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1.   Introduction

Module D focuses on the assessment of reading. Assessment is 

often seen as the most difficult aspect of teaching and it is one 

that many teachers shy away from. Many teachers just teach and 

‘hope for the best’, rather than having a clear picture of how their 

learners are doing and the progress they are making. We hope that 

this module will help teachers to introduce regular assessment into 

every aspect of their teaching of reading. We hope that the module 

will help them understand some of the difficult concepts behind 

assessment, but also provide some ways of doing it which are 

manageable.

The purpose of Unit D2 is to make teachers aware of how to assess 

the different components of reading and to provide them with some 

tools and strategies to put this knowledge into practice.

The unit shows teachers how to do a baseline assessment of the 

different components of reading at the beginning of the school 

year. It also provides teachers with some tools and strategies for 

assessing phonological awareness, letter-sound relationships, oral 

reading fluency (ORF), Group Guided Reading and Vocabulary 

Knowledge.

All of these guidelines are presented in this manual as Classroom 

Activities, so that they can also be accessed and downloaded 

separately by those who only need one of them. There is also an 

Appendix which lists all the assessment activities required by CAPS 

in the Foundation Phase.
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2.  Classroom activities

CLASSROOM ACTIVITY 1: 
CONDUCTING BASELINE ASSESSMENTS

(Note that teachers can fi nd suggestions and activities 
in the other classroom activities in this unit, as well as in 
the units of Module C, which can be helpful in designing 
baseline assessments.)

WHAT SHOULD WE TEST? WHERE DO WE BEGIN?

Many teachers don’t do baseline assessments because 
they don’t know where to begin, what to assess or how to 
assess.

We want a test that will give us an accurate picture of 
where each child is, but it should not be too diffi cult to 
apply or take too long. We want something that is reliable 
and fairly quick and simple.

Is there one test that will assess everything, or do we need 
subtests?

Think about what you have learned about reading – what 
are the components of decoding and comprehension? How 
can such knowledge guide us in assessment? 

Base-line assessment will need to fi nd out how well the 
learners have mastered the components of decoding and 
of comprehension. Our baseline assessment needs to 
test those aspects which our learners can be expected to 
have learned in previous grades. You have gained a lot 
of knowledge about decoding, and about comprehension 
from previous modules, and will use this knowledge in 
conducting your baseline assessments. Here are some 

reminders.

Accurate adj 
correct, precise, 
exact, right
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COMPONENTS OF DECODING

Decoding is ability to convert a written LETTER or WORD 
into speech (by reading aloud or by sub-vocalizing in the 
head)

The aim of teaching decoding is to decode letters and 
words quickly and accurately.

There are four components of decoding, all of which need 
to be taught – and tested.

Decoding

Alphabetic 
knowledge/

Phonics

Word 
recognition

Phonemic 
awareness

Oral reading 
fl uency

Figure 1: Components of Decoding

COMPONENTS OF COMPREHENSION

Decoding is a necessary but not suffi cient condition for 
comprehension

Children need to learn and practise their decoding 
knowledge to make sense of the text that they are reading.

By the end of Grade 3 they should be able to understand 

both literal and inferential information in texts.

Sub-vocalize 
verb form words 
with the lips 
with barely 
audible sound, 
especially when 
talking to oneself, 
memorizing 
something, or 
reading.
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COMPREHENSION

LANGUAGE 
KNOWLEDGE

BACKGROUND 
KNOWLEDGE

VOCABULARY 
KNOWLEDGE

LITERACY & TEXT
KNOWLEDGE

ORAL READING 
FLUENCY

THINKING 
SKILLS

Figure 2: Components of Comprehension

ASPECTS OF LITERACY THAT NEED TO BE ASSESSED

Aspects which need to be assessed, then are:

1. Letters of the alphabet

2. Phonemic awareness

3. Word recognition

4. ORF

5. Reading comprehension

6.  Dictation (listening comprehension, writing and 

spelling)

1. ALPHABETIC KNOWLEDGE

To assess learners’ knowledge of letter-sound 
correspondence, give each a page with letters on it, such as 
the one below. When you say the sound, they make a circle 
around the letter which corresponds to the sound.
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Imizekelo: b s

V l h g S y Z W L N

l K T D K T q d z w

h w z m U r j G X u

g R B Q I f I Z s r

S n C B p Y F c a E

y s Q P M v O t n P

Z A e x f F h u A t

W G H b S l g m i L

L L o o X N E Y p x

N k c D d y b j R v

V M W q V l h g S y

2. PHONEMIC AWARENESS

To test phonemic awareness, use a test paper like the one 

below. 

Say the sound, and say to the learners: Do you know a 

word which begins with this sound? Write it down. 

Word Initial 

sound

Correct Incorrect No 

response

wena /w/ o  o  o  

vala /v/ o  o  o  

 /k/ o  o  o  

 /u/ o  o  o  

 /ss/ o  o  o  

 /j/ [ʤ] o  o  o  

 /b/ o  o  o  

 /f/ o  o  o  

 /l / o  o  o  

 /n/ o  o  o  
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3. WORD RECOGNITION

Take high frequency words, starting with two syllable words 

and then three, four and fi ve syllable words.

Use words from your word wall.

Ask the learners, one by one, to read the words for you.

mama tata sisi sana kuba

kati vuka lila funa lala

bona cula Iti mali luma

…… …. … …. ….

wabona wavuka imini umhlobo wafi ka

4. ORAL READING FLUENCY (ORF)

Prepare a reading passage such as the one below, and count 

the number of words in it, indicating the number at the end 

of each sentence.

Let a child read aloud for a minute. 

Underline the words with which she or he has diffi culty. 

Put a circle around the word she or he has reached at the 

end of the minute. 

Record the number of words the child has read correctly 

and the number of errors she or he has made (See below.).
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Izinyo Words

Ngenye imini uLwazi ubona izinyo. 5

‘Ingaba lizinyo lesilwanyana?’ uyazibuza efunisela. 10

ULwazi uzixelela ukuba uza kufumanisa ngeli zinyo. 17

Ubona umfanekiso wenyoka encwadini yolwazi 
lwezilwanyana. 23

Upolola amazinyo enyoka … 26

Asililo izinyo lenyoka. Amazinyo enyoka awafani neli zinyo. 34

ULwazi ubona umfanekiso wesinye isilwanyana, 
ingonyama. 40

Upopola amazinyo engonyama … 43

Asililo izinyo lengonyama. Amazinyo engonyama awafani 
neli zinyo 51

Ubona nomfanekiso webuzi elimnyama. Uyanyameka 
upopola amazinyo ebuzi … 59

Asililo nezinyo lebuzi eli. Amazinyo ebuzi awafani neli 
zinyo. 68

Sipho Mabusa Term 1  Total words read  =  31

    Number of errors =   3

     Total words read correctly 
(TWRC)  =  28
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5. COMPREHENSION

Select a short passage or story (it could be the same one 

you use for ORF, below). 

Create a set of questions on the passage, including most of 

the following:

1.  A question activating background knowledge, to 
answer before reading.

2. A question testing information in the text (literal).

3.  A question requiring learners to infer information, on 
the basis of information in the text (inference).

4.  A question requiring learners to compare, contrast, 
identify elements, classify or summarise information 
in the passage (integrate).

5.  A question requiring learners to give their opinion 
on something which happens or is described in the 
passage (critical).

6.  A question on the main idea or theme of the 

passage.

For ideas, look back at Module C2: Comprehension (pages 

7 – 13).

6. DICTATION AND SPELLING

Select 5 or 10 words which you think the learners should 

be able to spell. Some should be easier than others; some 

should be words which can be sounded out easily and 

others sight words.

Also select a short passage (1 or 2 sentences) containing 

not more than 5/ 10 words.

Read the words to the learners, repeating them 3 times, 
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and showing the meaning by putting the word in a 

sentence. This should give them time to write the words 

down.

Read the sentence to the learners, three times, then give 

it to them word by word, so that they have time to write it 

down.

Give each learner a mark out of 10/20 by subtracting the 

number of misspelt words.

OVERALL PERFORMANCE 

Enter the marks from all the different tests which you 

conduct into a class list like the one shown below. You can 

also keep a record of each child, over the 3 years of the 

Foundation Phase (see below).

BASELINE ASSESSMENT Grade 1b
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CLASSROOM ACTIVITY 2:
ASSESSING PHONOLOGICAL AWARENESS 

IN EFAL IN GRADE 1

The following assessment activities are short pencil and 

paper tests.  They can be done with the whole class and 

will not take long to mark.  They assess different aspects of 

phonological awareness:

•  Number of words in a sentence. Unlike the 

African languages, English has a very large number 

of short words and it is important for children to 

hear and recognise these words quickly. This test 

assesses a child’s ability to hear the separate words 

in an English sentence. This is quite an easy test 

and could be done at the beginning of Grade 1.  Use 

sentences that children are familiar with. You could 

use words from the DBE Workbook. The more words 

there are in the sentence, the more diffi cult the test 

becomes.

•  Number of syllables in a word. This test assesses 

a child’s ability to hear the separate syllables in an 

English word. Again, this is quite an easy test and 

could be done at the beginning of Grade 1.  Use 

words that children are familiar with. The more 

syllables there are in the word, the more challenging 

the test becomes.

•  The sound at the beginning of a word (easy). 

This test assesses a child’s ability to identify English 

sounds in words. It is quite an easy test and could 

be done at the beginning of Grade 1. Use familiar 

words such as those in the DBE Workbook.  Start 

with sounds that have simple sound-spelling 
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relationships in English which are similar to sounds 

in the learners’ HL e.g. ‘b’ in ‘ball’, ‘d’ in ‘dog’, ‘m’ 

in ‘mother’, ‘s’ in ‘sun,’ and ‘l’ in leg.   You can then 

move on to sounds that are a bit more diffi cult e.g. 

‘a’ in apple, ‘e’ in egg and ‘c’ in cat.  Avoid sounds 

which begin with digraphs (e.g. ‘sh’ in ‘shop’) until 

the learners have done some English phonics.  

•  The sound at the end of a word (more 

diffi cult). This test assesses a child’s ability to 

think of a word ending with a specifi c phoneme and 

to write that word. This is a more diffi cult test and 

could be done later in Grade 1, perhaps in Term 3 or 

4.

•  Rhyming words. This test assesses children’s 

ability to identify words that rhyme (i.e. words that 

end with the same syllable e.g. may, say, day).  

There are many rhyming words in English but not 

in African languages so it may be a little more 

challenging for learners. You could do this in Term 2 

or 3.

 Below are instructions for administering each of these tests 

to the whole class. All the tests have the same format so 

that learners will get used to the routine and you can do 

the test easily and quickly.

Routine noun 
a sequence of 
actions which is 
regularly followed
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1. Number of words in a sentence

Teacher gives the following instructions. These can be 
said in the learners’ HL.

Write the numbers 1 to 5 in your exercise book. [Teacher 
does this on the board, children copy]

1.

2.

3.

4.

5.

Let’s do number 1 together. I’m going to say a sentence. 
You must listen for the number of words in the sentence. 
Then you must write this in your exercise book. We’ll do the 
fi rst one together:

  How old are you?

How many words did you hear? Yes, four. Now write ‘4’ next 
to the number 1 [teacher demonstrates on board]. Now you 
are going to do some sentences on your own. Listen for the 
number of words and write them in your exercise book.

  I am six years old.

  Bananas are yellow.

  Sipho walks to school.

  Nomsa goes to school by taxi.

[These sentences are based on the fi rst couple of weeks of 
the DBE Workbook]
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2. Number of syllables in a word

Teacher gives the following instructions. These can 
be said in the learners’ HL.

Write the numbers 1 to 5 in your exercise book. [Teacher 
does this on the board, children copy]

1.

2.

3.

4.

5.

Let’s do number 1 together. I’m going to say a word. You 
must listen for the number of syllables in the word. Then 
you must write this in your exercise book. We’ll do the 
fi rst one together:

  window

How many syllables did you hear? Yes, two. Now write 
‘2’ next to the number 1 [teacher demonstrates on 
board]. Now you are going to do some words on your 
own.  Listen for the number of syllables and write them 
in your exercise book.

  book

  bathroom

  Saturday

  favourite

[These sentences are based on the fi rst couple of weeks 
of the DBE Workbook]
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3a. Sounds at the beginning of words (easy – 
beginning of the year)

Teacher gives the following instructions.  These can 
be said in the learners’ HL.

Write the numbers 1 to 5 in your exercise book. [Teacher 
does this on the board, children copy]

1. 

2.

3.

4.

5.

Let’s do number 1 together. I’m going to say a word. You 
must listen for the sound at the beginning of the word. 
Then you must write the letter for this sound in your 
exercise book.  We’ll do the fi rst one together:

  boy

What sound does it begin with? Yes, ‘b’. What letter do 
we use? Yes, ‘b’. Write the letter ‘b’ in your exercise book 
next to number 1 [teacher demonstrates on board]. 
Now you are going to do it on your own. Listen for the 
sound at the beginning of each word and write it in your 
exercise book.

  orange

  head

  fi nger

  nose

[These are words used in the fi rst couple of weeks of the 
DBE Workbook]
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3b. Giving a word with a particular sound (later in the 
year)

A variation on this PA test (and slightly more diffi cult) follows 
the same basic procedure as above but changes as follows: 

Let’s do number 1 together. I’m going to make an English 
sound. You must think of an English word beginning with that 
sound. You must write the word next to the number 1. We’ll 
do the fi rst one together:

  ‘b’

Can you think of an English word beginning with ‘b’? Yes, 
‘baby’. Write the word ‘baby’ next to the number 1 [teacher 
demonstrates on board].  Now you are going to do this on 
your own.  

  d

  t

  s

  m

4. Sounds at the end of words

In African languages words usually end with a vowel, but in 
English many words end in a consonant and leaners need to 
tune into these word-end sounds.

Teacher gives the following instructions. These can be 
said in the learners’ HL.

Write the numbers 1 to 5 in your exercise book. [Teacher 
does this on the board, children copy]
1.

2.

3.

4.

5.
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3b. Giving a word with a particular sound (later in the 
year)

A variation on this PA test (and slightly more diffi cult) follows 
the same basic procedure as above but changes as follows: 

Let’s do number 1 together. I’m going to make an English 
sound. You must think of an English word beginning with that 
sound. You must write the word next to the number 1. We’ll 
do the fi rst one together:

  ‘b’

Can you think of an English word beginning with ‘b’? Yes, 
‘baby’. Write the word ‘baby’ next to the number 1 [teacher 
demonstrates on board].  Now you are going to do this on 
your own.  

  d

  t

  s

  m

4. Sounds at the end of words

In African languages words usually end with a vowel, but in 
English many words end in a consonant and leaners need to 
tune into these word-end sounds.

Teacher gives the following instructions. These can be 
said in the learners’ HL.

Write the numbers 1 to 5 in your exercise book. [Teacher 
does this on the board, children copy]
1.

2.

3.

4.

5.

I’m going to say a word. You must listen for the sound at 
the end of the word. Then you must write the letter for this 
sound in your exercise book. We’ll do the fi rst one together:

  cat

What sound ends the word? Yes, ‘t’. What letter do we use? 
Yes, ‘t’. Write the letter ‘t’ in your exercise book next to 
number 1 [teacher demonstrates on board]. Now you are 
going to do it on your own. Listen for the sound at the end 
of each word and write it in your exercise book.

  feel

  head

  book

  pen

5. Rhyming words

Teacher gives the following instructions. These can be 
said in the learners’ HL.

Write the numbers 1 to 5 in your exercise book. [Teacher 
does this on the board, children copy]

1. 

2.

3.

4.

5.

Let’s do number 1 together. I’m going to write three English 
words on the board. Then I’m going to say the words aloud. 
You must listen and decide which two words rhyme. You 
must write these two words in your exercise book. We’ll do 
the fi rst one together:

  day   say  dam
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Which words rhyme?  Yes ‘day’ and ‘say’.  Write the words in 
your exercise book next to number 1.  Now you are going to do 
the others on your own.  

  dog   big   frog

  say    see    me

  rain   pain   run

  boy    girl     toy

It is important for children learning to read 

in an alphabetic language to be able to hear 

individual sounds within words.  Developing 

and assessing phonemic awareness is very 

important in Grade R and Grade 1.  

•  Children who struggle with this need to be given 

extra attention so that they become better at PA.

• Teaching phonics helps children develop better PA.

•  If children are reading fl uently in Grade 2 and 3 

then you do not need to assess their PA.

HELPFUL 
TIPS
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CLASSROOM ACTIVITY 3: 
ASSESSING LETTER-SOUND RELATIONSHIPS

WHAT   Our writing system makes use of letters of the 

alphabet. These letters represent the different 

sounds in spoken language. 

WHY   Knowing letter-sound relationships is very 

important in learning to read. This knowledge 

forms the building blocks of literacy. If learners 

don’t learn this properly then they are going 

to struggle to read. It is thus very important 

to assess your learners regularly in Grade 1 

to make sure that they know the letters of the 

alphabet and the sounds they represent, and 

to identify children who struggle with this and 

to give them extra attention. 

HOW   Assessing letter-sound relations is best done 

one-on-one with a learner. However, there are 

also ways to do it with a group or the whole 

class. Such little tests do not take long to 

design or to mark. These options will be shown 

below.

A. INDIVIDUAL ONE-ON-ONE ASSESSMENT 

The easiest way to assess letter-sounds is to show the 

learner a chart of the letters of the alphabet that have been 

mixed up and then to ask them to read across from left to 

right, saying aloud what sound the letter makes (see chart 

on next page).  Give them one copy to read from, and keep 

one copy in front of you.  Let the child sit opposite you. 
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•  First go through the examples with them and show 

them what they must do.

•  When they have understood what they must do, 

time them for one minute and see how far they get 

reading the letters. 

•  They can put their fi nger under the letters as they 

read from left to right to make sure they don’t lose 

their place. 

• Put a line through each letter that they get wrong. 

•  After a minute, add up how many letters they’ve 

said, subtract the mistakes and that will give you a 

total of letter read correctly. 

Each time you assess them, they should read more letters 

correctly and make fewer mistakes. 

Your chart must be adapted to the letters that the learners 

have been taught. Thus, for each term in Grade 1, only 

include those letters in the chart that you have taught 

them. By Grade 2 and 3 you can include all the letters in 

the chart in lowercase and uppercase. You can also include 

digraphs in your chart, such as bh, th, ph, ng, nk, sh, 
tsh, hl, etc.

At the beginning of Grade 2 it is a good idea to assess 

all your learners on their letter-sound knowledge so that 

you know where they are at and you can identify the 

learners who struggle in this area. If some of your Grade 

2 learners are already quite fl uent readers, then it is not 

necessary to assess their letter-sound knowledge again. 

In Grade 3 it is probably not necessary to assess every 

learner, especially learners who can read quite fl uently. 

Only assess struggling learners so that you can pin point 
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where their reading problems lie.

The chart can be adapted for Zulu or English, depending on 

in which language you want to test letter-sound knowledge.

Itshathi 

Isibonelo: b s

V l h g S y Z W L N

l K T D c T q d z w

h ph z m U th j G X u

g hl B Q i f I Z s r

S n c B p ng F C a E

y s Q P M v O t n P

Z A e x f F h u A t

W G H b S hl g m i L

L a o e X N E Y p x

N k c D dl y b j kh v

Inani lamagama afundwe ngokuchanekileyo 
ngomzuzu om-1

/100

B. WHOLE GROUP/CLASS ASSESSMENTS

After you have tested each child individually and you’ve 

got a good idea of each child’s letter-sound knowledge, 

you can save time by testing the whole class at a time on a 

regular basis, giving them short little pen-and paper tests 

on sounds that you have been teaching during the week.  

You can also combine the letter-sound tests with tests of 

phonemic awareness, as in Tests 2,3 and 4 below.

These tests can be adapted for HL or for FAL.

Make a list of 11 letters that you want to test (the fi rst is 

an example, so in effect the test is out of 10). Give each 
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TASK 1

child a piece of paper as below – or else let them do the 

test in their class book. 

Tell them you’re going to say sounds and they must write 

down the sound next to the right number. Do the fi rst one 

with them on the board. Write 1. and then say a sound 

(e.g. buh). Write the letter b next to 1. Once they’ve 

understood what to do, say the rest of the sounds, one by 

one, giving the learners enough time to write the sound 

next to the letter.  

Create a culture of honesty during test time. Warn them 

not to look at their friend’s answer but to do the test on 

their own. 

Name: ____________________  Date:___________

I will say the sound for each number and I want you to write 
the letter next to the right number.

1. ____b______

2. __________

3. __________

4. __________

5. __________

6. __________

7. __________

8. __________

9. __________

10. __________

11. __________
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 CLASSROOM ACTIVITY 4: 
ASSESSING ORAL READING FLUENCY (ORF)

WHAT?   Oral reading fl uency (ORF) refers to the 

ability to read a text at a steady pace and 

accurately, with appropriate intonation 

and feeling. This kind of reading sounds like 

spoken language. 

   ORF has three components: 

   i.   accuracy 

   ii.  speed  

   iii.  good prosody (intonation and feeling). 

     Accuracy: It is very important for learners to 

recognise known words quickly and to decode 

words correctly.  Reading requires precision. 

    Speed: This refers to reading at a good 

pace and sounding like spoken language, not 

slowly or syllable-for-syllable. Recognising 

and decoding words quickly must become 

automatic so that memory can be freed up for 

comprehension. Learners read with increasing 

speed as they get older and better. 

    Prosody: This refers to reading with feeling 

and sounding natural, chunking up the text in 

suitable ways, pausing in appropriate places 

(e.g. after a comma, full stop or for effect), 

and adopting a character’s voice in direct 

speech. Prosody can tell us whether children 

understand what they read. 

WHY?   Fluency is the bridge between decoding and 

comprehension.  If learners do not cross this 

Intonation noun 
the rise and fall 
of the voice in 
speaking

Precision noun 
the quality of 
being exact and 
accurate.
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bridge, then they will fi nd it very diffi cult to 

understand what they read, and ‘reading to 

learn’ becomes an almost impossible task. If 

learners do not read with fl uency by the time 

they go into Intermediate Phase, then they 

will fi nd it very diffi cult to cope.  

WHEN?  A very important responsibility of Foundation 

Phase is to develop fl uent readers.  Because 

most learners are still learning to decode 

in Grade 1, fl uency work can start from 

the middle of Grade 1 and be given lots of 

attention in Grades 2 and 3. It is especially 

important to do fl uency work in Grade 3, 

to prepare learners for the transition into 

Intermediate Phase.  

C. INDIVIDUAL ONE-ON-ONE ASSESSMENT 

ORF needs to be assessed individually, one-on-one.  

However, it should not take long, as ORF is a timed test 

which is measured within one minute, to measure rate and 

accuracy. Prosody is assessed separately. 

1. Assessing reading rate and accuracy

Select a passage from a grade appropriate book. Down 

the right-hand side indicate how many words there are per 

line, as shown in the text on the next page. Now follow the 

procedure below:

• Ask the learner to read aloud at a natural pace. 

• Time the learner for one minute. 

•  If the learner makes a mistake or mispronounces a 

word, draw a line under it. 

•  After I minute, say Stop. Draw a circle around the 

word the child was reading when you said Stop.
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• Count how many words the learner read in total.

•  Count how errors the learner made.

•  Subtract the number of errors from the total amount 

of words read. The fi nal total will give you the child’s 

reading speed for WCPM in Zulu.

•  Do this for each learner in your class at the 

beginning of Term 1 and then again in Term 3 or 4. 

By comparing each learners’ WCPM rate over time, 

you will be able to see how they have progressed 

during the year.

Izinyo Words

Ngolunye usuku uLwazi ubona izinyo. 5

‘Kumele ukuba elani leli zinyo?’ uyazibuza. 11

ULwazi ufuna ukwazi ngaleli zinyo 16

Ubona umfanekiso wenyoka encwadini yolwazi 
lwezilwanyana. 22

Ubhekisisa amazinyo enyoka …. 25

Akulona izinyo lenyoka. Amazinyo enyoka  awafani  naneli 
zinyo. 33

ULwazi ubona umfanekiso webhubesi 37

Ubhekisisa amazinyo ebhubesi, ebuka leli zinyo … 43

Akulona iizinyo lebhubesi. Amazinyo ebhubesi awafani 
naleli zinyo. 51

Sipho Mabusa Term 1  Total words read  =  31

    Number of errors =   3

     Total words read correctly 
(TWRC)  =  28

Accuracy
You can use the following guidelines to determine how 

accurately each learner reads.

98-100%   The learner is highly accurate and makes 

almost no mistakes. The learner is regarded 

as an independent reader.
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91-97%  Although the learner reads quite well, a few 

mistakes are still made regarding the correct 

decoding of words. The learner is regarded as 

reading at instructional level (i.e. s/he still 

needs to attention and practice.

<90%   The learner still makes too many decoding 

mistakes and needs to develop stronger 

accuracy. The learner is regarded as reading 

at frustration level and needs a lot of 

reading attention and practice. 

Speed
Reading speed will be slower in the Nguni languages 

compared to English because they are agglutinating 

languages with much longer words than in English. 

ORF norms have not yet been developed in the Nguni 

languages, but based on the KZN ORF percentiles, for now 
the following guidelines are recommended for average 

readers.  

End Grade 1  18 wcpm

End Grade 2  32 wcpm

End Grade 3  42 wcpm

Stronger readers (e.g. at the 75th percentile) should be 

reading faster than this at their grade levels.

2. Assessing prosody

Assess prosody separately from the timed assessment.  

This too must be done one-on-one. 

Select a paragraph at grade appropriate level and ask the 

child to read aloud to you at a natural pace. Use the rubric 

below to give the learner a score, according to each of the 

four criteria for good prosody. 
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ORAL FLUENCY RUBRIC

1 2 3

A

PHRASING 
AND 
SMOOTHNESS

Hesitates often, 
sounds out 
words. Reads 
syllable-by-
syllable in a 
monotone voice.

Reads 
with some 
choppiness. 
Some words are 
read naturally 
(shorter words) 
but longer 
words are read 
syllabically. 
Struggles with 
some words.

Reads smoothly 
and with good 
phrasing. Pays 
attention to 
punctuation. 
Sounds like natural 
spoken language. 
Can self-correct 
with diffi cult 
words.

B

RATE/PACE

Reads slowly 
and with 
diffi culty. Often 
stares at a word 
before reading 
it.

Pace varies, 
sometimes 
steady and 
sometimes 
slowing down 
with longer or 
more diffi cult 
words.

Reads at a steady 
pace throughout 
reading, without 
racing through the 
text. 

C

EXPRESSION 
AND VOICE

Reads in a 
quiet, hesitant 
voice. The 
reading does 
not sound 
natural.

Sometimes 
reads with 
expression 
and changes 
in voice, but 
sometimes 
reads without 
expression.

Reads with 
expression and 
changes in voice, 
sounds like 
conversational 
language. Clearly 
conveys the 
meaning of the 
text.

•  A full score is 9, indicating a highly fl uent reader who 
reads accurately and with a lot of natural intonation 
and meaning.

•  A score of 6 or above indicates the learner is making 
good progress in ORF.

•  A score of 5 or below indicates that the learner needs 
additional practice in fl uency.

NB: If learners gallop through the text (i.e. read very fast), 

stop them and ask them to start again, reading at a pace 

that sounds like natural, spoken language. 

 Here is a suggested example of an ORF chart that could be 

used for your class.  
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Name: Lindelani Ntuli   Grade: 2

ORF Chart

Test Term 1 Term 2 Term 3 Term 4
Date ->
WPM

29/01 20/04 12/08 03/11

66
63
60
57
54
51
48
45
42
39

40
36
33

34
30
27

28
24
21
18

19
15
12
9
6
Prosody 3 5 7 8

Comments: Lindeni has come into Grade 2 as a weak 

reader. She hesitates a lot and reads very slowly for 

her grade, syllable-by-syllable. We will have to give 
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her lots of practice opportunities and motivate her to 

improve. 29/01

Lindeni is showing steady improvement. She has 

improved by 9 wcpm within a few weeks and reads 

more smoothly, with some intonation. She does 

paired reading with Sipho - they encourage each 

other and becoming quite competitive! 20/04

Getting stronger! She really enjoys reading now and 

reads with good intonation. 12/08

She is now one of the stronger readers in the class. 

She reads with feeling. I feel she will cope well in 

Grade 3! 03/11
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CLASSROOM ACTIVITY 5:
INFORMAL ASSESSMENT OF LEARNERS 

DURING GROUP GUIDED READING (GGR)

During the GGR session each week, the teacher 

can informally assess a few of the learners in terms 

of their fl uency, use of reading strategies and 

comprehension.  She should try to assess each learner 

once a term.

Fluency

In order to read fl uently, a learner must read accurately, 

at an appropriate speed.  Words must be grouped into 

meaningful units (phrasing); rhythm, stress and intonation 

must also be used to communicate meaning (prosody).

Reading strategies

Decoding and comprehension strategies enable learners 

to make sense of what they are reading and to overcome 

diffi culties in reading. They include:  predicting and making 

connections, visualizing, fi guring out unknown words (e.g. 

by re-reading or segmenting and blending), self-monitoring 

and self-correcting.

Comprehension

Learners must be able to understand what they are 

reading.  They should be able to make connections and 

predict, make inferences (i.e. read between the lines) and 

respond to what they are reading.
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D. RUBRICS

For assessing fl uency

ORAL FLUENCY RUBRIC

1 2 3

A

PHRASING 
AND 
SMOOTHNESS

Hesitates 
often, sounds 
out words. 
Reads 
syllable-by-
syllable in a 
monotone 
voice.

Reads 
with some 
choppiness. 
Some words 
are read 
naturally 
(shorter 
words) but 
longer words 
are read 
syllabically. 
Struggles 
with some 
words.

Reads smoothly 
and with good 
phrasing. Pays 
attention to 
punctuation. 
Sounds like 
natural spoken 
language. Can 
self-correct 
with diffi cult 
words.

B

RATE/PACE

Reads slowly 
and with 
diffi culty. 
Often stares 
at a word 
before 
reading it.

Pace varies, 
sometimes 
steady and 
sometimes 
slowing 
down with 
longer or 
more diffi cult 
words.

Reads at a 
steady pace 
throughout 
reading, 
without racing 
through the 
text. 

C

EXPRESSION 
AND VOICE

Reads in 
a quiet, 
hesitant 
voice. The 
reading does 
not sound 
natural.

Sometimes 
reads with 
expression 
and changes 
in voice, but 
sometimes 
reads without 
expression.

Reads with 
expression 
and changes 
in voice, 
sounds like 
conversational 
language. 
Clearly conveys 
the meaning of 
the text.

For assessing use of reading strategies

1 Little use of reading strategies, not able to self-monitor and 
self-correct; fi nds it diffi cult to move on if he/she gets stuck 
on a word in the text
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2 With support is able to make use of some basic reading 
strategies e.g. predicting, fi guring out unknown words

3 Able to use reading strategies, but does not do so 
consistently.  Sometimes needs support.

4 A strategic reader.  Makes independent use of reading 
strategies: uses prior knowledge to predict and make 
connections, fi gures out unknown words, self-monitors and 
self-corrrects where necessary

For assessing comprehension

1 Little understanding of text; only able to answer very 
simple, literal questions

2 Basic understanding of text; can make some predictions 
and answer literal questions; no inferencing or engaging 
with the text

3 Good understanding of text: can use prior knowledge to 
make connections and predict, can make some inferences, 
is able to respond to text e.g can answer inferential and 
appreciation questions

4 Excellent comprehension of text: uses prior knowledge to 
make connections and predict, makes inferences, engages 
with and responds to the text e.g. can answer inferential, 
appreciation and evaluative questions
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RECORD OF OBSERVATIONS for GGR (Also see 

Appendix in Module C Unit C2)

Group Guided reading: Group …………….

Learner’s 
name

Fluency Strategies Comprehension Comments

A

B

C

A

B

C

A

B

C

A

B

C

A

B

C
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CLASSROOM ACTIVITY 6: 
ASSESSING VOCABULARY KNOWLEDGE

Vocabulary knowledge can be measured in terms of size of 

vocabulary (i.e. how many words a person knows, more or 

less) and depth of knowledge (i.e. how well a person knows 

a word, e.g. knowing different meanings of a word, how 

to spell it, how to pronounce it, knowing in which contexts 

it is used, its synonyms, antonyms, parts of speech – as a 

noun, verb, etc).

Providing rich word learning opportunities in the classroom 

and assessing children’s word knowledge should become a 

‘habit of mind’ – something that teachers do automatically, 

without even realising that they’re doing it. 

WHAT?   Vocabulary assessment involves testing your 

learners’ word knowledge on a regular basis in 

order to ensure that the size of their vocabulary 

is growing and that as your learners learn 

new words, their knowledge of the words is 

deepening. 

WHY?   Research has shown that there is a very strong 

relationship between vocabulary knowledge 

and success in school. The more words children 

know, the better readers they become, the more 

easily they comprehend what they read, and the 

better they do at school - and in life generally. 

In other words, knowing more words makes you 

smarter. Reading is the most powerful way of 

building vocabulary. 

    It is especially important to nurture and 

Nurture verb care 
for and protect 
(someone or 
something) while 
they are growing
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monitor the vocabulary development of 

children from poor homes. The school and 

classroom are likely to be the richest sources 

of vocabulary for them and the places where 

they have best access to books. Children with 

small vocabularies are at risk learners. They 

should be identifi ed early and special efforts 

should be made to develop their vocabulary.  

WHEN?  Vocabulary assessment in the HL and FAL 

can be done on a regular basis throughout 

the year, informally and formally, throughout 

Foundation Phase.  

HOW?   In this worksheet we will raise your awareness 

of the different ways in which vocabulary 

can be assessed, and we will also give you 

practise opportunities and useful tips on how 

to design your own vocabulary assessment 

tasks in both HL and FAL. These activities can 

be used every week in any lesson, in Shared 

Reading, Read Alouds, Group Guided Reading, 

Paired and Independent Reading – and also in 

Numeracy and Life Skills lessons. 

THE ‘HOW’ OF VOCABULARY ASSESSMENT

There are fi ve basic ways to assess vocabulary, viz. 

translation tasks, cloze tasks, matching tasks, fi ll-in charts 

and multiple-choice questions. The advantage of all of 

these tests is that they can be given to the whole class at 

once. Each of these will be discussed briefl y below, and 

examples will be provided of each. 

Cloze tasks 
noun phrase a 
procedure in 
which the learner 
has to supply 
words that have 
been removed 
from a passage as 
a comprehension 
exercise

Multiple-choice 
questions 
adj+noun In a 
multiple choice 
question, you 
have to choose 
the answer that 
you think is right 
from several 
possible answers 
that are listed.
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1. Translation tasks

For children in a bilingual education system, it makes sense 

to use translation tasks to assess learners’ knowledge of 

words in both HL and FAL. These tasks can take the form 

of a matching or fi ll-in the words exercise., as shown in the 

examples below.

For each Zulu word in Column A write the English 

word from B

A B

1. ulwandle   _____________

swim waves

beachsea

whale

2. umkhoma   _____________ 

3. bhukuda  _____________

4. ibhishi  _____________

5. igagasi  _____________  

•  This is a quick and easy way to assess 

word knowledge in both HL and FAL. 

•  There are different variations on 

translation tests that can be used, e.g. 

matching HL and FAL words in Columns 

A and B using arrows, putting FAL 

words in Column A and HL words in 

column B, or giving learners a picture 

and asking them to label different 

objects using both HL and FAL words. 

•  By writing out the words in the space provided the 

children are given an opportunity to practise spelling 

the word.

•  If word translation tests are given on a regular basis, 

then learners become used to thinking bilingually 

and being made aware of how words ‘work’ in both 

languages.   

HELPFUL 
TIPS
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Distractor noun 
an incorrect 
option in a 
multiple-choice 
question or an 
extra word which 
is not one of the 
ones needed in 
the exercise

Process of 
elimination noun 
phrase the act of 
considering and 
rejecting each 
possible choice 
until only one is 
left

2. Cloze tasks

This is basically a gap-fi lling exercise. Children are given 

sentences with a key word left out. They are expected to 

fi ll in the missing word by reading the sentence and then 

deciding which word (from a given list) would best fi ll in the 

gap. Children need to understand the sentence in order to 

fi ll in the correct missing word. 

In the Foundation Phase the missing words are usually 

provided in a list of words, but in cloze tests for older 

learners, these word lists are often omitted, or else many 

more words are provided in the distractor list (i.e. the 

list of words) than are needed for the sentences, so that 

learners have to choose the right words and cannot just 

rely on a process of elimination. 

Cloze tests are diffi cult to design in the Nguni languages 

due to their rich agglutinating morphology. However, they 

are easy to design in English and are useful for assessing 

children’s knowledge of function words in English (also 

known as ‘grammar’ words) in the early years, as shown in 

the example below. 

Complete each sentence in A, using a word from B.

A B

1.  May I ________ a slice of 
bread, please?

like have

othernone

not

2.  The cloud looks 
_____________ a balloon. 

3.  Who is the _______ person 
who is going with you?

4.  You should _________ 
fi ght with others.

5.  In this class _________ of 
us can speak Chinese.   
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•  Most of the words from the 300 most frequent 

English words given in CAPS (pp 87-89) can 

be assessed this way.  

•  A test containing 10-12 such sentences 

can be set once a week to make sure that 

the children know how to use such words 

correctly. The test can be given on a Friday, 

after the spelling test. 

•  You can also take sentences from a graded reader 

that the learners have been reading in GGR or in 

Paired Reading and leave out a function word to 

see whether they are acquiring these words from 

exposure during reading.  

•  If cloze tests are given on a regular basis, then 

learners also become used to doing this kind 

of assessment and will have few problems 

understanding what to do if they are given such a 

task in a formal test situation. 

3. Defi nition-word matching task  

In a matching task, learners are given a sentence or phrase 

(i.e. a defi nition) and they then have to fi nd an appropriate 

word from a given list that best fi ts what is stated in the 

sentence. In other words, they must match a word with a 

defi nition, as shown in the examples below. This is a useful 

task for testing knowledge of content words (e.g. nouns, 

verbs, adjectives).

HELPFUL 
TIPS
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HELPFUL 
TIPS

For each word meaning in A, fi nd the correct word in 

B.

A B

1.  Know something well 
_____________

different always

understandpiece

kitchen

2.  All the time 
________________ 

3.  A room where we cook food 
______________

4.  A part of a whole thing 
____________

5.  Not like the other 
_______________

•  The meanings of new content words 

(i.e. nouns, verbs or adjectives) that 

are taught during the week (e.g. the 

magic words and words on the word 

walls) can be assessed this way.  

•  A test containing 10-12 such sentences can be set 

once a week to make sure that the children know 

the meanings of new words. The test can be given 

on a Friday, after the spelling test. 

•  You can also use this format to assess knowledge 

of antonyms/opposites (e.g. It is not large but 

________) or synonyms (e.g. another word for 

tasty food =   __________ food).

•  Learning to explain the meaning of a word is a more 

advanced kind of knowledge as it involves some 

form of abstract thinking. If word matching tests are 

given on a regular basis, then it exercises learners’ 

thinking and reasoning skills. 
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4. Fill-in word charts

In this task the learners are given a list of words which 

they then need to sort into categories, as shown in the 

example below. The assumption is that they need some 

understanding of the words in order to complete the task 

correctly.    

Read the list of words in the word box and then write 

them in the correct categories in the table below.  

The fi rst has been done for you.

WORD BOX*

fry  potato stir grate

purple bake bread grapes

cereal braai chop blue

yellow slice boil orange

pumpkin brown sweet potato red

mielies carrots green beans

cabbage mix peanuts white

* Some words can go into more than one category

Food  Method of preparing food
fry

Colours It grows below 
the ground     

It grows above 
the ground

•  The advantage of this kind of vocabulary task is that 

quite a lot of words can be assessed in a single test 

(the above test contains 28 words). 
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•  This kind of test also improves children’s general 

knowledge of content words and they usually 

enjoy doing it as it challenges their background 

knowledge. It can easily be designed for both HL 

and/or FAL. 

•  This kind of test is useful for testing words that have 

been covered in a theme or in a series of stories. A 

test containing 25-30 such words can be set once a 

fortnight to ensure that the learners have acquired 

the words associated with the theme. 

•  There are many different categories you can select 

to test vocabulary knowledge, e.g. shapes, furniture, 

buildings, body parts, vegetables, fruit, geography, 

biology, space, transport, sport, animals that eat 

grass or meat, lay eggs, have feathers, swim, etc. 

5. Word recognition tasks

This is a useful way to test word knowledge before and 

after starting a new theme or a new series of stories with 

your learners. You give the learners a list of words that 

you plan to teach them in the next week/fortnight, as well 

as words that serve as distractors (i.e. false alarms). You 

ask the learners to circle all the words they really know 

for sure, and then you give them the same list a week/

fortnight later, after you have taught them the new words, 

and see how many new words they can now recognise and 

are familiar with. 
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WORD RECOGNITION ACTIVITY

Name:_______________  Date: _____________

We will be learning a lot about the weather in the next 

few days. Please circle only those words that you are sure 

have to do with the weather. 

tractor thunder beach

sunny river cloudy

mielies rain tomatoes

farms chilly mountain

temperature forecast thunderstorm

garden ploughing hail

tractor bridge ships

lightning fl ood planting

snow storm traffi c

forest dam cattle

Target words 

correctly identifi ed

Incorrectly chosen 

words

Known words score

Two weeks later you can give the learners the same 

test, with a slight word change in the instructions 

(in the fi rst sentence).  You can then compare their 

before and after scores and assess their vocabulary 

growth in the two weeks. 
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WORD RECOGNITION ACTIVITY

Name:_________________ Date: _____________

We have been learning a lot about the weather these past 

two weeks. Please circle only those words that you are sure 

have to do with the weather. 

tractor thunder beach

sunny river cloudy

mielies rain tomatoes

farms chilly mountain

temperature forecast thunderstorm

garden ploughing hail

tractor bridge ships

lightning fl ood planting

snow storm traffi c

forest dam windy

Target words 

correctly identifi ed

Incorrectly chosen 

words

Known words score

•  This kind of test is useful for testing words that will 

be covered in a theme or in a series of stories. 

•  The advantage of this kind of vocabulary task is that 

quite a lot of words can be assessed in a single test 

(the above test contains 14 target words and 16 

distractors). 
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•  This kind of test can easily be designed for assessing 

word knowledge in both HL and FAL.

•  This kind of test helps children learn to associate 

words with specifi c topics/themes and to see the 

relationship between words that are thematically 

related (e.g. the difference between chilly/windy/

sunny/cloudy). 
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3.  Appendices

3.1    Appendix 1: Formal assessment 
activities required by CAPS 
(English HL) – Grades 1-3

Below is a summary of the English Home Language Formal 

Assessment Activities. The ones for isiXhosa and isiZulu are 

almost identical (there are some differences with regard to 

Phonics). The summary helps you see at a glance what is 

required each term in each grade. isiXhosa and isiZulu Home 

Language teachers could draw up a similar table for themselves.
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GRADE 1

Term 1 Term 2 Term 3 Term 4

FAT 1: 
Listening + 
speaking: 
answers 
questions; 
sings songs; 
sequences 
pictures of a 
story; describes 
objects 
using correct 
vocabulary
Phonics: 
Identifies 
letter sound 
relationships, 
single letters
SR: uses 
pictures to 
predict; reads as 
whole class
GGR: reads 
aloud from 
graded reader
Handwriting: 
practices holding 
pencil; draws 
patterns; forms 
lower case 
letters correctly; 
copies + writes 
own name, 
short words + 
sentences
Writing: 
draws pictures 
to convey a 
message; writes 
a caption; copies 
one sentence of 
news from board

FAT 1 - Listening & speaking: 
talks about personal experience; 
listens to story + draws a picture; 
answers closed + open questions
Phonics: Distinguishes between 
different beginning + end sounds 
of words; identifies letter-sound 
relationships of most single 
letters; builds words using sounds 
learnt
Reading: SR: reads with whole 
class; uses pictures to predict; 
uses cues + pictures to make 
meaning; answers questions 
including some higher order words
GGR: reads aloud from g.r.; uses 
reading strategies
Handwriting: Holds pencil 
correctly; forms at least 20 lower 
case letters
Writing: draws pictures to convey 
a message; writes sentences using 
words with phonics sounds taught; 
contributes ideas for class story
FAT 2 – Listening + speaking: 
describes objects using correct 
vocab; listens to story + identifies 
main idea; sequences pictures of 
a story
Phonics: identifies letter-sound 
relationships of most single 
letters; builds words using sounds 
learnt; groups common words into 
sound families
Reading: SR: reads with whole 
class; uses pictures to make up 
own story; uses cues + pictures to 
make meaning; answers questions 
including higher order ones
GGR: reads silently and out loud 
from g.r.; uses reading strategies
Handwriting: forms at least 20 
lower case letters; forms some 
capital letters; uses correct 
spacing
Writing: draws picture with 
caption; writes one sentence; 
compiles a list of words related to 
a topic

FAT 1 – Listening & 
Speaking:  talks about 
personal experience; says 
poems/rhymes; sequences 
pictures, matches captions & 
pictures
Phonics: identifies letter-
sound relationships of all single 
letters; revises word families; 
builds words; uses consonant 
blends to segment and blend 
words
SR: reads with teacher; 
identifies sequence + setting; 
predicts ending & storyline
GGR: reads silently + aloud 
from g.r.; uses reading 
strategies
Handwriting: forms lower 
case letters + numerals; copies 
+ writes words with correct 
spacing
Writing: writes sentences; 
uses nouns + pronouns in 
writing; builds vocab using 
personal dictionary
FAT 2: Listening & speaking: 
responds to instructions; talks 
about personal experiences; 
answers open-ended questions 
about a story
Phonics: builds short words; 
uses consonant blends; 
recognises common consonant 
diagraphs at beginning of 
words; groups words into sound 
families 
SR: reads with teacher; 
identifies sequence + setting; 
answers higher order questions; 
interprets visual information
GGR: reads silently + aloud 
from g.r.; reads with increasing 
fluency 
Paired reading: reads aloud to 
a partner
Handwriting: forms frequently 
used upper case letters 
correctly; copies + writes short 
sentences correctly
Writing: writes message on a 
card; writes 2 sentences of own 
news; uses capital letters + full 
stops; uses nouns + pronouns 
correctly

FAT 1 – Listening 
& Speaking: talks 
about personal 
experience; 
responds to 
instructions; tells 
a story; answers 
closed and open-
ended questions
Phonics: recognises 
consonant digraphs 
at end of word; uses 
consonant blends 
to build up + break 
down words; builds 
words; groups 
words into families
SR: reads with 
teacher; identifies 
sequence; 
recognises cause 
+ effect; answers 
open ended 
questions
GGR: reads silently 
+ aloud from 
g.r.; uses reading 
strategies; reads 
with increasing 
fluency
PR/IR: reads g.r. & 
books from reading 
corner
Handwriting: 
forms lower + 
upper case letters 
correctly + fluently; 
copies + writes 
words with correct 
spacing; copies + 
writes a sentence 
correctly
Writing: writes at 
least 3 sentences 
using sounds 
learnt, common 
sight words, capital 
letters + full stops; 
spells common 
words correctly; 
uses present + past 
tense correctly; 
forms plurals; 
uses prepositions; 
organises info into 
simple graphic 
form e.g. chart or 
timeline 
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GRADE 2

Term 1 Term 2 Term 3 Term 4

FAT 1: Listening 
+ speaking: 
talks about 
personal 
experience; 
responds to 2 
part instructions; 
answers 
questions about 
a story; tells a 
story
Phonics: 
identifies 
letter- sound 
relationships of 
all single letters; 
revises common 
consonant 
digraphs; uses 
initial + final 
consonant blends 
to segment + 
blend words; 
revises common 
consonant 
digraphs at 
end of words; 
recognises vowel 
digraphs
SR: reads 
pictures and 
uses them to 
make up stories; 
reads book with 
teacher and 
identifies main 
idea; predicts; 
identifies key 
details
GGR: reads 
g.r. aloud at 
own level; uses 
reading strategies
Handwriting: 
forms lower + 
upper case letters 
correctly; copies 
+ writes 2 or 
more sentences 
legibly + correctly
Writing: draws 
picture to convey 
message; 
writes at least 3 
sentences using 
capital letters 
+ full stops; 
contributes ideas 
+ words for class 
story

FAT 1: Listening + speaking: 
talks about personal experience; 
listens to stories for longer period; 
expresses feelings about story or 
poem
Phonics: recognises 3 letter 
consonant blends at beginning 
+ end of words; builds words 
using consonant blends and vowel 
digraphs taught
SR: reads book with teacher and 
discusses cause-effect relations; 
identifies key details e.g. main 
characters + setting
GGR: uses reading strategies; reads 
with increasing fluency
PR/IR: reads simple books 
independently
Handwriting: writes in print script 
all lower and upper case letters 
confidently + accurately; copies + 
prints different formats of writing 
e.g. cards, invitations
Writing: writes an expressive 
text e.g. thank you card or letter; 
chooses a topic to write about; 
writes own story of at least one 
paragraph; uses capital letters, full 
stops, commas, question marks, 
exclamation marks
FAT 2: Listening + speaking: 
listens to stories + poems + 
identifies main idea, details + 
sequence of events; answers 
closed + open ended questions; 
participates in discussions
Phonics: recognises at least 3 new 
vowel digraphs; recognises silent ‘e’; 
builds words using consonant blends 
+ vowel digraphs taught
SR: uses visual clues; discusses 
cause-effect relations; answers 
higher order questions; gives an 
opinion about story
GGR: reads aloud; uses reading 
strategies
PR/IR: reads aloud to a partner
Handwriting: writes in print script 
all lower and upper case letters 
confidently + accurately; copies + 
writes one paragraph
Writing: writes own story of at 
least one paragraph using a writing 
frame; writes paragraph about 
personal experience; uses writing 
process (drafting, writing, editing + 
publishing); spells common words 
correctly; uses present + past 
tenses correctly; reads own writing 
to partner

FAT 1: Listening + speaking: 
talks about experience; uses 
increasing vocab; predicts + 
makes up ending of stories; tells 
simple stories with expression
Phonics: uses consonant blends 
to segment + blend words; 
revises consonant digraphs at end 
of words; groups common words 
in sound families
SR: reads book with teacher + 
identifies sequence + setting; 
predicts; gives an opinion
GGR: reads aloud; uses reading 
strategies
Handwriting: forms upper + 
lower case letters correctly; 
copies writing patterns in joined 
script / cursive writing; learns at 
least 2 letters per week
Writing: writes an expressive 
text e.g. get well card; writes 1-2 
paragraphs; spells common words 
correctly; uses phonics knowledge 
to spell; uses present, past and 
future tenses correctly
FAT 2: Listening + speaking: 
participates in discussions + 
answers questions; responds to 
sequence of instructions; listens 
for detail and answers open 
ended questions about stories; 
role plays different situations
Phonics: recognises onset + 
rime; recognises vowel digraphs 
and diphthongs; builds words 
using consonant + vowel 
digraphs, consonant blends and 
double consonants taught; groups 
common sounds into families
SR: reads book with teacher + 
identifies sequence + setting; 
answers higher order questions; 
interprets info from simple tables 
e.g. calendar
GGR: reads aloud with increasing 
fluency
PR/IR: reads independently
Handwriting: copies + writes at 
least 2 letters of cursive script per 
week; copies + writes words in 
cursive; reads words in cursive
Writing: chooses topic to write 
about; drafts, writes + publishes 
own story of 6 sentences + title; 
uses correct punctuation; uses 
pronouns correctly; discusses 
own writing with partner

FAT 1: Listening 
+ speaking: talks 
about personal 
experience; 
responds to a 
complex sequence 
of instructions; 
participates in 
discussions + reports 
back; listens for 
details in stories + 
answers higher order 
questions; expresses 
feelings about story
Phonics: recognises 
at least 5 new vowel 
digraphs; recognises 
vowel digraphs and 
diphthongs; builds 
words using phonics 
taught
SR: reads fiction + 
non-fiction books 
with teacher; 
answers higher order 
questions; gives 
personal response to 
images
GGR: reads silently + 
aloud from g.r.; uses 
reading strategies; 
reads with increasing 
fluency
PR/IR: reads 
independently
Handwriting: copies 
+ writes at least 2 
letters of cursive per 
week, completing 
all letters by end 
of term; writes 
words using cursive; 
uses capital letters 
in cursive; writes 
sentences in cursive
Writing: writes at 
least 2 paragraphs 
(10 sentences) about 
personal experience; 
organises info in a 
chart or table; uses 
different writing 
structures e.g recipe; 
sequences text using 
words like first, next, 
finally; uses correct 
pronunciation + 
spelling; uses phonic 
knowledge to spell; 
uses present, past 
+ future tenses 
correctly



GRADE 3

Term 1 Term 2 Term 3 Term 4

FAT 1: Listening 
+ speaking: 
talks about 
experiences 
expressing 
feelings + 
opinions; 
responds to 
a complex 
sequence of 
instructions; 
listens for main 
idea and answers 
higher order 
questions
Phonics: 
identifies 
letter-sound 
+ letter-name 
relationships of 
all single letters; 
recognises 
consonant 
digraphs at 
beginning + 
end of words; 
recognises vowel 
digraphs taught 
in Grade 2; 
recognises silent 
‘e’
SR: uses visual 
cues to talk about 
graphical text; 
reads book with 
teacher, describes 
main idea + 
characters; 
answers higher 
order questions 
before, during + 
after
GGR: reads aloud 
at own level; 
uses reading 
strategies
Handwriting: 
writes all lower + 
upper case letters 
in cursive, begins 
to join letters 
to form words; 
writes words in 
cursive; writes a 
sentence in both 
print and cursive
Writing: writes 
at least one 
paragraph (8 
sentences); uses 
punctuation 
including inverted 
commas; 
uses phonics 
and spelling 
knowledge to 
spell; uses 
present, past 
and future tense 
correctly

FAT 1: Listening + speaking: 
responds to more complex 
instructions; makes an oral 
presentation e.g. show + tell
Phonics: recognises that some 
sounds can be represented by 
different spellings
SR: reads text with teacher; uses 
visual cues to make meaning
GGR: reads silently + aloud at 
instructional level; uses reading 
strategies; reads with increasing 
fluency
Handwriting: uses upper + 
lower case letters correctly + 
automatically in cursive; writes 
words + sentences correctly in 
cursive
Writing: writes a simple book 
review; writes at least 2 paragraphs 
(10 sentences) about personal 
experiences; uses correct grammar; 
uses phonics and spelling rules to 
spell correctly; punctuates correctly
FAT 2: Listening + speaking: 
Listens to longer stories; tells a 
short story with plot + characters
Phonics: recognises that some 
sounds can be represented by 
different spellings
SR: Reads book with teacher; 
answers higher order questions
PR/IR: reads independently
Handwriting: uses upper + 
lower case letters correctly + 
automatically in cursive; makes 
transition to cursive in all written 
work
Writing: keeps a diary for one 
week; identifies and uses nouns, 
adjectives, verbs + adverbs 
correctly
FAT 3: Listening + speaking: 
participates in discussion; listens 
to stories, poems and songs + 
expresses feelings; predicts; works 
out cause + effect (Because …..)
Phonics: recognises digraphs 
making /f/; recognises that same 
spelling can make different sounds; 
uses words in sentences that sound 
the same but are spelled differently 
(e.g. read, reed)
SR: uses info from graphical text 
(e.g. uses map); uses table of 
content, index, page numbers 
to find info; uses key words in 
information texts
GGR: reads both silently + 
aloud at instructional level; 
uses reading strategies; uses 
diagrams + illustrations to increase 
understanding
Handwriting: writes with increased 
speed in joined script/cursive 
writing; uses correct letter formation 
in all written work
Writing: writes own story or 
other creative text (at least 10 
sentences); edits own writing

FAT 1: Listening + speaking: 
interviews people; listens to a 
story + works out cause + effect
Phonics: recognises all vowel + 
consonant blends learnt so far
SR: reads book with teacher + 
discusses main idea, characters 
+ plot; expresses feelings about 
story
GGR: reads silently + aloud from 
g.r.; uses reading strategies
Handwriting: copies written text 
in cursive
Writing: writes personal texts in 
different forms e.g. diary entry, 
letter; uses variety of vocabulary; 
uses different sentence types
FAT 2: Listening + speaking: 
participates in discussion + gives 
useful feedback to others; puts 
events in logical sequence
Phonics: recognises silent letters 
in words
SR: interprets info from graphical 
texts
PR/IR: reads independently
Handwriting: copies written text 
in cursive
Writing: drafts, edits + presents 
own story of at least 2 paragraphs 
(10 sentences); uses phonics 
knowledge + spelling rules to 
spell correctly
FAT 3: Listening + speaking: 
listens for detail in stories + 
answers open- ended questions; 
tells a story; makes an oral 
presentation
Phonics: uses words that are 
pronounced and spelt the same 
but have different meanings; uses 
words that sound the same but 
are spelt differently
SR: reads with teacher; reads a 
range of different types of poems
GGR: reads silently + aloud 
from g.r.; uses a range of self-
correcting methods (i.e. reading 
strategies); reads with increasing 
fluency
Handwriting: writes with 
increasing speed
Writing: summarises + records 
info using mind maps, tables, 
etc.; identifies and uses nouns, 
adjectives, verbs, adverbs + 
prepositions correctly; joins 
sentences using conjunctions 
‘and’ and ‘but’

FAT 1: Listening 
+ speaking: 
tells story using 
descriptive lang, 
gestures; listens 
for details in stories 
+ answers open-
ended questions; 
uses language 
imaginatively  – 
jokes, riddles; 
plans + makes oral 
presentation
Phonics: recognises 
+ uses all phonics 
learnt so far; 
recognises + uses 
spelling patterns; 
recognises + 
uses synonyms + 
antonyms; recognises 
+ uses prefixes
SR: reads with 
teacher, discusses 
characters, plot, 
values; uses 
visual cues to read 
graphical texts; 
answers range 
of higher order 
questions
GGR: reads silently 
+ aloud from g.r.; 
reads with increasing 
fluency; uses reading 
strategies; monitors 
self
PR/IR: reads 
independently at a 
more complex level
Handwriting: 
uses joined script/
cursive for all written 
work; writes neatly 
+ legibly with 
confidence + speed 
in joined script / 
cursive
Writing: writes 
short texts for 
different purposes 
e.g. recounts; writes 
about personal 
experience e.g. short 
newspaper article; 
drafts, writes, edits 
+ presents own story 
of 2 paragraphs 
(12 sentences); 
structures 
information texts 
correctly; sequences 
info, uses headings; 
uses punctuation 
correctly; uses 
phonics knowledge + 
spelling rules





© Zenex, 2018 Creative Commons Attribution 4.0  
Developers: Elizabeth J Pretorius, Sarah Murray

Project Manager: Lauren Fok


