 2: Some common English prefixes and suffixes

Prefixes Noun�suffixes

a-   ab- (not) abnormal, atypical, amoral -age shortage, leakage, breakage
be- (become thus) befriend, bemoan, 

bedevil
-ion suggestion, graduation, nomination

com (with) compress, commingle, 
comprise

-ity stupidity, sincerity, productivity

de- (to undo/reverse) dehumanize, 
deactivate, decentralize

-ance dominance, appearance, dalliance

dis- (reverse effect) disobey, 
disconnect, disarm

-ence persistence, existence, permanence

en- (cause to be in) encircle, 
endanger, enforce

Adjective�suffixes

in- (into) intake, input, ingrown -able enjoyable, enviable, noticeable
in- (not) incomplete, incapable, 

inadvisable
-less (without) spotless, friendless, 

nameless
pre- (before) precooked, premature, 

prehistoric
-ous joyous, nervous, courageous

re- (again) rearrange, reappear, 
reopen 

-ive productive, expensive, destructive

un- (not) unfair, unwise, unreal, 
unspoken

-ful delightful, plentiful, cheerful

sub- (below) subsoil, substandard, 
subzero

Verb�suffixes

-ify classify, falsify, simplify
-ise symbolise, sympathise, dramatise

Adverb�suffixes

-ily happily, friendly, consciously
-ward homeward, westward, southward
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Knowing how to break down new words into their morphemes and 

recognising the meaning of the morphemes helps you work out and 

remember the meaning of new words. See how the following words 

can be unpacked according to stems and affixes:

resettlement re  +  settle  +  ment
unrefillable un  +  re  +  fill  +  able
ungentlemanlike un  +  gentleman  +  like

During the 13th and 14th centuries the English were ruled by the 

French, and the English language was considered a lowly language, 

spoken by the common people. In those days French was the 

language of the rich and powerful, and Latin and Greek were the 

languages of education and knowledge.  During this time lots of 

words (many thousands!) were incorporated into English that have 

their origins in Latin or Greek.  Knowing the meanings of the Latin 

or Greek stems in these words helps you work out the meanings 

of the word. Greek and Latin stems are also used to create new 

scientific terms.  Here are a few examples:

Latin

ben- = good   beneficial, benefit, beneficiary
dic- = to say/speak dictate, dictator, dictionary, dictation
mal- = bad   malicious, malintent, malcontent, malfunction
contra = against   contraband, contradiction, contratemps
fid = faith   fidelity, fiduciary
mono = one   monologue, monotony, monogamy

Greek

photo- = light   photosynthesis, photograph,
geo- = earth   geography, geothermal
thermos- = heat   thermos, thermostat, thermometer
contra = against   contraband, contradiction, contratemps
poly-  = many   polygamy, polygon, polyglot

Good dictionaries usually provide a brief etymology of a given 

word (i.e. history of the origin of the word) and when it was 
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fi rst introduced into the English language.   You do not have to 

remember this information, but many people fi nd it interesting, and 

it helps to deepen their knowledge of words.

When you write new words into your mini dictionary, try and 

recognise the different morphemes where possible.   This also helps 

with pronunciation, e.g. un-grate-ful. If you do this regularly you 

will soon become an expert in isiXhosa or English morphological 

analysis! This helps to increase your word awareness skills and it 

also improves your content knowledge of languages. This in turn 

contributes to making you an expert reading teacher as you will 

now be in a position to help your learners understand the magic of 

words!

6.4.2�Inferring�word�meaning

This is a strategy that you can use when you are reading 

for pleasure and don‛t have time to stop and look up 

words in a dictionary. However, you can also use it when 

you are doing explicit word learning – or even when you 

are having a cup of coffee and reading the newspaper!

Inferring (or inferencing) is the process of reasoning or 

concluding something based on available information and prior 

knowledge. If we make predictions at the beginning of a story we 

are making inferences. Inferences form the basis of learning and 

meaning construction. Even babies make inferences. Throughout 

our lives we make hundreds of inferences every day – we are just 

not always aware that we are doing so. If we look out the window 

early in the morning and see a cloudless sky we probably infer that 
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it is going to be a sunny day. Detectives in the police force develop 

very good inferencing abilities because they need to find and make 

use of clues to solve crime problems.

Research shows that inferencing is a very important strategy that 

can be used for word building.  From now on try to develop your 

inferencing abilities more consciously. Consider yourself to be a 

word detective, and pay close attention to clues in the text (e.g. 

sentences before or after the new word whose meaning you are 

trying to figure out).

Here are some examples:

(e)   A small amount of alcohol can result in changes in a 

person’s1 mood and behaviour. 2A blood alcohol level of 

about .05% can make a person feel a sense of release 

from tension. 3This mild euphoria is the aim of many 

people who drink moderately. 4However, this feeling of 

happiness drops as the alcohol level increases; there is 

an increasing loss of control because alcohol acts as a 

depressant on functions of the brain.

There are two clues in the above passage that help us  infer the 

meaning of the word euphoria. Firstly, in sentence 2 there is 

reference to a person feeling “a sense of release from tension” 

which, in sentence 3 is called “this mild euphoria”. So we can infer 

that euphoria has something to do with a release from tension. The 

second clue comes in sentence 4 where there is reference to “this 

feeling of happiness”. So from these two clues we can infer that 

euphoria is a feeling a happiness, a release from tension.

In the following paragraph there are two clues that can broaden 

and deepen your knowledge of two English words (trivial, gaze) and 

a verb phrase (turn out to be):

(f)   1Many apparently trivial aspects of our day-to-day 

behaviour turn out on close examination to be important 

Word family: 
euphoria (noun); 
euphoric (adj); 
euphorically (adv)
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- and complex - aspects of social interaction. 2An 

example is the gaze - looking at other people. 3In most 

social interaction, eye contact is fairly fleeting. 4To stare 

at another person could be taken as a sign of hostility - 

or, on some occasions, of love.

(i)   In English if we say ‘x turns out to be y’ we mean 

that something opposite or unexpected happened. 

For example, The baby turned out to be a boy 

means that everyone initially thought the baby was 

going to be a girl.

(ii)   In sentence 1 in the paragraph above it states that 

trivial aspects “turn out to be important” then we 

can infer that trivial means unimportant.

(iii)   In sentence 2 there is a dash (—) after the word 

gaze. This is often a convention to signal that the 

meaning of what is said is going to be elaborated 

or explained; it is similar to saying i.e. - in other 

words. So we can infer that gaze has something to 

do with ‘looking at other people’. A gaze is a steady 

or intent look. Notice too the use of the dash 

convention in paragraph (i) below to explain the 

meaning of proliferation.

To summarise, in order to become a word detective who is good 

at inferencing, here are some strategies to follow when you come 

across an unfamiliar word while reading:

1.  Read to the end of the sentence or paragraph.

2.  Look at the unfamiliar word and try to identify its word 

parts (i.e. do a morphological analysis).

3.  Read the sentences before and after and look for clues 

that can help you infer its meaning (is the meaning given 

Word family: 
gaze (noun); gaze 
(verb): gazed, 
gazing; ungazed 
(adj);

Word family: 
trivia (noun); 
trivialize (verb); 
trivial, untrivial 
(adj); trivially 
(adv)
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after a dash, colon, in brackets? Is the meaning suggested 

by the opposite, or in the sentence before or afterwards?)

4.  Write the new word in your mini dictionary. Try to add new 

members to the word family.

Now see if you can work out the meanings of the underlined words 

in paragraphs (g) and (h) below, using the clues in the paragraphs. 

Discuss your answer with your word buddy or your coach.

(g)   Carceral organizations were rare in medieval times. Jails 

and dungeons sometimes existed, but they were few 

and far between, and were not places where convicted 

criminals served fixed sentences. People were kept in 

them as a means of stifling political opposition, to be 

tortured in order to extract information, or to await 

trial. The mentally ill either lived within the community, 

or were forced to roam the countryside. There were no 

asylums or mental hospitals.  The situation has changed 

a lot in the past 800 years.

(h)   From the age of one week, newborn babies will look at 

a patterned surface (e.g. stripes or circles) more often 

than even a brightly coloured plain surface. Under the 

age of one month, a baby’s perceptual capacities are 

still weak, and images more than about a foot away are 

blurred. Thereafter, visual abilities increase rapidly and 

images become more focused. By the age of about four 

months, a baby will keep in sight a person moving about 

the room.
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6.4.3 Word families

This is a strategy to help you write up new words in your 

mini dictionary so that you process the new word in a 

deeper way.

The notion of word families was discussed in §4.3 above. Noticing 

the members of a word family helps to both broaden and deepen 

your knowledge of words. When you come across a new word and 

write it in your mini dictionary, try and include at least two other 

members of the word family in the entry. Thus, say you come 

across the following word in a paragraph:

(i)   A major problem facing world peace is how to contain 

nuclear proliferation - the spread of nuclear weapons 

to states that do not have them. It is hard to argue 

that global security would be improved if thirty, forty 

or more states had nuclear weapons. But the Western 

powers, who justify their nuclear arsenals on the 

grounds that they deter aggression, can hardly be 

surprised if other countries seek to obtain them for the 

same reason. And if one state acquires the capability, 

its rival will seek to do likewise. The likelihood of 

proliferation thus increases.

You could record the entry in your mini dictionary as follows:
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Proliferation = a fast spread or increase of something (-ion 

shows it is a noun).

Members of word family = proliferate (verb); prolifi c 

(adjective) 

Examples:

• The ebola virus is proliferating through West Africa.

•  Zakes Mda is a prolifi c author – he has written many 

books.

6.4.4 Word maps

This is not a strategy that you will use every day. It also 

needs a bit of time to apply. However, this is a very useful 

strategy for an expert reading teacher who is planning 

lessons around a new theme or topic. It is also useful if 

you are studying and need to learn a whole lot of new 

concepts and terms in a fi eld.  It helps you process words 

in a very deep way.

This strategy makes use of a word map (also sometimes called 

a semantic map) to visually represent the different elements of a 

new concept or word.   It gives you practice in using the type of 

information that makes up a word defi nition and how to use clues 

and background knowledge to increase your understanding of the 

conceptual basis of the word and its associates.  It comprises three 

types of information, all of which contribute to deep knowledge of a 

word:
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1.  Category: What is X?

2.  Characteristics: What is X like?

3.  Exemplars: What are some examples of X?

This is not a strategy that you will use for all new words you 

encounter but it is very useful when you start reading or learning 

about a new topic and need to build up new words or terminology. 

See Figure 2. It engages you in deep processing of the word.

Once you have built up a semantic map for a word and its 

associates in your home language, you can translate it into English, 

or vice versa. Figure 3 below shows a word map for a verb.  You 

can draw similar word maps for nouns or adjectives.

As is clear from Figures 2 and 3 below, although a semantic map 

can take some time to draw up, it has the advantage of deepening 

your knowledge of a word. Because you are engaged in the task 

when you draw up your word map, you will also find that it serves 

as a good mnemonic! Mnemonic noun 
memory device/
aid. From Greek 
word for memory
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Figure 2: Semantic or word map

Architecture: designed and 
constructed by humans

Structures for animals: 
barn, stable, pigsty, 

kennel, cowshed Permanent / temporary 
dwellings

Have walls, a roof and 
an entrance (door); 

windows

Made of mud, stones, 
bricks, concrete,

wood, steel, 
corrugated iron ... 

Buildings for storage: 
garage, shed, 

warehouse, parkade

Large, fancy, expensive 
Palace
Mansion

Normal, moderate 
House
Flat/apartment

Small, inexpensive, modest 
Cottage
Shack

Opposites

Category:�What�is�it?

Examples

Characteristics: 
What�are�they�like?

human dwellings
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Figure 3: Word map for a verb

What�are�some�examples?

The eagle swooped 
down onto its prey

The police swooped 
on the drug dealers

 Angrily she swooped 
down, grabbed her 
books and left the 
room

fast

sudden

down, then up

What�is�it�like?

Swoop�(verb)

What�does�it�describe?

swoop

movement

6.4.5 L1/FAL translations

This is a core strategy that you can use every day. It taps 

into your resources as a bilingual expert reading teacher!
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It is perfectly natural and useful to use your home language as 

a resource for building up your vocabulary in your additional 

language. A good isZulu-English bilingual dictionary will be useful in 

this regard – or ask a Home Language speaker whose knowledge of 

the language impresses you! When you enter a new English word 

in your mini dictionary, you can write the meaning of the word in 

English and then give the Home Language translation as well, or 

you can just give the Home Language meaning.

trivial = unimportant, insignifi cant  (isiXhosa …………… )

blurred = ………………. (give isiXhosa)

You may also fi nd that sometimes you may need to write the 

English meaning for a newly coined word in isiXhosa (i.e. for 

relationship 4 in §3). A good bilingual dictionary (isiZulu or isiXhosa 

or Afrikaans-English) will be useful in this regard.

6.4.6 Making it stick

This is a memory strategy (also called a mnemonic). Once 

you have looked up a new word and taken note of its 

meaning, you need to remember it for future use. Use for 

all new words entered into your mini dictionary.

So far, the strategies we have discussed have been ways of 

trying to fi gure out the meaning of a new word and entering this 

information in your mini dictionary in order to broaden and deepen 
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your word knowledge. The following strategy is a memory strategy 

to help you remember the new word and its meaning. There are 

different ways of doing this.

•  One way is to look for an association (i.e. a link or 

relationship) between the new word and its sound or its 

meaning, or its similarity to a word you already know, in 

English or isXhosa. Take for example the word cockroach  - 

that insect that we don’t want to see in our kitchens! Make 

up a little rhyme, such as ‘Cockroach, don’t approach!’, 

where you use the same form and sounds of a familiar word 

(approach) to link it with the new word (cockroach).

•��Visualisation�(i.e. creating an image in your mind) has 

also been found to be helpful in remembering words.  Close 

your eyes and try to visualise the word and its meaning.  

For example, you have looked up the word fractious (frak-

shus) and discover that it means ‘unruly, irritable’.  You 

think this will be a useful word to describe the way some 

of your learners may behave sometimes, so you want to 

remember it. Close your eyes and visualise an unhappy 

little learner called Frak  who is being disruptive and you 

calm him down by saying “Frak, shus(h)!” with a finger on 

your lips.

•  Another way to try and remember a word is to use oral 

repetition. Say the new word over to yourself several 

times, so that its pronunciation becomes automatic.  

Then ask yourself: Ok, so what does it mean? Explain its 

meaning to yourself without looking at your entry in the 

notebook or on your sticky note.

•  Put sticky notes up in your kitchen/bathroom or on your 

cupboard door to remind you of the words that you have 

been learning during the week. By seeing the words often 

during the day you will recognise their shape quickly and 
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become familiar with their spelling. Write the meaning of 

the word on the back of the sticky note so that you can test 

your memory and check it if you forget.

fractious

6.4.7 Dictionary skills and the thesaurus

If you cannot work out the meaning of a new word from 

morphological analysis or from inferring meaning from 

clues in the surrounding sentences, then the next strategy 

is to reach for your dictionary.

The dictionary is a very useful aid for reading and writing, and it 

is handy for checking spelling and pronunciation. As part of your 

professional development, an expert reading teacher should always 

have a dictionary within easy access, both at home and in the 

classroom. Given the multilingual nature of our schools in South 

Africa, one would also expect expert reading teachers to have 

both monolingual and bilingual dictionaries in their classrooms. 

These days it is also very easy and fast to look up words on on-line 

dictionaries. The advantage of good on- line dictionaries is that you 

can also hear how the word is pronounced.

Here are some useful tips to remember for building your dictionary 

skills.

•  Remember that words are alphabetised not just according 

to the fi rst letter (fractious comes before grumpy), but 
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also through the second and third letters, and so on.  For 

example, gamble comes before grumble.

•  Remember that words in the first half of the dictionary 

fall into the first half of the alphabet, and words in the 

second half of the dictionary fall into the second half of the 

alphabet. Thus, if you need to look up the word teetotaller, 

you can go straight to the section in the second half of the 

dictionary, without having to page through the first part.

•  When looking up isiXhosa words in a dictionary, remember 

that – because of its agglutinating nature - you often have 

to look up the stem or root of a word to get to its different 

derivative meanings.

•  Become acquainted with the symbols used in dictionaries, 

such as n for noun, v for verb, sing. For singular, coll. for a 

colloquial (i.e. informal) form of a word. These conventions 

are usually explained at the beginning of the dictionary, in 

the Forward or Prologue.

•  Remember that many words are polysemous, i.e. they 

have different meanings. The dictionary lists more than one 

meaning for some words. Make sure you read through all 

the definitions, and then select the one that is appropriate 

for the new word as used in the particular context in which 

you found it.

•  Dictionaries will also indicate the members of the word 

family, such as nouns (n), verbs (v), adjectives (adj) or 

adverbs (av).

•  Some dictionaries will give the etymology (origins) of a 

word and indicate which language it comes from (e.g. 

Latin, Greek, French, Arabic, etc) and when it came into the 

language (e.g. Middle Ages, 17th c., 20th c, etc.). You may 

find this interesting!
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TEACHER ACTIVITY 7 

(To be done in class or at home)

1.  Do the exercises in dictionary use in Appendix G, at 

the end of the manual.

Remember, expert reading teachers are always role models for their 

learners, so make sure that dictionaries are visible and accessible 

resources in your classroom. Do not be shy to use a dictionary in 

front of your learners. This teaches them to value the usefulness of 

dictionaries and it also shows them that word learning is a life-long 

process and that even adults and expert reading teachers engage in 

it with passion and enthusiasm!  If a learner asks you the meaning 

of word, even if you know its meaning you can always pretend that 

you don’t in order to create a role-modelling opportunity for them. 

For example:

Learner: Mam, what’s the meaning of this word, here 
on page 11 …how..gi..ty?

Expert�Reading�
Teacher:

Can you please spell it for us, Sipho?

Learner: h_a_u_g_h_t_y

Expert�Reading�
Teacher:

Wow, that  sounds interesting! Let’s  write it 
on the chalkboard: (writes haughty). And it 
looks like a tricky word to pronounce. Let’s 
look it up in a dictionary! Who would like to 
look up this word?

Several volunteers get a dictionary to look up the word. The 
expert reading teacher uses this opportunity to guide the learners 
through selecting the right meaning of the word and also helps 
them learn how to pronounce it.
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Expert�Reading�
Teacher:

Mmm, it means ‘proud, scornful, snobbish 
(In isiXhosa we say ukuzidla for pride, 
haughtiness. Uyazidla  means ‘she is proud, 
haughty’).  It’s when you look down on  
someone and  act  as  if  you are better 
than them. It has some silent letters in it 
so we pronounce it as /haw- ty/.  It rhymes 
with naughty. We can use that as a clue to 
remember the word – It’s naughty to be 
haughty! What do our faces look like when 
we are being haughty? Who can make a 
haughty face?....

6.5   Motivation

Although we hope that the tips that we have given you for building 

up your word knowledge will become second nature to you, there 

may be days when you lack energy or feel despondent. This is 

perfectly natural, but don’t let yourself dwell in that state for too 

long! It is important to motivate yourself when you are going 

through a slump.

•  Remind yourself of your goals and the reasons why you are 

building your word knowledge – people who know more 

words are smarter, better at what they do and more self-

confident! As a Foundation Phase teacher and an expert 

reading teacher, it is important for you to be word smart.

•  Talk to your word buddy or coach and tell them how you 

are feeling. They will be able to encourage and motivate 

you.

•  Page through your mini dictionary and count all the words 

you have entered so far! Look at all the old sticky notes in 

the shoebox! They are testimony to all the work you have 

put in so far, so give yourself a pat on the back for your 

hard work.

Word family: 
haughtiness (n); 
haughtily (adv)

Slump noun a bad 
or depressing time
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TEACHER ACTIVITY 8

7.   Vocabulary and CAPS

Discuss the following in groups:

1.  How can you help your learners to develop their 

vocabularies (in both languages)? 

2.  How many words in the FAL should they know by the 

end of each grade?

The Zenex Literacy Project teaching materials are aimed at 

increasing your understanding of what an expert reading teacher 

is, how language learning happens in the home language and in the 

fi rst additional language, and how vocabulary development occurs. 

You are also embarking on your own word building programme. You 

will thus fi nd that you now are in a much better position to help 

the learners in your own classroom build their vocabulary, in both 

isiXhosa and English.

Here are some important tips to bear in mind:

1.  An important fi rst step in developing your learners’ 

vocabulary knowledge is to know�what�the�curriculum�

requires. The recommendations  for  English  FAL  

vocabulary  development in the Foundation Phase are 

given on p22 of the CAPS policy document.  A list of the 

300 most frequent words in English are also given on 

pp87-89 of the same document.
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Grade 1 Grade 2 Grade 3

700-1,000 words 1,000 – 2,000 words 1,500 – 2,500 words

These  are  reasonable  and  manageable  vocabulary  goals  

- and necessary to achieve, since knowledge of these words 

will support reading comprehension of books at each of 

the grade levels. In addition, if you can help your learners 

achieve these vocabulary levels during the course of the 

Foundation Phase, you will set them on successful trajectories 

for the Intermediate Phase.

2.  The next important step is to make sure that your 

classroom will provide your learners with rich language 

exposure, in both isiXhosa and in English. It is important 

to create a print rich classroom. You need to have 

plenty of books, posters and labels in the classroom. 

Create bilingual labels in isiXhosa and English for all the 

objects in your classroom. Create a word wall, put up an 

alphabet frieze, a weather and season chart and a birthday 

roster, etc. All these literacy artifacts help the learners 

learn the names of things. Having a print rich classroom 

is especially important if some of your learners come from 

disadvantaged homes, as you need to give them a lot of 

support in developing their vocabulary in both the home 

language and the FAL.

3.  Bear in mind the stages of word learning we go through, 

as discussed in §4.3. The use�of�flashcards�helps 

learners recognise and decode new words and say them 

aloud (i.e pronounce them). This is very important not 

only for Stage 2 of word learning but also for reading 

ability. Knowing how to spell a word also reinforces word 

recognition and pronunciation.

Trajectory noun 
the curve or 
pathway (of a 
rocket in its flight)
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4.  The whole point of learning new words is to know their 

meaning. Remember always to explain�the�meaning�of 

words.  You can use words and pictures to do this, and 

you can also use isiXhosa to explain an English word. You 

can also draw some word maps on your chalkboard for 

them as this helps children engage with word meaning at 

a deeper level. Also use these word maps to develop their 

bilingual word knowledge. As they become more familiar 

with word maps they can jointly help you draw up word 

maps. Word maps are also useful to help them learn new 

words associated with a theme.

5.  Storybook reading is an essential part of the Foundation 

Phase and is very necessary for building rich vocabularies.   

As we discussed earlier on, children learn lots of 

words incidentally through rich exposure to language.   

Storybooks provide very rich  language  exposure  

and  you  need  to  ensure  that  you create plenty of 

opportunities for your learners to be exposed to language 

through storybook reading. Young children also benefit 

tremendously from repetition, and storybooks repeat a 

lot of words and language structures, thus providing ideal 

word learning opportunities.

6.  Motivate your learners to learn new words. Help your 

learners raise their word awareness, in both isiXhosa and 

English.  Share your enthusiasm for learning new words 

with them, ask them to bring you a new word every day 

that you discuss with the class. Create word walls in 

the class and have little word competitions. Put picture 

dictionaries and bilingual dictionaires in your classroom, 

make them easily accessible and encourage your learners 

to use them. Be a role model for them by showing them 

that you too consult dictionaries.
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7.  When you do your lesson planning for each term, make 

sure that vocabulary development is on the agenda. 

Discuss different word building  activities  with your 

colleagues, your HOD  and your coaches. Together you 

can all share the challenges and successes of bilingual 

vocabulary development.

In conclusion, we wish you lots of joy and inspiration as you and 

your colleagues work together to nurture smart kids who are self-

confi dent and who know lots of words in the HL and the FAL!

On the next page, you will fi nd classroom activities involving 

dictionary work which you might like to try with your learners.

ACTIVITY 2.1: IDEAS FOR DICTIONARY WORK 
IN YOUR CLASSROOM

It is very important for learners to understand alphabetical 
sequence, and to know that words in a dictionary are 
arranged according to alphabetical order. The more they 
do dictionary work in class, the better they will understand 
how dictionaries work. Let the learners work in pairs to do 
the following tasks. If there are not enough dictionaries 
for pair work, then let them work in their groups, with 2-3 
dictionaries per group.

Task�1:�Arrange�the�following�sets�of�words�in�

alphabetical order

horse   drive   mud   

dog   different   shape   

bull   decrease   moon   

sheep   dark   minus   
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pig   duck   subtract   

goat   describe   seven   

Task�2:�Use�your�dictionary�to�spell�the�words�below�

correctly.

a.    jaraf elefant buttafl y lepid ostrige zebru

b.   gardun fl owa rayk daysis bukit leef

c.   mownten rivr klif desirt jungul eyeland

Task 3: Use your dictionary to look up the meanings 

of�the�following�words

village clue reptile dinosaur recycle

Task 4: Use your dictionary to look up a synonym for 

each�of�the�following�words

complete tired comprehend middle vast

Task 5: Use your dictionary to look up an antonym 

for�each�of�the�following�words

tiny never add greater than arrive
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ACTIVITY 2.2: DICTIONARY DETECTIVES 
(SUITABLE FOR GRADE 2 & 3)

Design worksheets with activities such as the following. 
(You can adapt the questions according to the dictionaries 
that your learners use in class, and according the HL or 
FAL at your school.)

1.  What is the fi rst noun in the r section of the dictionary, 
after the letter ‘r’? ____________________________

2.  What is the last word in the j section of the dictionary? 
___________________________________________

3.  How many pages of words starting with q�are in the 
dictionary? __________________________________

4. Look up the word azure. It is a shade of __________

5.  Look up the word shin. Where is the shin located? 
__________________________________________

6.  Find the fi rst adjective in your dictionary starting with 
m. ________________________________________

7.  Look up the word pocket. In addition to being a noun it 
is also an ________________and a _______________

8.  Look up the word dromadary. It is a type of 
________________with one _____________________

9.  Look up the word cheerful. Give a synonym for it
___________________________________________
How many syllables does it have? ________________

10.  Find the fi rst verb in your dictionary starting with n 
that has one syllable. _________________________
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8.   Further reading

Cunningham, A.E. & Stanovich, K. 2001.  What reading does for the 

mind. Journal of Direct Instruction. Summer: 137-149.

Cunningham, A.E. & Stanovich, K. 2003.  Reading can make you 

smarter. Pincipal Nov/Dec 20013: 34-39.

Nation, P. 2003. Chapter 7 – Vocabulary. In Nunan, D. (ed.) 

Practical English language teaching. New York: McGraw Hill, pp129-

153.

Nation, P. 2006. Language Education - Vocabulary. Language 

Education: 494-499.
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