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1. Introduction
Background to Study
IDinsight is collaborating with the Instructional Leadership Institute (ILI), the Zenex
Foundation, and Education Endowment Fund (EEF) to implement an impact
evaluation of ILI’s school leadership development programme in Western Cape,
South Africa. This evaluation is funded by the Education Endowment Fund (EEF)
through its South African partner organisation, the Zenex Foundation. The Zenex
Foundation will also provide advisory support to the research.
IDinsight is conducting a randomised control trial (RCT) in 79 primary schools across
the Western Cape province of South Africa to independently evaluate the effects of
the programme. The RCT will be supplemented by a process evaluation to
understand compliance with the programme as well as enablers and barriers to
implementation in schools. Lastly, we will also explore the role of gender in
programme delivery and effects.

Programme Background
ILI is implementing a two-year school leadership development programme with the
goal of providing all students with equitable education. ILI uses a rigorous,
practice-based approach that aims to improve the quality of teaching and learning
by providing leaders with the requisite skills to plan, manage, and support their
teachers and schools. The programme has three key elements: data driven
instructions, fostering a learning environment via changing school culture, and
creating a feedback culture to foster teachers’ development. Specifically, the
programme comprises a two-day introductory bootcamp, four four-day residential
training sessions over two years, monthly coaching after residential sessions to
support participants, as well as online modules and group assignments to reinforce
content engaged with during residential training. ILI began its South Africa
operations in 2016. The programme has been tested in 23 schools in 2017, and 20
schools in 2018 but has not been independently evaluated.

Research Objectives
The evaluation has three broad themes, with specific research questions listed in
Table 1 below.

Table 1: Evaluation themes and research questions
Theme
Impact:

Research Questions
1.
2.

What is the effect of ILI’s programme on school management practices?
What is the effect of ILI’s programme on teaching quality?
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Process:

Gender:

3.

What is the impact of ILI’s programme on learner performance (student test
scores)?

1.

What is the compliance with the program?
a.
What are the enablers and barriers to implementation of the programme?
Are schools (especially in the “control” group) receiving similar interventions to
ILI’s?

2.
3.

1.
2.
3.

What are women leader's experiences with the programme?
What are the gender-specific barriers that may prevent women from
implementing ILI's programme in their schools (effectively)?
How can ILI better support female leaders?

1.

Gender sub-study:
IDinsight secured additional funding from the Hewlett foundation to explore the role
of gender in programme delivery and results.
Women in leadership positions may face unique challenges that could affect their
participation in ILI’s programme and how they can implement what they have learned
at their respective schools. Some of these challenges may be related to agency or
empowerment and others could be environmental or institutional factors. Currently
little is known about what these challenges are, the prevalence of these challenges,
and how the ILI can work on addressing them. Secondly, women may also face
challenges being promoted into leadership roles and there is currently little
understanding of whether these challenges exist and what they are. This research
will provide an opportunity to better understand the environment in which female
leaders operate and will inform the ILI’s future programmatic decisions.

2. Literature Review
Literature shows mixed results of comparable programs on both management
practices and student learning. While correlation between management and student
outcomes is well documented (Bloom et al. 2014.), the causal relationship between
improvement in school management and student outcomes is not universally
supported by the literature. Kremer et al. 2016 review existing studies in the
education literature and find that change of school-based management improves
students’ learning by about 0.2 standard deviations (SD). In a recent study, Cilliers et
al. 2020 find that teacher coaching (which is a part of the ILI programme) improves
students' reading scores by 0.24 SD. Blimpo et al. 2011 do not find effects of a
management programme on learning outcomes in Gambia among 3rd and 5th grade
6

students, but do find impacts on student and teacher absenteeism. Muralidharan et
al. 2020 conducted an evaluation of school management programme designed by
Ark in India, and find null effects on all indicators of interest, e.g., (a) student/teacher
engagement i.e. attendance, (b) test scores, but they demonstrate that the
programme increased bureaucracy (perceived success) and reporting requirements,
and did not incentivize schools to actually improve. Muralidharan and Sundararaman
(2010) documented that provision of low-stakes monitoring and feedback to
teachers had no impact on either teacher attendance or test scores. Lassibille et al.
(2010) and Glewwe and Maı¨ga (2011) studied a school strengthening programme at
the district, subdistrict, school, and teacher levels and showed that the programme
improved the management practices but not student test scores.

Justification of the Study
Initial programme piloting provided promising anecdotal evidence that participating
schools can improve management practices and potentially improve educational
outcomes within South Africa.
However, context-specific evidence will allow ILI to rigorously assess the
effectiveness

of

its

programme

and,

if

applicable,

consider

programme

improvements. The research results will inform decisions regarding the scale-up of
the programme to more schools across South Africa.
Given the mixed evidence outlined above, further rigorous evidence of the
effectiveness of a school leadership development programme such as ILI’s will also
contribute to the wider evidence space and discourse and provide critical insights to
policy and decision-makers in the Western Cape province of South Africa and
beyond.

3. Methodology
Evaluation Design
The evaluation methodology will be a randomised controlled trial (RCT), with
randomisation at the school-level since the programme is implemented in the whole
school. We will perform balance tests using available school characteristics (and
possibly average student test scores) to assess internal validity of the study design.

Randomization and Sampling
Sampling and Sample Size
The sample includes 79 primary schools selected by ILI based on ILI’s selection
criteria.
7

ILI selected schools through applications by representatives from a school in a
leadership position, who have distinguished themselves as a leader and are
dedicated to improving education. Schools applied via ILI’s online application form
and answered a brief set of questions that ILI used to determine their eligibility to
receive the programme. ILI and IDinsight identified a final list of 79 schools excluding
schools that have previously participated in ILI’s or a similar programme, that are
located outside of Western Cape province, or whose primary language of instruction
is neither English nor Afrikaans. While this excludes some schools systematically, our
understanding is that the vast majority of schools in the area teach in either of the
two languages, so we do not anticipate excluding many schools based on these
criteria.
Sample size calculations with standard assumptions are outlined in Table 3 below for
each of the three primary outcomes: management practices, teaching quality, and
student performance.
Management Practices:
At baseline, we will administer the questionnaire over the phone to the ILI applicant.
At endline, we will interview both the ILI applicant and an additional respondent.
Usually, this will mean speaking to two representatives of the school management
group. Specifically, we could encounter the three respondent combinations as
outlined in Table X below.

Table 2: Potential respondent combinations
Combinations

Respondent I (ILI applicant)

Respondent II

Option 1

Principal

Additional member of the school
management group (e.g., deputy
principal, head of department, etc.)

Option 2

Member of school management
group (but not principal)

Principal

Option 3

Teacher (“aspiring leader”)

Principal

We are well powered to detect effects on the management quality (D-WMS) index
since (a) ILI’s programme directly targets changes in management practices, (b) it is
reasonable to expect relatively large effect sizes, and (c) the management index in
other countries has a tight distribution (and relatively small dispersion), which
increases the study power. Overall, the study is powered to detect a 7% increase in a
D-WMS index to measure management practices.
Teaching Quality:
We will observe two classes per school (usually the same classes we conduct the
student assessment in). The study is well powered to detect modest effects in
teaching quality, specifically, under existing assumptions, the study is powered to
detect at least a 14% improvement in the teaching quality index.
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Student Performance:
For each participating school, IDinsight used the following process at baseline to
select the participating grade 5 class(es) for maths testing:
●

If there was only one grade 5 class within the school, this class was
selected;

●

If there was only two grade 5 classes within the school, both of these
classes were selected; and

●

If there were more than two grade 5 classes within the school, we randomly
selected two (2) classes using a random number generator.1

At endline, we will follow the same classes - which would be at the grade 7 level at
the time of endline. For schools that did not participate at baseline, but are available
at endline, we will follow the same procedure as for baseline in selecting classes.
IDinsight conducted the maths test with all students in the selected grade 5 classes
at baseline who were present on the day of the test, assented to participate, and
whose parents or guardians did not provide opt-out forms to the enumeration team.
Of the students who have completed the maths test at baseline, IDinsight included a
random sample of up to 16 tests per sampled class (or up to 32 per school) in the
study. In situations with less than two classes or less than 16 students per class,
IDinsight still aimed to include a total of 32 tests where possible.2
At endline, IDinsight will aim to test the same students who participated at baseline expected to then be in grade 7.
Should students have not progressed to the next grade level, IDinsight will aim to
identify and include such students in the grade 7 maths test. If the share of baseline
students that have not left for a new school but are absent on the day of the endline
assessment (e.g., due to sickness) is higher than 10%, we will revisit the school for
another assessment.
For schools that did not participate at baseline (and for which we, therefore, do not
have student rosters), but are available to take part in the endline survey, we will
follow the same procedure as for baseline in selecting students. However, it is
possible that the ILI’s programme affected the probability of children dropping out
and treatment schools may have systematically different students. Including
students recruited at endline, therefore, can bias the estimate. We will follow the
approaches outlined in the “Risks to the Integrity of the Study” section to determine
if students were likely in grade 5 at the given school during baseline.
Assuming 50 schools at endline after attrition, and 24 students per school after
attrition, we are powered to detect an effect size of around 0.28 standard deviations
1

The protocol was followed strictly for the majority of schools, with an exception of five schools, where the
selection process deviated from the protocol by selecting one class with Afrikaans and English each as
primary language of instruction. We do not believe these deviations will cause any major changes to the
conclusions of the study.
2
E.g., in a school with only one grade 5 class with 40 students, we included 32 tests for that class.
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(SD).

Table 3. Power calculations on outcomes of interest3 with standard assumptions
Number per school

Management Practices
2

Teaching Quality
2

Student Performance
244

Control mean

3.9

Unknown, assumed 2.68

0

Control SD
Correlation between
outcome
and
baseline
characteristics
(including baseline
value
of
the
outcome)
Residual ICC after
adjustment
for
baseline covariates
(if applicable)

0.45

Unknown, assumed 0.53

1

0.5

Unknown, assumed 0

0.5

0.8

Unknown, assumed 0.5

0.15

MDE (original units)
MDE (% of control
group)
MDE (original units;
based on initial
assumptions
and
sample size of 100
schools)

0.29

0.36

0.28

7%

14%

-

0.29

0.25

0.25

Gender Sub-study:
To explore the unique experiences and challenges of women in leadership roles and
how ILI’s programme caters to those, we will conduct additional qualitative research
with programme participants. For that purpose, we will select the research
participants as follows:
●

12 randomly selected female programme participants, stratified by age
(below or above 45 years of age),

●

5 randomly selected male programme participants, and

●

3-4 “Key Informants” from the education sector (practitioners and
researchers).

Randomisation
IDinsight randomised the 79 participating schools into 39 “treatment” schools and
40 “control” schools using Stata and based on a list of all applicants provided by ILI.
The list of schools also included basic school characteristics such as whether it is a
free or for-fee school, school size (if available) and any other characteristics that are
potentially correlated with the final outcomes. Schools were divided into strata and
randomisation was done within each stratum.
3

Assuming 50 schools after attrition, split equally between treatment and control, alpha=0.05, power=0.8, two-sided
tests.
4

After attrition
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After randomisation, IDinsight provided a list of “treatment” schools to ILI and shared
the results of the balance test with relevant stakeholders for transparency. We used
all available and relevant variables to test for balance (e.g. school quintile, number of
students, language of instruction, student-teacher-ratio, whether the school is free,
etc.).

Outcomes and Measurement
Table 4 below provides a summary of what this study aims to measure and how.
Subsequent subsections provide additional details.

Table 4: Measurement comparison at baseline and endline
Management practices

Baseline
~90 min. phone interview with 1
ILI applicant per school

Teaching quality

n/a

Student test scores

~30 min in-person student
maths test

Compliance

n/a

Gender

Endline
~90min. phone or in-person
interview with 2 representatives
of the school management
group (usually 1 principal + 1
deputy principal or head
teacher)
In-person observation of 2
randomly selected classrooms
(~15-30 minutes observation)
~10 min student survey of
teaching quality
~30 min in-person student
maths test

~40 min in-person interviews
with 2 school staff

~40 minute in-person interviews
with ~17 ILI programme
participants and 3-4 “Key
Informants”
Observation of selected
sessions (~3-4) during one
“block week” (group training
workshop)

Management Practices
We will use the international D-WMS, first developed for tracking management
practices across different industries, then expanded to schools, and recently
adapted to use in the context of developing countries by Lemos et al. 2021. The
index consists of four themes covering: operations, target setting, monitoring, and
people management. This measure has been validated to be correlated with student
achievement in Bloom et al. 2014 and Lemos et al. 2021. Using this measure will
allow us to benchmark management scores in South Africa to other countries for
which the data is available. Lemos et al. 2021 have modified the measure to be more
well-suited in lower- and middle-income countries (LMICs) to allow for more granular
measurement of practices. They further recommend to use this questionnaire in
LMICs for three reasons: (1) there is a more precise measure of management
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practices at the lower end of the distribution where a lot of schools in LMICs are, (2)
greater precision of the indicator will allow for detecting effects in impact
evaluations, (3) D-WMS can be compared with the original WMS, (4) it allows
capturing actual implementation of best practices, and (5) it has already been
implemented by enumerators from LMICs and training materials are available.
The baseline questionnaires will include information on school and respondent
characteristics to check for balance between treatment and control groups as well
as improve precision of the impact estimate. We will also collect information on
respondent characteristics for new respondents at endline.
The questionnaire is attached in appendix D .
Teaching Quality
We will measure teaching quality via in-person teacher observations using the World
Bank’s Teach Primary5 tool, which is an open source classroom observation tool and
can be found summarised in Appendix D and the full tool in Addendum C.
No baseline data will be collected on teaching quality, therefore we are not
submitting this survey as a part of the initial application and we will submit as an
amendment before endline.
At the endline, we will observe the same classes selected for the maths test. No
substitute teachers will be observed. Each classroom will be observed for a
maximum of one hour, and the observer will not enter midway through the class.6
In addition, we will measure teaching quality as experienced by students via a
~10-minutes questionnaire that will be included as a part of the student tests. The
student questionnaires will include ~12 questions on classroom culture, quality of
instructions, and socioemotional skills that students have to grade on a scale of 1-5,
where 1 indicates the student strongly disagrees with the statement, and 5 indicates
that the student strongly agrees with the statement. This will allow the study team
to triangulate evidence from students’ perceptions of teaching quality, and
classroom observations.
Student Performance
To measure student learning, IDinsight uses a shortened version of South Africa’s
standardised ANA maths test. At baseline, we used the 2015 grade 4 ANA version in
English and Afrikaans for grade 5 students. The choice of using an earlier-grade test
is based on data collection taking place at the beginning of a school year with the
full curriculum for that grade not yet covered as well as COVID-19 effects on
curriculum coverage and student performance.7 At endline, we expect to use the
2015 or 2020 grade 6 ANA maths test in English and Afrikaans with grade 7
5

https://documents1.worldbank.org/curated/en/872291641201520569/pdf/Teach-Primary-Observer-Manu
al.pdf
6
More procedures in Muralidharan et al. 2020
7

D. Shepherd (2021), “The impact of COVID-19 in education - more than a year of disruption”, available at:
https://cramsurvey.org/wp-content/uploads/2021/07/11.-Shepherd-D-_-Mohohlwane-N.-2021.-Changes-in-e
ducation-A-reflection-on-COVID-19-effects-over-a-year.pdf
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students.
The full ANA maths test is about 90 minutes long. However, to optimise efficiency
and reduce disruption to daily school activities, IDinsight reduced the assessment
length to about 30 minutes. At baseline, this meant reducing the ANA from 36 to 21
items. We removed questions from each thematic area while maintaining variance in
difficulty levels and themes covered by the test. Our final results are normally
distributed, suggesting that the test produced sufficient variance to reflect
differences in performance levels.
Students obtain one point for each correct answer, including for each correct answer
on any sub-questions. No half-points will be awarded. Wrong, not clearly identifiable,
or missing answers will be coded as zero points.
The final outcome is a standardised score against the control group obtained from
subtracting the mean of raw scores in the control group, divided by standard
deviation in the control group.
In addition to the maths test, we will collect students’

gender, age, and other

demographic data (see appendix D). Personal Identifiable Information (PII) and
maths tests will be kept separately, connected through unique identifiers to ensure
anonymity.
Finally, while the students are taking tests, we will ask the enumerator to write down
the names of the students who are absent from the class on that day and, where
possible, note down the reason (e.g., left the school, temporarily absent due to
illness, etc.). This will allow us to document attendance rates.
Compliance and Other Process Indicators
The purpose of this process evaluation component as part of the wider study is to
determine to what extent the programme is being implemented as intended and to
understand how programme fidelity may have affected implementation of best
management practices within schools. We will work with the implementers to define
“compliance” and use administrative and survey data to construct the measure. The
measure will include the following four variables that define implementation success:
1.

Participant attendance during the five “block weeks” (group training
workshops),

2. Participant attendance in individual coaching sessions,
3. Completion and (timely) submission of all assignments and practical tasks,
and
4. Participant

learning

outcomes

measured

through

five

“individual

assessments” after each “block week” and a final “readiness assessment” at
the end of the programme.
In addition to using administrative records on programme implementation, IDinsight
will collect further compliance-related, qualitative data at endline via programme
participant and teacher interviews. These will focus on understanding whether
participants felt the programme was relevant to theirs and their school’s needs,
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equipped them with tangible tools to implement, and what barriers they faced in
both programme participation and implementation of learnings at their schools.To
facilitate this, the study will conduct both programme recipient and teacher
interviews using a semi-structured topic guide.
Programme participant interview:
The study team will collect qualitative data on enablers and barriers to 1) programme
participation and 2) implementation of learned management practices within
schools. This will be collated by conducting one interview with the ILI programme
participant within each school and each interview will last approximately 40 minutes.
Teacher interview:
The study team will also conduct one interview with a teacher at each school. The
purpose of this interview is to understand how new management practices have
been implemented within the school and affecting the teaching experience. The
interviewee will depend on the programme participant. If the programme participant
is in a management position within the school, this interview will be conducted with
a teacher who does not hold a managerial role. If the programme participant is not in
a management position, this interview will be conducted with a teacher who does
hold a managerial role (e.g., head of department).
Gender Sub-study
We will conduct semi-structured, in-person interviews with ~20 respondents (~17
programme participants and 3-4 “Key Informants”) lasting about 40 minutes each.
Furthermore, we will conduct structured workshop observations and likely 1-2 Focus
Group Discussions (FGDs), expectedly in around October 2022 during ILI’s second
“block week.” Interview and observation guides can be found in the Appendix.
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Data Collection
The RCT will have two major rounds of data collection. The first round, or baseline data
collection, took place between April and June 2022. The second round, or endline data
collection, will take place approximately two years later, after the programme is
completed, between January and April 2024. Programme observations with a focus on
gender will expectedly take place in October 2022.
The ILI programme will prioritise schools with English or Afrikaans as the primary
language of instruction. Thus, all data collection tools will be in English and Afrikaans.
An IDinsight Associate, supported by a consultant familiar with the DWMS tool, will
conduct remote classroom and on-the-job training for locally-hired enumerators before
both base- and endline data collection. The data collection team will be trained in
survey and interview methodology, remote data collection, and a major emphasis will be
placed on ethics training to ensure that the highest standards are maintained. In case of
in-person data collection, the data collection team will have soft- and hardcopies of
required approvals and ethical clearance to present to participants or authorities when
needed. For data collection over the phone, soft copies will be emailed to the school
principals.

Data Management and Analysis
Only research staff managing the study will have access to the raw study data. This will
include the full team from IDinisght who will have access to the data. The person
responsible for maintaining confidentiality of data is IDinsight Economist and study
Principal Investigator Valentina Brailovskaya (valentina.brailovskaya@IDinsight.org).
We will collect PPI information and score school management practices using the DWMS
tool in two separate SCTO forms. This way, interview responses and PII will be stored
separately from the start and will be connected through unique identifiers. The forms
with PII information will be encrypted to protect data privacy of the responses.
SurveyCTO encrypts the data during data transfer and storage on the server. Back-ups
will be stored on password protected computers and folders to ensure the
confidentiality of the data. The encrypted raw data will be inaccessible to anyone
without the decryption key, which will only be available to the research management
team. All study devices (e.g., tablets or computers) will be password protected.
Research managers will have separate passwords with greater access to both hardware
devices and software applications.
In-person tests administered to students will be collected on paper. We will follow below
protocol to ensure privacy of the data:
●

Each student will receive a test and a separate page asking for PII relevant to
the research;

●

Each test and PII page will have the same unique identifier;
15

●

Before starting the test, IDinsight will ask students to fill out the PII page, which
will be immediately collected and stored separately from the tests;

●

The tests will be auto-graded in SurveyCTO;

●

PII data sheets will be digitised and destroyed. Therefore, the paper copies of
the test scores will not contain PII. Once the data is digitised, all hard copies of
tests will also be destroyed.

Once the data is transferred onto researchers’ computers, it will be encrypted using
Boxcryptor encryption software. Data containing PII will only be available to the
immediate research team, while de-identified data may be shared with partners as per
data sharing agreement.
Analysis will be conducted by the IDinsight Principal Investigator, Project Manager,
Project Associate, and Technical Advisor specified in this application. The research
team uses Stata to analyse the quantitative data and monitor data quality. The final
quantitative data analysis will be an OLS regression of the outcome variable on
treatment and will include selected baseline controls and strata binary indicators to
improve precision. Standard errors will be adjusted for clustering at the school level,
where applicable. We will also study heterogeneity on student test scores by student
gender.

Dissemination of Results
IDinsight will present the results of this research to the stakeholder group, including ILI,
Zenex, and EEF. They will use the results to inform programme scale-up decisions, and
will share findings with government partners to inform programming across the region.
IDinsight will also prepare a final evaluation report, which will be available for free online
on IDinsight’s website after obtaining the permission from the stakeholders as per
contractual agreement.

4. Ethical Considerations
General
IDinsight acknowledges that the study involves students of varying ages, substantiating
the need for precautions that should be taken during the course of the study. We will
follow the highest ethical standards at all stages of the projects. All members of the
research team listed in this protocol underwent human subjects ethics training and
respective certificates are attached. Specific steps we will follow are:
●

Locally hired staff familiar with the research context will conduct all data
collection activities. IDinsight will follow strict protocols for all interaction with
16

children;
●

The data collection team will undergo thorough IDinsight training in research
methodology and ethical ways of collecting data;

●

The study participants will be given all relevant information about the study
including detailed description of their rights and potential risks of participation,
which will be strictly voluntary. Verbal or written consent will be obtained from
study participants;

●

All electronic data will be password protected and PII will be encrypted as per
IDinsight protocol.

Risks to Study Participants
Overall, IDinsight expects risks associated with participating in this study to be low.
The main risk is the transmission of COVID-19 to study participants or research team
members in case of in-person data collection during the pandemic. IDinsight has strict
institutional policies concerning in-person data collection during the COVID-19
pandemic and we will strictly adhere to government regulations (see the “data collection
during the COVID-19 pandemic” chapter below).
Besides COVID-19, there is a minimal risk that students participating in the maths test
will experience discomfort or stress associated with sitting a test. However, we expect
the magnitude of discomfort or stress to be the same or less than what students would
normally experience when sitting their regular exams as participating in our research
has no implications for their maths marks at school.
While we do ask study participants a few questions about their opinions or experiences
at endline, the majority of questions relate to describing management practices at their
school and teaching quality in classrooms, and there are no sensitive questions that
could induce major discomfort or trauma. Questions to students on teaching quality are
confidential to ensure no negative repercussions from the teacher.
Lastly, there is a minimal risk of breaches of confidentiality. While we take utmost
precautions in handling data (see the “data management” section above), we do not
have absolute control over (illegal) breaches of security protocols.

Informed Consent
ILI Participants and School Staff
We will provide respondents with a Participant Information Sheet, which will describe
our research, the participant’s rights, benefits and potential risks, confidentiality
measures, and include relevant contact details (see appendix B).
At the beginning of the interview, IDinsight will seek verbal consent from
respondents before commencing data collection. Enumerators will summarise the key
information from the Participant Information Sheet, including that participation is
voluntary, and address any questions the respondent may have. They will then ask for
17

verbal consent. Verbal consent will be audio-recorded.
At endline, we will likely follow a similar process.
Teachers (Classroom Observations)
IDinsight will not collect any data from teachers at baseline.
At endline, we will obtain verbal assent for conducting classroom observations in
addition to the general permission provided by the principal of each school.
Parents and Students
For in-person data collection (baseline or endline), we will seek consent from two
sources in addition to student assent before administering student maths tests:
1) Principal permission to conduct research at their school including conducting
maths tests with students,
2) Parental consent for their child to participate in our research, and
3) Students assent to participate.
At least one week ahead of data collection, we will ask teachers to distribute a “Parent
Information Sheet” to students to take to their parents.8 The “Parent Information Sheet”
will include information about the research, how their child is expected to participate,
benefits and potential risks, their rights, confidentiality measures, and contact details
(see appendix B). Option to participate in research will be opt-out, i.e. if parents do not
agree for their child to participate in the research, they will be asked to sign a paper
which the student will take back to the school (see form in appendix C). This student
will not be asked to take the test. No information will be collected on students whose
parents explicitly refused participating. If the school does not receive a refusal from a
parent, it will mean that the parent agreed to participate in research.
Additionally, we will also seek written/ electronic permission from the principals to
permit us conducting research at their school, including the student maths test.
Teachers will also distribute a “Participant Information Sheet” to students and students
will fill out a written assent form at the day of data collection. If assent is not obtained,
no data will be collected from that student.
Working with Children
IDinsight will follow a rigorous process when hiring and training the enumerators to
conduct the in-person baseline or endline maths tests. This includes hiring enumerators
who have experience working with children in the educational space. We will reach out
to a network of South Africa researchers to ask for a pool of candidates with applicable
qualifications and confirmed references.
To minimise the risk associated with sharing personal information of children, our
enumeration team will be trained extensively in upholding privacy and communicating
8

IDinsight will either print and mail these information sheets to schools or ask schools to print them at their facility and
reimburse printing costs.
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with children to minimise potential discomfort or misunderstanding. IDinsight will require
enumerators to never be alone with any of the children (e.g., a teacher should be
present during the survey). Furthermore, IDinsight staff will monitor compliance with
this protocol by all enumerators throughout data collection. We will hire local
enumerators and enumeration team leaders experienced in working with children in the
context of Western Cape to further reduce children’s discomfort.
Working with Admin Data
We will follow strictest protocols to transfer and store administrative data provided by
the provincial Department of Education. We will work closely with the officials in the
provincial Department of Education to transfer the data in a secure manner (either
through in-person transfer of data on USB stick or through encrypted electronic means
or whatever way they deem as safe). IDinsight will encrypt the obtained data, which will
only be accessible to the immediate research team members referenced in this
protocol.
Data Collection during the COVID-19 Pandemic
The decision to collect data in-person while the COVID-19 pandemic is ongoing will be
based on the following factors:
1.

Do government regulations (at national and provincial levels) under the
lockdown-level at the time of data collection prohibit in-person research
activities?

2. Are schools closed at the time of data collection or are there any other factors
that would not allow in-person data collection? E.g., are schools closed to
grades not sitting their final exams?
3. Are there any school-level COVID-19 policies that would prohibit IDinsight’s
research team to access the school premises?
4. Are there any travel or movement restrictions to and from Western Cape or
South Africa that would affect research activities?
5. Is Western Cape province considered an existing or emerging hotspot by
national or local public health authorities that are tracking COVID-19 trends?
Should the answer to any of above questions be “no”, IDinsight would not proceed with
in-person maths tests at baseline. We would follow a similar protocol at endline if the
COVID-19 situation requires.
Please note that IDinsight has very strict institutional policies regarding COVID-19 and
in-person data collection to protect participants and colleagues. We will follow both
government and IDinsight policies – whichever one is stricter.
Should in-person data collection be permitted, IDinsight will adhere to the following
precautions and procedures in addition to any regulations and directives by South
African authorities, which will be adhered to all times:
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Contracting/ equipment:
●

IDinsight will provide each teammate with at least two masks and a sufficient
supply of hand sanitizer.

●

Staff contracts will include an agreement to comply with all of the COVID-19
protocols and procedures outlined here.

●

We will procure digital thermometers for daily temperature checks.

●

We will offer up to seven days of paid sick leave in case of presenting with
WHO-specified COVID-19 symptoms or testing positive for COVID-19.

Prevention measures at the start of data collection:
●

Teammates will be tested for COVID-19 before commencing data collection and
must have a negative result.

●

Suitable transport that allows social distancing (e.g., 50% utilisation of vehicle
capacity) while travelling will be arranged from enumerators’ accommodation to
data collection locations. Masks must be worn in vehicles.

●

All staff members must sign a document confirming the date and results of their
COVID-19 test (if applicable), that they are currently symptom free, and that - to
their knowledge - they have not been in contact with a confirmed or suspected
case within the past 14 days.

●

IDinsight will include a COVID-19 module as part of the data collection training.

●

IDinsight will use well-ventilated spaces that are large enough to enable social
distancing for training and team meetings.

●

Protocol for enumerator movements outside working hours will be agreed to
with the project team.

Prevention measures during data collection:
●

Team leads will remind colleagues of the general guidance and protocols on a
daily basis.

●

Team leads will conduct temperature and symptom checks at the beginning of
each day for all teammates (including drivers). These will be logged by the Field
Manager.

●

We will require all staff to wear masks over their mouth and nose in public at all
times (including when they are off duty).

●

Team members will be required to maintain a minimum 1-metre distance to study
participants. We will also require teammates to practice social distancing with
each other.

●

Enumerators will sanitise their hands before handing out paper-based student
maths tests and after recollecting completed tests. Paper-based forms will be
stored for at least five days in a sealed back before being processed by team
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members to reduce any risk of COVID-19 infection.
●

Team leads will remind team members to regularly and thoroughly wash hands
(ideally with soap and water but minimally with supplied hand sanitizer) for at
least 20 seconds throughout data collection.

●

Enumerators will use/be assigned a data collection device that will be her/his
throughout data collection. Enumerators will be provided with antibacterial
wipes in order to clean data collection devices daily.

●

Team leads/ supervisors will monitor protocol adherence.

The IDinsight team will continuously monitor the COVID-19 situation in South Africa in
general and Western Cape province specifically using official sources and local insights.
We will immediately halt in-person data collection, should there be official or reasonable
anecdotal evidence that the burden of COVID-19 in the area is rapidly increasing.

5. Risks to the Integrity of the Study
●

Partial compliance: We will measure programme compliance at endline with a
predefined measure. In collaboration with stakeholders, we identified the
threshold for defining compliance. Compliance will affect power and if programs
are not implemented in all treatment schools uniformly and completely, the
effect of the programme will be smaller and the ability to detect the effects will
diminish. We will quantify the average treatment effect, i.e. simple comparison
between treatment and control schools regardless of the implementation
fidelity.

●

Spillovers: Due to the intensity of the programme and deep involvement
between implementing partners and schools (via periodic training sessions), we
do not anticipate spillover effects to other schools. However, we will actively
maintain contact with the stakeholder team to monitor the programme activities
and ensure that control schools remain untreated. One potential spillover avenue
is that ILI also trains Circuit and District Managers, who may be responsible for
control schools. IDinsight encouraged ILI to inform Circuit and District Managers

about the integrity the study and preserving the knowledge only for schools that
were explicitly assigned to treatment. In addition, we will try to document any
teacher movement between schools at endline (specifically, we will document
whether there have been any school transfers of teachers and which schools
teachers came from/ went to). We dedicate a section in the report regarding this
finding and include appropriate caveats, if needed. Further, we will ask
treatment schools at endline questions on information sharing with other
schools, which may enable us to say qualitatively how much spillovers may be a
concern.
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●

Attrition:
○

School-level:

At baseline, only ~81% of all 79 randomised and

approached schools participated in data collection. We will re-approach
all 79 schools for endline, but anticipate an attrition rate of ~35%.
○

Student-level: Our power calculations and baseline sample size assumes
attrition rates of up to 25% at endline. We will re-approach all 79 schools
at endline including those that did not participate at baseline.

Unfortunately, selecting the sample of students at endline may bias the
impact estimate. If participation in the programme has any impact on
whether a student drops out or progresses through grades, then surveying a
random set of students at endline may not yield comparable samples
between treatment and control groups. For example, it is possible that lower
performing students in treatment schools do not drop out and are more
likely to be present on the day of the test compared to control schools. In this
instance, we could see systematically lower scores for children in treatment
groups compared to control groups that are driven by sample selection. To
select a sample of students in schools at endline that did not participate at
baseline, we use the following two approaches in order of preference:
■

We ask the school for archived student rosters of grade 5 from 2022
and use this roster for samling (we don’t currently know whether
those will be available); or

■

We ask students a) whether they were in the same school in their
5th grade year, and b) whether they repeated their 6th grade or are
repeating their 7th grade (since those children were not in 5th grade
at the time of surveying). We would only sample students that
responded “yes” to a) and “no” to b).

●

Evaluation-driven effects:
○

Reporting bias effect on school management: We identify two potential
sources of reporting bias in school management: 1) enumerators’ scoring
and 2) principals’ or teachers’ responses.
1.

DWMS relies on enumerators coding up verbal responses to
open-ended questions. It is possible that knowing whether the
school is in a treatment or control group may unintentionally bias
the scoring by individual enumerators, even if they are fully
independent. This is less of a concern for the baseline measure,
but a greater concern for the endline measure based on which
the impact is quantified. We will attempt to mitigate this concern
by emphasising the importance of independent assessment
during training. We will also collect this information from several
respondents to triangulate the reports.

2. If respondents know that their schools’ management practices
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are being evaluated and scored, they may be tempted to present
their school in a better light. To mitigate this risk, IDinsight has
used a broader description of the study in the consent scripts
and Participant Information Sheets (see Appendix B and C).
While we still communicate the core research interest, we do not
specifically highlight that this is an impact evaluation assessing
the effectiveness of ILI’s programme to avoid response bias.
Additionally, enumerators will not reveal that they will score the
participants’ responses. This is in line with standard DWMS
procedures.
○

Hawthorne effect during in-person teacher observations: Given that
teachers in treatment schools will be exposed to good teaching
practices through the programme, it may be possible that they will teach
better during the observation days compared to other days knowing
they are being observed. We will create a script that will make it clear to
teachers that the observation will have no effects on them personally.

6. Project Timeline and Budget
Timeline
Baseline data collection took place between April and June 2022. Endline will likely take
place two years later, in Q1 2024. We expect to complete the study, including analysis
and report writing by around May 2024. Figure 1 below provides an overview of the
estimated timelines. These dates are our current best estimates, and are still subject to
slight changes.

Figure 1: Study timeline

Budget
The original budget for this study was £160,00. Due to study delays and the decision to
conduct in-person data collection at baseline, the budget was increased to £220,000.
Furthermore, IDinsight received a grant of $45,000 to conduct additional research with
a focus on gender. Table 5 below provides an overview of the budget, broken-down into
key milestones and spending categories.
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Table 5: Study budget
Activity

IDinsight
staff costs

Data
Collection
Costs

Other costs

Total

£3,135

£47,448

IE design, registration and
ethics approval

£44,313

Baseline

£21,395

£19,326

£40,721

Endline

£38,744

£23,797

£62,541

Analysis and report writing

£49,989

Delay-related cost

£17,712

Total

£172,153

£49,989

£43,123

£1,589

£19,301

£4,724

£220,000

Permission Letters
IDinsight has obtained permission from the Western Cape Education Department for
baseline and will obtain renewed approval for endline. Furthermore, IDinsight has
obtained permission letters from 71 schools at baseline9, and will seek renewed
permission from all 79 schools for endline. Lastly, IDinsight obtained permission from ILI
to observe its program implementation.

9

Please note that IDinsight did not collect data from any school without the respective permission letter.
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Appendices
A. Permissions
Dear Sir or Madam,

[date]

Re: Permission to conduct research at [insert school name].
IDinsight is an international non-profit research organisation. We would like to invite
you and your school to participate in our study titled “School Management Practices
in Western Cape, South Africa”. We are studying the school management practices and
processes of schools like yours and are asking a total of ~100 principals and their
schools to participate in this study.
Research Activities, Time, and Effort
As a part of this study, our research team would like to visit your school twice: once
during term 2 in 2022 and likely during term 1 in 2024.
In 2022, we will conduct:
●

A (phone) interview with yourself lasting about 90 minutes collecting data about
how your school manages staff, plans for lessons, and how the teachers
conduct their lessons;

●

A ~30 minutes student maths test that is appropriate for their grade-level and
document attendance rates on the day of the test.

In 2024, we will conduct:
●

A (phone) interview with 2-3 school staff lasting about 90 minutes collecting
data about how your school manages staff, plans for lessons, and how the
teachers conduct their lessons;

●

In-person observation of two randomly selected classrooms lasting between 15
and 30 minutes each;

●

A ~40-minutes student maths test that is appropriate for their grade-level and
document attendance rates on the day of the test;

●

In-person interviews with 2-3 school staff lasting ~30 minutes each.

Please note that none of the collected information will be used in any way to rank your
school. We will also make sure to reach out to you again before our second visit to
confirm the dates, to remind you of our study, and provide you with any updated
information.
Participation
To join the study is voluntary. Though we hope your school will participate in this study,
it is okay if you do not want to participate. Refusing permission to conduct research at
your school, now or later, will not affect whether or not you will receive ILI’s programme.
Participants will be asked to give their written or verbal consent before engaging in the
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study. For student tests, we will seek written parental consent before the assessment
as well as assent from the participating children. Everyone’s responses will be treated
confidentially, and identities (e.g., names and the name of the school) will be
anonymous and will not be disclosed to anybody outside of the research team.
Individual privacy will be maintained in all published and written data resulting from the
study.
Benefits
There are no direct benefits from participating in this study. However, this research is
important to involved stakeholders and to schools and their principals to understand the
school management practices and processes of schools like yours. The research results
will be used to improve the effectiveness of programmes like ILI’s and will inform
decisions regarding the scale-up of their programme.
Risks
The risks associated with your participation in this study are expected to be low.
●

COVID-19: IDinsight will follow a strict COVID-19 prevention protocol in case of
any in-person interactions.

●

Data Collection/Storage: We will take appropriate steps to safeguard your data
and information as well as to ensure confidentiality at all times. Only the
research team on this study will have access to any information with your name
attached to it. The information will be stored on password protect computers
and encrypted.

●

Data Dissemination: Results of this research will be shared publicly in a final
report, available online through IDinsight’s website. If you wish to receive a
summary of this report, I will be happy to send it to you (optional). Furthermore,
in case of data publication, only anonymized research data will be made
available to researchers outside of the team. Anonymized means that neither the
name nor anything that could potentially identify a study participant or school
will ever be published or shared. All answers will be kept safe and as conﬁdential
as possible and to the degree permitted by the technology used. If at any point
in time before final publication of the study results you want the information you
have shared not to be used, you can contact the research team (see contact
details below), who will immediately exclude your data and information from the
study and delete them.

IDinsight requests your permission to conduct this research at your school. Please
find attached a permission letter template that we kindly ask you to fill out and sign and
send to us.
Please note that IDinsight has received permission from the Western Cape Education
Department (WCED) to conduct this research (see attached). We may also receive
school-level systemic data from WCED for our research purposes. These data will be
kept confidential and we seek your permission to use these data as part of our study.
If you have any questions during or afterwards about this research, feel free to contact
me on the details listed below.
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Yours sincerely,

Valentina Brailovskaya

Rico Bergemann

Principal Investigator

Research Manager

valentina.brailovskaya@idinsight.org

rico.bergemann@idinsight.org
+27 664647830
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[School name]
[School address]
[School contact details]

Date:_____________________

Dear Valentina Brailovskaya,
Re: Permission to conduct research at [insert school name].
I,

______________________________________________

[insert

principal’s

name],

principal

at

________________________________________ [insert school’s name], hereby permit IDinsight and its
research team to implement its study titled “School Management Practices in Western Cape,

South Africa” at my school during the first term of 2022 and 2024. I explicitly permit that the
research team may conduct the following activities at my school:
●

(Phone) interviews with myself and or any of my teachers;

●

Maths tests with the students at my school;

●

Classroom observation;

●

Short In-person interviews school staff; and

●

And use school-level systemic data provided by WCED.

Yours sincerely,
___________________________________________
[Principal name]
___________________________________________
Signature
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B. Participant Information Sheets
PRINCIPALS/ PROGRAMME PARTICIPANT
Dear principal/ ILI programme participant,
Introduction:
IDinsight, an international non-profit research organisation, would like to invite you and your
school to participate in our study titled “School Management Practices in Western Cape, South

Africa”.
Purpose of Research
We are studying the school management practices and processes of schools like yours and are
asking a total of ~79 schools to participate in this study. Our research team would like to speak
with you and/or visit your school twice, most likely once between March and April 2022 and
again between January and April 2024.10 We will make sure to reach out to you again before our
second visit to remind you of our study and provide you with any updated information.
How we got the data
We received your details from the Instructional Leadership Institute (ILI).
Research Activities, Time, and Effort
As a part of this study, we will be asking you questions about how your school manages staff,
plans for lessons, and how the teachers conduct their lessons in a (phone) interview lasting
about 90 minutes. Please note that none of the collected information will be used in any way to
rank your school.
Participation
To join the study is voluntary. Though we hope you will participate in this study, it is okay if you
do not want to participate. If you agree to participate, you may still refuse to respond to specific
questions or to end the interview without the need for explanation and without any
consequences. Refusing to participate in the study, now or later, will not affect whether or not
your will receive ILI’s programme.
Benefits
There are no direct benefits from participating in this study. However, this research is important
to involved stakeholders and to schools and their principals to understand the school
management practices and processes of schools like yours. The research results will be used to
improve the effectiveness of programmes like ILI’s and will inform decisions regarding the
scale-up of their programme.

10

These dates may change and we will provide updated information before revisiting your school
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Risks
The risks associated with your participation in this study are expected to be low.
●

COVID-19: IDinsight will follow a strict COVID-19 prevention protocol in case of any
in-person interactions.

●

Data Collection/Storage: We will take appropriate steps to safeguard your data and
information as well as to ensure confidentiality at all times. Only the research team on this
study will have access to any information with your name attached to it. The information
will be stored on password protect computers and encrypted.

●

Data Dissemination: Results of this research will be shared publicly in a final report,
available online through IDinsight’s website. If you wish to receive a summary of this
report, I will be happy to send it to you (optional). Furthermore, in case of data
publication, only anonymized research data will be made available to researchers outside
of the team. Anonymized means that neither the name nor anything that could potentially
identify a study participant or school will ever be published or shared. All answers will be
kept safe and as conﬁdential as possible and to the degree permitted by the technology
used. If at any point in time before final publication of the study results you want the
information you have shared not to be used, you can contact the research team (see
contact details below), who will immediately exclude your data and information from the
study and delete them.

If you have any questions during or afterwards about this research, feel free to contact me on the
details listed below. If you have any concerns or complaints regarding the ethical procedures of
this study, you are welcome to contact the Human Research Ethics Committee (Non-Medical) at
the

University

of

Witwatersrand

(telephone:

+27(0)

11

717

1408;

hrecnon-medical@wits.ac.za)

Yours sincerely,

Rico Bergemann
Research Manager
+27 664647830
rico.bergemann@idinsight.org
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email:

PARENTS
Dear parent(s) or guardian(s),
Introduction
IDinsight, an international non-profit research organisation, is implementing a study at your child’s
school titled “School Management Practices in Western Cape, South Africa”.
Purpose of Research
We are studying school management practices and how they relate to student performance.
Therefore, we would like to document how students perform on a maths test that is appropriate
for their grade. IDinsight is asking a total of ~79 schools to participate in this study, including
your child’s school.
Research Activities, Time, and Effort
We ask each student in selected classes to take a maths test at the appropriate grade level to
measure student learning. The test will last about 30-40 minutes and will be conducted at
school.
Participation
Participation of your child in the test is voluntary, on an opt-out basis. This means that - unless
you specifically refuse your child’s participation in the maths test – IDinsight will assume that you
permit your child to participate in the maths test. Though we hope that you will allow your child
to participate in this study, it is okay if you choose to refuse. Refusing to participate in the study
will have no negative consequences for your child or their school. Should you NOT wish your
child to participate in this study, please sign the form below and ask your child to take the form
back to his or her teacher. If you permit your child to participate, no action is required. Your
child’s participation in this study will have no effect on their grades.
Benefits
There are no direct benefits from participating in this study. However, this research is important
to involved stakeholders and to schools and their principals to better understand school
management practices across the Western Cape of South Africa and how they relate to student
performance. The research results will be used to improve the effectiveness of a school
leadership development programme implemented by the Instructional Leadership Institute (ILI) in
South Africa.
Risks
The risks associated with your participation in this study are expected to be low.
●

COVID-19: IDinsight will follow a strict COVID-19 prevention protocol in case of any
in-person interactions.

●

Data Collection/Storage: We will also take appropriate steps to safeguard your child’s
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data and information as well as to ensure confidentiality at all times. Only the research
team on this study will have access to any information with your child’s name attached to
it. The information will be stored on password protect computers and encrypted.
●

Data Dissemination: Results of this research will be shared publicly in a final report,
available online through IDinsight’s website. If you wish to receive a summary of this
report, I will be happy to send it to you (optional). Furthermore, in case of data
publication, only anonymized research data will be made available to researchers outside
of the team. Anonymized means that neither children’s names nor anything that could
potentially identify an individual or school will ever be published or shared. All answers
will be kept safe and as conﬁdential as possible and to the degree permitted by the
technology used. If at any point in time before final publication of the study results you
want your child’s information not to be used, you can contact the research team (see
contact details below), who will immediately exclude your child’s data and information
from the study and delete them.

If you have any questions during or afterwards about this research, feel free to contact me on the
details listed below. If you have any concerns or complaints regarding the ethical procedures of
this study, you are welcome to contact the Human Research Ethics Committee (Non-Medical) at
the

University

of

Witwatersrand

(telephone:

+27(0)

11

717

1408;

hrecnon-medical@wits.ac.za)

Yours sincerely,

Rico Bergemann
Research Manager
+27 664647830
rico.bergemann@idinsight.org
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email:

TEACHERS
Dear teacher,
Introduction:
IDinsight, an international non-profit research organisation, would like to invite you to participate
in our study titled “School Management Practices in Western Cape, South Africa”.
Purpose of Research
We are studying the school management practices and processes of schools like yours and are
asking a total of ~79 schools to participate in this study. As a part of the research, we would like
to interview a few selected teachers from each school and observe their classes.
How we got the data
We received your name from the principal of your school and obtained permission from the
principal to conduct research in your school.
Research Activities, Time, and Effort
As a part of this study, we will be asking teachers questions about school and classroom
management practices and processes and observe a few selected classrooms. Please note that
none of the collected information will be used in any way to rank your school.
The interview about school and classroom management practices will take about 40 minutes.
Classroom observations will last about 15-30 minutes.
Participation
To join the study is voluntary. Though we hope you will participate in this study, it is okay if you
do not want to participate. If you agree to participate, you may still refuse to respond to specific
questions or to end the interview without the need for explanation and without any
consequences. Refusing to participate in the study, now or later, will not affect whether or not
you will receive ILI’s programme.
Benefits
There are no direct benefits from participating in this study. However, this research is important
to involved stakeholders and to schools and their principals to understand the school
management practices and processes of schools like yours. The research results will be used to
improve the effectiveness of programmes like ILI’s and will inform decisions regarding the
scale-up of their programme.
Risks
The risks associated with your participation in this study are expected to be low.
●

COVID-19: IDinsight will follow a strict COVID-19 prevention protocol in case of any
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in-person interactions.
●

Data Collection/Storage: We will take appropriate steps to safeguard your data and
information as well as to ensure confidentiality at all times. Only the research team on this
study will have access to any information with your name attached to it. The information
will be stored on password protected computers and encrypted.

●

Data Dissemination: Results of this research will be shared publicly in a final report,
available online through IDinsight’s website. If you wish to receive a summary of this
report, I will be happy to send it to you (optional). Furthermore, in case of data
publication, only anonymized research data will be made available to researchers outside
of the team. Anonymized means that neither the name nor anything that could potentially
identify a study participant or school will ever be published or shared. All answers will be
kept safe and as conﬁdential as possible and to the degree permitted by the technology
used. If at any point in time before final publication of the study results you want the
information you have shared not to be used, you can contact the research team (see
contact details below), who will immediately exclude your data and information from the
study and delete them.

If you have any questions during or afterwards about this research, feel free to contact me on the
details listed below. If you have any concerns or complaints regarding the ethical procedures of
this study, you are welcome to contact the Human Research Ethics Committee (Non-Medical) at
the

University

of

Witwatersrand

(telephone:

+27(0)

11

717

1408;

hrecnon-medical@wits.ac.za)

Yours sincerely,

Rico Bergemann
Research Manager
+27 664647830
rico.bergemann@idinsight.org
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email:

STUDENTS
Dear student,
Who are we and what are we doing?
IDinsight is an organisation that is doing research at your school. This means that we are trying
to learn and better understand how things are being done at your school and how students, like
yourself, can be better supported. We, therefore, are asking some students and teachers a few
questions. Specifically, we are going to ask you questions related to mathematics, which will be
great fun. This will only take about 30 to 40 minutes of your time. We will also ask you a few
questions about your classes and how you feel about them.
Participation
We have asked your parents and the school principal to allow us to do this research. However, we
would also like to ask you if you are willing to participate. You are able to choose if you want to
be in the study or not. It is okay if you prefer not to participate. There are no direct benefits to
you if you participate except helping us learn and better understand how things are going at your
school. And there are also no consequences if you don’t want to participate. And you can change
your mind anytime. Before the test, we will ask you to put your name on a piece of paper to tell us
whether you are willing to participate. If you participate, your information will not be shared with
anyone outside of our research team.
If you have any questions or concerns about this research, feel free to ask anyone from our team,
your teacher, or you can ask your parents to contact me on the details listed below.

Best regards,
Rico Bergemann
Research Manager
+27 664647830
rico.bergemann@idinsight.org
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C. Consent Forms
PRINCIPAL CONSENT ENUMERATOR SCRIPT (FOR PHONE INTERVIEWS)
[This is a sample script to be used by enumerators when interviewing principals to
obtain verbal consent.]
●
●

●

●
●
●
●
●

●

●
●

●
●
●

○
●

○
○

Hello. My name is [name of enumerator] Am I speaking with [name of school

principal]?
Fantastic! I am calling on behalf of IDinsight, an international non-profit research
organisation. We are studying school management practices and how they relate to
student performance in schools like yours across Western Cape, South Africa. We
received your contact details from the Instructional Leadership Institute. Is currently
a convenient time to speak with you? [If no, ask to reschedule]
[If yes] IDinsight shared a Participant Information Sheet with you. Did you receive
this? [If yes] Did you have a chance to read the information sheet? [If no,
enumerators will read out the Participant Information Sheet]
[If yes] Kindly allow me to summarise the key points from this information sheet.
On behalf of IDinsight, I would like to invite you to participate in our study and this
interview lasting about 90 minutes.
Please note that the consent will be audio-recorded. However, the interview will not
be recorded.
We will be asking questions about how your school manages staff, plans for lessons,
and how the teachers conduct their lesson in an interview lasting about two hours.
Participation is voluntary. There will be no consequences if you choose not to
participate. If you participate, you may still choose to not answer any of my
questions or withdraw from the study at a later point.
There are no direct benefits from participating in this research. However, our
findings will be important to understand the school management practices and
processes of schools like yours.
We expect the risks of participating in this study to be low. We are taking strict
precautions to maintain confidentiality.
Results of this research will be shared publicly in a final report. However, neither
your name nor anything that could potentially identify you or your school will ever be
published or shared with anyone outside the research team.
Do you have any questions about what I have just shared with you or the Participant
Information Sheet?
Are you willing to participate in this study?
[If yes] Thank you for agreeing to participate in this study. I would now like to
proceed to the interview. Are you currently available for around two hours or should
I call back at another time that is more convenient?
[If currently unavailable] When would be a good day and time to call you back?
[If no] Thank you! Just to be sure I understand correctly: Do you not want to
participate in the study or is currently an inconvenient time, but you might be
available at a later time?
[If general refusal] Thank you very much for your time.
[If currently unavailable] When would be a good day and time to call you back?
37

PRINCIPAL CONSENT (FOR IN-PERSON INTERVIEWS)
RESEARCH STUDY TITLED “SCHOOL MANAGEMENT PRACTICES IN WESTERN CAPE, SOUTH
AFRICA”
Valentina Brailovskaya Principal Investigator IDinsight
To IDinsight:
I, ______________________ [insert name]:
●

Received the Study Information Sheet about your research project at my school.

●

Understand the aims of the research, what the participation in the study would entail,
and the associated risks.

●

Understand that participation is voluntary and that I can choose to not answer any
questions or withdraw from the interview at any time.

●

Understand that my information will not be disclosed to anyone outside of the research
team, and that anonymous information may be published.

●

Have also been given the opportunity to ask any questions.

I hereby consent to participate in this interview.

Signature: ………………………………………….

Name: .....................................................

Date: ......................................................
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PARENTS
RESEARCH STUDY TITLED “SCHOOL MANAGEMENT PRACTICES IN WESTERN CAPE, SOUTH
AFRICA”
Valentina Brailovskaya
Principal Investigator
IDinsight
To IDinsight:
I,

…………………………………………..

[parent

name],

as

the

parent/legal

guardian

of

……………………………………….. [student name], have received and read the Study Information Sheet
about your research project at my child’s school. I have understood the aims of the research,
what the participation in the study would entail, and that there are minimal risks associated with
my child’s participation. I understand that participation is voluntary and that my child’s
information will not be disclosed to anyone outside of the research team, and that anonymous
information may be published.
Do you consent to your child’s participation? Please tick the box that applies:
▢ YES – I consent for my child to participate
▢ NO – I refuse my child’s participation
NOTE: Please return this form to your child’s school on the next school day. If you do not return
this form, IDinsight will assume that you permit your child to participate in the maths test.

Signature: ………………………………………….

Name: ……………………………………………..

Date: ………………………………………………

39

TEACHERS
RESEARCH STUDY TITLED “SCHOOL MANAGEMENT PRACTICES IN WESTERN CAPE, SOUTH
AFRICA”
Valentina Brailovskaya
Principal Investigator
IDinsight
To IDinsight:
I, ………………………………………….. [insert name],
●

Received the Study Information Sheet about your research project at the school I
currently work at.

●

Understand the aims of the research, what the participation in the study would entail,
and the associated risks.

●

Understand that participation is voluntary and that I can choose to not answer any
questions or withdraw from the interview at any time.

●

Understand that my information will not be disclosed to anyone outside of the research
team, and that anonymous information may be published.

●

Have also been given the opportunity to ask any questions.

By signing below, I consent to participating in your study by being interviewed and having my
classroom observed.

Signature: ………………………………………….

Name: ……………………………………………..

Date: ………………………………………………
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STUDENT ASSENT FORM
RESEARCH STUDY TITLED “SCHOOL MANAGEMENT PRACTICES IN WESTERN CAPE, SOUTH
AFRICA”
Valentina Brailovskaya
Principal Investigator
IDinsight
To IDinsight:
I, ………………………………………….. [insert name], have received information about your research
project at my school.
●

I understand the aims of the research as well as what I need to do to be a part of the
study.

●

I understand that my participation is voluntary and that I can choose to not answer any
questions.

●

I understand that my information will not be shared with my teachers or anyone outside
of the research team.

●

Have also been given the opportunity to ask any questions.

I have read this form and I am willing to be in this study:

Name: ……………………………………………..

Date: ………………………………………………
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D. Study Instruments
STUDENT DETAILS
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DWMS TOOL

The DWMS tool is included as Addendum A due to it’s size and properties as a pdf.
ANA MATHS TESTS
The maths tests for both grade 4 and grade 6 students (marked as grade 3 and grade
6) have been attached in Addendum B due to their size. Both the English and Afrikaans
versions for each year are attached.
STUDENT TEACHER ASSESSMENT
Each student will be asked to what degree they agree with the below statements according to
the following scale: Strongly disagree (1), disagree (2), neutral (3), agree (4) and strongly agree
(5).
1.

My teacher treats all students in class fairly

2. My teacher cares about how I feel
3. I feel respected by my teacher
4. My teacher encourages me to ask questions during class
5. When I struggle with a topic or lesson in class, my teacher takes the time to
explain it again and supports me to understand the topic
6. My teacher comes to class prepared to teach a lesson every day
7.

My tests and assessments are based on the content taught in class

8. My teacher clearly communicates what he or she expects from me within the
class
9. My classmates behave well and not much happens to disturb me while learning
10. My teacher always shows me how to use strategies that I can use to remember
information presented in class and in textbooks
11. I often receive feedback from my teachers on how to improve my schoolwork
and behaviour
12. I often discuss grades, tasks, and other schoolwork with my teacher
13. My teacher acknowledges the effort that I make
14. My teacher encourages group work with my classmates/the learners in my class
15. My teacher does not make any improper or negative comments or remarks
about me
16. I trust my teacher
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GENDER INTERVIEW GUIDE
Details
This topic guide will support qualitative data collection to better understand gendered
experiences and inclusion in the Instructional Leadership Institutes’ (ILI) school leadership
development programme in Western Cape, South Africa. This topic guide will allow the study
team to explore to what extent female participants feel included within programme activities and
any perceived challenges faced by female leaders.

Hello. Thank you for agreeing to participate in this interview. I would like to talk to you about your
experience as a woman participating in the Instructional Leadership Institute’s school leadership
development programme. In particular, we will focus on questions around your engagement with
programme activities, to what extent you felt your views were listened to and considered, and
any perceived challenges that you think women in educational leadership roles face.
Introduction - 5 mins

1.

What did you enjoy most about the ILI’s leadership development programme? Please
elaborate
PROBE:
a. Was the trainer engaging?
b. Were the other participants good workshop partners/collaborators?
c. Did you like the content of the workshop?
d. Were the organisers flexible to any constraints or challenges that you faced?
2. What were the main challenges you faced in participating in the programme? Please
elaborate.
PROBE:
a. Was the training venue accessible for you? E.g., How far did you have to
travel? Did you have any safety concerns? Were you able to obtain means of
transportation to reach the venue?
b. Did you have any family or other commitments that hindered your
participation?
c. Were the training materials accessible and easy to understand or follow?
d. Were you able to stay focused during the training? E.g., were sessions
interactive? Did session formats change in regular intervals? Were there
enough breaks?
e. Did you find the amount of ‘homework’ you were asked to do reasonable and
manageable?
Female participation in the wider education sector? - 15 mins
This section will focus on questions related to women in leadership roles within the wider
education sector. By leadership we mean heads of department, principals, circuit managers, or
any other positions that are considered to be leadership.
3. In the wider education sector/ in your school, what are the opportunities for women in
leadership roles?
PROBE:
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4.

5.

6.

7.
8.

a. Do you think men and women have equal opportunities to take on leadership roles
in the education sector/ in your school? Why/ why not? What are the differences
(if any)?
KII: What challenges, if any, do women face to enter or get promoted into leadership
roles?
Participant: What challenges, if any, did you face in entering or getting promoted into a
leadership role?
PROBE:
a. Commitments outside of work
b. Education level
c. Funding
d. Experience
e. Bias within the education sector
f. How does this differ depending on the leadership position?
KII: Once women have taken on leadership roles, what challenges do they face to
succeed in their role?
Participant: Once you had taken on a leadership role, what challenges do you face to
succeed in your role?
PROBE:
a. Additional responsibilities outside of work?
b. How, if at all, supported by school/government?
c. Recognized and respected as a leader by others (e.g., teachers/ colleagues at
own school, leaders from other schools, parents, wider community)?
d. Any experiences of bias or discrimination?
e. Gender norms which restrict the behaviors of women
f. How does this differ depending on the leadership position?
KII: To what extent, if at all, are female leaders paid differently from male counterparts?
Participant: Do you think that you are being paid differently than male colleagues with
similar responsibilities and level of experience
PROBE:
a. Why/ why not?
Please can you summarise any other factors which affect women’s/ your leadership
experience within the education sector?
Some women face difficulties in the workforce due to their gender, however, some
women do not report this experience. Looking back at the last couple of years being a
leader in the education space, have you experienced such situations? Could you describe
the situation?
PROBE:
a. What was the context?
b. Who was involved (men, other women, leaders, students, etc.)
c. What specifically were you trying to accomplish when you faced difficulties?
d. What were the difficulties that you faced?
e. What did you do to resolve the situation?

Engagement in programme activities - 15 mins

This section will focus on questions related to women in leadership roles within the ILI
programme.
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9. Do you think that the ILI curriculum and material was relevant to the specific needs of
female leaders in education?
PROBE:
a. Why/Why not?
10. To what degree did you feel comfortable participating in programme activities?
Probe on:
a. Why/Why not?
11. In some contexts there may be implicit biases against women which make women's
experiences different from men's. However, in other places, women don't feel that they
are treated differently and this can impact engagement with a programme. In your
experience with ILI's programme, how would you say you were treated compared to male
participants?
PROBE:
a. Did you feel that you were encouraged to speak or ask questions as much as
men?
b. Did your questions get answered as much as men's?
c. Was the material presented in a way that was as accessible to you as it was to
men?
d. Was there anything in programme delivery that was more well suited for men
compared to women?
e. Any other specific discrimination against female participants?
f. To what extent, if at all, do you think your age contributed to this experience?
12. What improvements, if any, would you suggest to the programme to better include the
experiences of female leaders in education?
Impact of programme - 5 mins
13. How, if at all, has participating in the ILI programme affected your experience in
leadership at your school?
PROBE:
a. Have you felt recognition from colleagues or superiors within your school?
b. Do you feel more confident in leadership roles?
c. Have you noticed any differences in the way that male colleagues interact with
you?
d. Do you feel that you are taken more seriously when proposing changes?
e. Have you found it either to overcome challenges or barriers that you previously
faced?
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GENDER OBSERVATION GUIDE
Information and instructions - Tbc
Details
Name of observer / researcher:
Date:
Participant group no:
Session no:
Trainer name:
Gender of the trainer:
Age/DOB of trainer:
Name of observed training:
Scenario instructions for specific questions
Before the workshop starts, please review the agenda and identify the following scenarios, which
will be used for specific questions/observations throughout the guide:
-

Scenario A: This can be any session or sub-section of a session; approx 30 minutes long
Scenario B: This should be a breakout discussion session where trainer will be ‘floating’
and offering ad hoc support to individuals
Scenario C: This should be a whole group discussion or Q&A session, where all
participants are encouraged to speak
Scenario D: This can be any session or sub-section of a session; approx 30 minutes long
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Observation Section 1: Trainers → Participants
Relevance
1.

Overall, is the delivery of the training gender-sensitive?
Prompts:
a. Please describe any strategies discussed that explicitly cater to female leaders?
b. Do the training materials reflect traditional gender roles?
c. To what extent do examples provided as part of the core material recognize
different experiences for male and female leaders?
d. To what extent did scenarios or discussion prompts reflect contrasting
experiences of male and female leaders in the education space?
e. In examples being discussed, are there biases in the pronouns used for certain
roles? (e.g. using “he” when referring to leaders and “she” when referring to
teaching assistants or other non-leadership staff)

2. On balance, to what extent would you say the training addressed unique experiences and
challenges of male and female leaders in the education space (i.e. was the training
session gender blind?)
1. The training did not
address unique
experiences and
challenges of male and
female leaders

◽

2. The training only lightly
addressed unique experiences
and challenges of male and
female leaders

◽

3. Comparing and contrasting
the experiences and challenges
of male and female leaders was
a key part of the training
session

◽

Inclusion
3. Do female participants raise any challenges or discussion points that reflect their specific
experiences of being a female teacher / leader? If yes:
a.

What challenges or experiences do they raise?

b. How do male participants react to these challenges?Does the trainer recognize
and validate the unique challenges and experiences of female participants? How
do they do this?
c. Is the trainer able to offer/discuss strategies to support the specific gender
challenges or experiences raised? How do they do this?
d. Are other participants validating each other’s experiences? Or are they
disagreeing? Are there any notable differences by gender? Please give details
4. In Scenario A, How many questions does the trainer specifically ask of female
participants and male participants?
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Note 1: Please measure this question in Scenario A
Note 2: In this case, we are interested in when the trainer identifies and specifically
questions an individual, rather than when they ask an open question and people put their
hand up and respond
Women
Men
Support
5. What, if anything, is the trainer doing to create a comfortable and encouraging
environment for asking questions and admitting if something has not been understood?
Prompts:
a. How regularly does the trainer regularly pause for questions?
b. What strategies, if any, does the trainer use to encourage questions? (E.g., “I
know this approach may seem abstract at first and I am happy to provide some
further examples or address questions if anything is unclear.”)
c. How does the trainer react to questions asked by male and female participants?
i.

Does the trainer equally validate and appreciate questions? (E.g., “This is
a great question. Thank you for bringing it up.” or “Yes, this is a common
challenge. Thank you for raising it.” etc.)

ii.

Is the trainer in any way condescending towards male or female
participants’ questions? (E.g., “I have already answered this question
earlier” or “Please review the training materials. We actually address your
question there” etc.)

6. When the trainer is giving one-on-one support and not presenting to the whole group,
what is the estimated time spent with women and with men?
NOTE: Please measure this in SCENARIO B - i.e. during breakout discussion sessions,
where the trainer is roaming around the group.

Incidence

1st

2nd

3rd

4th

5th

Sum

Women

………… sec

………… sec

………… sec

………… sec

………… sec

………….
min

Men

………… sec

………… sec

………… sec

………… sec

………… sec

………….
min

Observation section 2: Teacher specific
Engagement
7.

In Scenario C, please time how long male and female participants speak for, the type of
contribution they offer, and how many times male and female participants were
interrupted:
Note: options for contribution type may include: question, opinion, anecdote/experience,
explanation, criticism. Note down all that apply (in some instances more than one apply).
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Time:

Incidence
Gender

1st

2nd

3rd

4th

Sum
(min)

5th

Time (sec)
Female

Contribution
type:
Time (sec)

Male

Contribution
type

Interruptions:
Women
Men
8. Overall, how engaged are female and male participants?
Prompts:
a. Throughout the training, are participants engaging in discussions?
b. Are participants using their phones/laptops during the session (unless they are
prompted to do so)?
c. Are there differences between the way participants interact with other
participants of the same sex and participants of the opposite sex?
i.

For example, do people pay attention when women speak?

ii.

Were women’s opinions taken seriously/reflected in the training session?

iii.

Are male participants dismissive of female participants' opinions?

iv.

Are female participants less likely to contradict or disagree with a male
participant’s opinion or answer?

v.

Is there an obvious camaraderie or team spirit between male participants
and other male participants? What about between female participants?

d. Are there any differences between female and male participants’ contributions to
the training?
9. In Scenario D, how many questions, asked openly to the audience, are answered by
participants?

Note: In this case, we are interested in when the trainer ask an open question and
people put their hand up and respond, rather than identifies and specifically
questions an individual. The opposite to Q4.
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Women
Men
10. Please describe anything you notice regarding how comfortable male and female
participants seem during the training
Treatment of the trainer
11. Do you notice any differences in how male and female participants treated the trainer?
Please explain why and provide specific examples.
Prompts:
a. Did you observe participants do any of the following:
i.

Interrupting / speaking over the trainer

ii.

Shaking their heads or tutting when they disagree with a point

iii.

Not actively listening, i.e. giving their point of view without acknowledging
the point made by the trainer

iv.

Wanting to be “right” or “proof the trainer wrong”

v.

Laughing or mocking during the trainer’s presentation

vi.

Using a patronising tone of voice

Please also note if the trainer is a man or woman
Additional observations
12. We understand that there may be a large number of additional, gender-related
observations not mentioned in the prompts and questions above. Please note down any
of these additional observations you have in the box below.
PROMPTS (Although note that you can put anything in this box):
a. Seating arrangements (who is sitting where)
b. Informal interaction among participants
c. Did everyone get along? Was anyone excluded?
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WORLD BANK’S TEACH PRIMARY TOOL
The full Teach Primary observer manual has been added in Addendum C due to its
size, and the summary sheet is presented below.
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PROCESS EVALUATION / COMPLIANCE INTERVIEW GUIDE
Programme Participant Topic Guide - 40 minutes

This topic guide will be administered to the programme recipient and will support qualitative
data collection to understand recipient compliance with the Instructional Leadership Institutes’
(ILI) school leadership development programme in Western Cape, South Africa. This topic
guide will allow the study team to explore enablers and barriers to programme implementation
and how management practices are implemented within each school.
Hello. Thank you for agreeing to participate in this interview. I would like to talk to you about
your experience of participating in the Instructional Leadership Institute’s school leadership
development programme. In particular, we will focus on questions around enablers and
barriers to your participation in programme activities, and to what extent any learning from the
programme was implemented within your school.
General questions - 2 min

1.

2.

Did you participate in any other school leadership or management training or
coaching programme over the past two years?
1.1.

Yes

1.2.

No

1.3.

Refuse to respond

[If yes] Which programme did you participate in?
2.1.

3.

[Open response]

Have any teachers left this school in the last two years?
3.1.

How many?

3.2.

At which schools do they now teach?

Enablers and barriers to programme participation/compliance -20 minutes

Great. Thank you for providing those responses. We’ll now move onto questions related to any
barriers or enablers that affected your participation or compliance in the programme.
4.

How difficult was it for you to (continuously and actively) participate in the
programme?
Probe:
4.1.

5.

Why do you say so?

What were the main challenges you experienced that affected your ability to
(regularly and actively) participate in the programme?
Probe:
5.1.

To what extent, if at all, did the location of the training venue affect your
participation in the programme? (e.g., distance, accommodation cost, lack of
transportation, etc.)
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5.2.

To what extent, if at all, did other professional commitments affect your
participation in the programme? (e.g., regular school responsibilities, too many
or additional work assignments, etc.)

5.3.

To what extent, if at all, did personal commitments affect your participation in
the programme? (e.g., family responsibilities or emergencies, etc.)

5.4.

To what extent, if at all, did you receive (moral/ financial/logistical) ongoing
support from your supervisor, colleagues, and school overall to enable you to
participate in the programme? (e.g., school subsidised transport cost, school
organised substitute teachers to enable you to attend trainings, etc.)
5.4.1.

How difficult was it to gain initial permission from your supervisor to
participate in the programme?

5.4.2.

Did you have to provide any justification for your desire to participate in
the programme?

5.4.3.

To what extent did your supervisor and/or colleagues encourage and
support your participation in the programme?

5.4.4.

Was it difficult to maintain the support throughout the programme
duration? If so, why/ in what ways?

5.5.

6.

Were there any other reasons/challenges as to why you could not attend (all of)
the programme related activities? If yes, what other reasons/ challenges were
those?

To what extent was the programme overall relevant to you, your school, and your
own professional development?
Probe:
6.1.

Which parts of the programme were (not) relevant to you and your school?

6.2.

How did the programme overall address your individual needs, if at all?

6.3.

To what extent were the training workshops (“block weeks”) relevant to you,
your school, and your own professional development?

6.4.

6.5.

6.3.1.

Which parts of the training workshops (“block weeks”) were (not)
relevant to you and your school?

6.3.2.

How did the training workshops (“block weeks”) address your individual
needs, if at all?

To what extent were the coaching sessions/visits relevant to you, your school,
and your own professional development?
6.4.1.

Which parts of the coaching sessions/visits were (not) relevant to you
and your school?

6.4.2.

How did the coaching sessions/visits address your individual needs, if at
all?

To what extent did the ILI team support you in adapting learnings to your
specific needs and/or school context?
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7.

In your view, was the pace of the training workshops (“block week”) adequate to
cover and understand all the material presented by the ILI?
Probe:
7.1.

Were any training materials/ content difficult to understand or felt too abstract/
theoretical? If yes, which ones and why?

Enablers and barriers to programme implementation within schools - 20 minutes

We will now continue to focus on questions related to the implementation of any programme
learnings within your school and workplace.
8.

What were the main (2-3) learning or takeaways from the programme that you felt
most excited about? Why?

9.

Were you able to implement any learnings from the programme at your school?
Probe:
9.1.

If yes, what are 2-3 examples of programme learnings you implemented at your
school?

9.2.

Were some learnings or management practices easier or harder to implement
than others?
9.2.1.

9.3.

If no, why not? What were the challenges to implementing the learnings at your
school?

9.4.

Were there any learnings you tried to implement that just weren't taken up by
the school/colleagues or proved really hard to implement?
9.4.1.

10.

If yes, which ones and why?

If yes, what were these (1-2 examples) and what were the challenges?

To what degree were your colleagues open or supportive to implementing
changes to improve management practices within the school?
Probe on:
10.1.

Did colleagues actually take active steps to implement your proposed changes
within the school? Why/ why not?

10.2.

Were there any “champions” among your colleagues who were allies to you in
advocating for and implementing your proposed changes? Who are these
“champions” and what did they do to support you?

10.3.

Were there any colleagues who strongly and/or repeatedly resisted any
changes you proposed? If yes, why do you think they resisted change?

10.4.

To what extent was support from colleagues affected by the tenure at the
school, if at all? (e.g., more or less support from new colleagues vs. colleagues
who have been around longer)

10.5.

To what extent was support from colleagues affected by their age, if at all?
(e.g., more or less support from younger/older colleagues)
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11.

How, if at all, did you encourage and support colleagues in the implementation
of programme learnings and practices within the school?
Probe:
11.1.

How, if at all, did you adapt your approach with different members of staff within
the school?

12.

In your view, what improvements could be made, if any, to support the
implementation of programme learnings within your school?

13.

Did you share any of your learning with colleagues at other schools that did not
participate in the programme?
Probe:
13.1.

At which schools do these colleagues teach?

13.2.

What learnings did you share with them?

Thank you very much for taking the time to participate in this interview. Before we end this
interview, do you have any questions that you would like to ask me?
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Teacher Topic Guide - 25 minutes

This topic guide will be administered to a teacher within a programme participating school and
will support qualitative data collection to understand to what extent the teacher has observed
improvements in management practices within the school. If the participant interview was
conducted with a teacher who holds a managerial role, this interview should be conducted
with a teacher who does not hold a managerial role. If the participant interview was
conducted with a teacher who does not hold a managerial role, this interview should be
conducted with a teacher who holds a managerial role.
Hello. Thank you for agreeing to participate in this interview. I would like to talk to you about
any recent changes that you have observed in the management practices within your school.
Introduction - 2 minutes

Can you please provide me with a short summary of your role within the school?
1.

Are you aware that a colleague within your school participated in the
Instructional Leadership Institute’s (ILI) school leadership development
programme.
1.1.

If yes, in your own words, could you please summarise what the ILI’s leadership
development programme is?

Process implementation within the school - 20

2.

3.

Did you observe any changes in the management practices at your school over
the last two years?
2.1.

If yes, what were these changes?

2.2.

How do you feel about these changes?
2.2.1.

Do you feel that these changes led to tangible improvements in how
things are done at your school? Why/ why not?

2.2.2.

Do you think these changes will be sustained over time? Why/ why not?

Did you observe any changes in the classroom culture at your school over the
last two years?
Probe:
3.1.

3.2.

If yes, what were these changes?
3.1.1.

To what degree are students treated fairly and with respect?

3.1.2.

To what extent do students participate in classroom activities?

3.1.3.

To what extent do teachers build relationships with students?

3.1.4.

Are teachers considerate of students’ feelings and needs?

3.1.5.

To what extent has school discipline improved?

How do you feel about these changes?
3.2.1.

Do you feel that these changes led to tangible improvements in the
classroom culture at your school? Why/ why not?
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3.2.2.
4.

Do you think these changes will be sustained over time? Why/ why not?

Did you observe any changes in the quality of instruction at your school over the
last two years?
Probe:
4.1.

If yes, what were these changes?
4.1.1.

To what extent are teachers organised and prepared for lessons?

4.1.2.

To what extent do teachers provide feedback for students to improve?

4.1.3.

What additional support, if any, is provided to students to understand a
topic?

4.1.4.

To what extent do teachers use positive language?

4.2.

5.

How do you feel about these changes?
4.2.1.

Do you feel that these changes led to tangible improvements in the
quality of instruction at your school? Why/ why not?

4.2.2.

Do you think these changes will be sustained over time? Why/ why not?

Did you observe any changes in the socioemotional skills of students at your
school over the last two years?
Probe:
5.1.

6.

If yes, what were these changes?
5.1.1.

How do teachers recognise students’ efforts, if at all?

5.1.2.

What are the teachers’ attitudes towards student challenges?

5.1.3.

To what extent do teachers engage with parents/caregivers when
challenges arise?

5.1.4.

To what extent do teachers encourage group work and peer learning?

When there is a problem in the school, how does management know about
them? (i.e.. If a teaching method is not being applied correctly)?
Probe:

7.

6.1.

What reporting mechanisms are used?

6.2.

Have these changed in any way over the last two years? If yes, how?

6.3.

Are raised issues documented? Why/ why not?

Do you have any other observations related to changes in management practices that
we have not already covered?
7.1.

If yes, what other changes have you noticed?
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E. Human Subjects Research Certificates for study team
The human subjects certificates have been attached in Addendum D for the study
team:
-

Valentina Brailovskaya

-

Rico Bergemann

-

Dennis Kiyeng
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